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Section 1: Syllabus  
 

Graduate School of Education  
Young Learners’ Materials Use & Lesson Planning 

 
Instructor: James Brawn     email: jbrawn67@gmail.com 
 
 
The general purpose of this course is to provide teachers with insight into the task-
sequencing and material design and development for young learners. Some of the topics we 
will discus this semester are: 

 The features of good materials 
 Characteristics of young learners  
 Task sequencing and materials especially in terms of productive and receptive skill 

lesson planning frameworks 
 Appropriateness of grammar instruction with young learners 
 Active learning cycle 
 Student learning objectives 

 
We will be using a course packet available at 참글 
 
Grading and assessments:  

30% Attendance (10%) and active participation in class activities (20%) 
20% Homework on readings  
25% Lesson Plan & Materials I  
25% Lesson Plan & Materials 2 
 
HUFS grading scale:  
A+ = 95-100%  
AO = 90-94%  
B+=85-89%  
BO = 30-84%  
C+ = 75=79%  
CO = 70-74%  
F = 69% or less  
 

 
 
 
 
 
 
 
 



 

Week  Readings In class activities/Assignments 
Week 1   Introduction of course and Life Map 

icebreaking activity 
Week 2 Learner Differences - 

Harmer 
Discussion/Lecture -processing 
Life Map activity - key terms 

Week 3 Fadil's Defining learning 
objectives for ELT 

Discussion/Lecture - key terms 
continued - learner differences 

Week 4 EIF Sample Lesson #1 w/ processing 
& Lecture: Intro to SLOs 

Week 5  Workshop: Creating SLOs 
& Discussion/Lecture on lesson 
planning for productive skills 

Week 6 Good Materials Sample Lesson #2 w/ processing & 
Introduce Mid-Semester Project 

Week 7 Adapting Coursebook - 
SARS 

Workshop: Applying SARS & 
creating materials for productive skill 
lessons 

Week 8   Review of EIF & continuation of 
SARS and material creation 

Week 9  Team Meeting & 
Conferencing: Check participant 
lesson plans and materials and give 
feedback 

Week 10 Grellet's Developing 
Reading Skills (in class 
reading)  

Lesson Plan & Materials 1 
Due Read-on-Read Lesson, 
discussion/lecture on reading 

Week 11 PDP framework material Discussion/lecture of PDP 
framework Workshop: Lesson 
planning and material development 
for receptive skill lessons 

Week 12   Sample Lesson #3 w/ processing 
Week 13   Sample Lesson #4 w/ processing 
Week 14   Discussion/lecture of reading

Workshop: Evaluating Materials
  

Week 15   Team Meeting & 
Conferencing: Check participant 
lesson plans and materials and give 
feedback 

Week 16   Review: Key concepts
Lesson Plan & Materials 2 Due
Course Evaluation/Survey 

  

 



 
 
 
 
 
 

Section 2 
Assessment & Assignments 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



 
Attendance [10%] & Participation [20%] (30%) 
Attendance is mandatory. Participants who arrive to class 10 minutes or more after the 
start of class will be considered late. Participants who are late 3 times will receive 1 
absence. Any participant who misses ¼ or more of all class meetings WILL receive 
an F in the course. More important than attendance is participation. I expect 
participants to be active in class discussions and to complete all oral and written 
assignments BY THE DUE DATE. If assignments are handed in late without prior 
permission from the instructor, 10% for each late day will be deducted from the 
grade. Finally, participants in this course will have several opportunities to apply the skills 
learned in lectures, discussions and workshops by engaging in various “in-class” activities 
and projects.  
 
Homework on readings (20%) 
It is essential to be prepared for each class by completing the required readings. This will 
provide you with the background knowledge on the topic and allow you to participate 
actively in the class discussion. In order to ensure that you have read the required readings 
for class, you will be expected to do a short homework assignment for the reading. This 
homework assignment involves answering the guiding reading questions presented at the 
beginning of each reading. These homework assignments are to be submitted at the 
beginning of class. Late submissions will NOT be accepted. 
 
Lesson Plan & Material 1 & 2 (25% each) 
These two assignments are critical to success in this course. Participants will be expected to 
write a student learning objective (SLO), design a lesson plan to achieve the SLO, and select, 
adapt, and/or supplement the materials that the Ss will need to complete the lesson 
successfully. 
 
Lesson Plan & Material 1 
1. Create a student learning objective (SLO) for a Speaking lesson. 
2. Create a lesson plan following the E-I-F framework using the given template 
3.  Label the stages in the lesson E-I-F 
4. Include interaction for each step in the lesson (T-S, S, Ss-Ss, etc.) 
5. Provide a purpose or a rationale for each step in the lesson 
6. Select, adapt and/or supplement the necessary materials to be used in the lesson 
7. Label your materials so that they match the steps in your lesson plan 
 
Lesson Plan & Material 2 
1. Create a student learning objective (SLO) for a receptive skill lesson. 
2. Create a lesson plan following the P-D-P framework using the given template 
3. Label the stages in the lesson P-D-P 
4. Include interaction for each step in the lesson (T-S, S, Ss-Ss, etc.) 
5. Provide a purpose or a rationale for each step in the lesson 
6. Select, adapt and/or supplement the necessary materials to be used in the lesson 
7. Label your materials so that they match the steps in your lesson plan 
 
NB: Please place your lesson plan and materials in a folder or envelope with 
your name and class clearly labeled. 



 
 

 
 

Section 3 

Sample Lessons 
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Mini-Lesson Discuss in Groups

• What are some important events in
your life?

• What experiences have made a
difference in your life?

Discuss these words.
What do they mean?

• graduate
• graduation
• to move
• be born
• attend
• learn to

• date
• go out with
• contest
• competition
• break up
• break up with

Use sentences on page 76 to help you.
Can you think of other words that would be helpful

when describing past experiences? 

• move

• learn to

• date

• attend

• graduate

• contest

• break up

• be born

� I won the ___  . I got a prize.

� I will _____ middle school next year.

� I ______ from high school. Now I’m
going to university.

� I _______ ride a bike from my father.

� I was _______ in August in the year of 
the monkey.

� I ________ with my boyfriend last 
week.

� There’s a girl I want to ______ , but 
she keeps saying no.

� My family and I _____ to a new 
apartment last month.

Life Map Step 1: Brainstorming

teaching 
with my 
zipper down

naked guy in 
subway 
singing 
Bonkja

falling into 
hornets nest
arrested in 
Egypt

father died

Miguel shot

going to 
Egypt

summer in 
NYC

being born

night climb 
of Soraksan

coming to 
Korea

embarrassing/ 
funny

scary/ 
stressful

sad/ 
disappointing

Interesting/ 
exciting

Important/ 
influential

Think about some of the different experiences in your life. 
Put them in one of the five columns.
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Share list with partner.
Add ideas.

A: What was one of your
…. experiences?
B: My …. experience was …. 
What was one of your 
… experiences?
A: My …. experience was …. 
<continue taking turns>

Kinds of experiences:

�fun
�exciting
�interesting
�embarrassing
�scary
�funny
�sad
�interesting

Step �
• Count the number of your

events (at least 6 no
more than 12)

• Make a column of
numbers

• Put events in order: First,
second, next, and
then…

1. being born
2. move & change schools
3. falling into hornet nest
4. traveling to Egypt
5. getting arrested for climbing 

pyramid
6. summer in NYC
7. father died
8. teaching with zipper down
9. night climb of Soraksan

•being born…
•traveling to Egypt…
•father died…
•falling into a hornet nest…
•night climb of Soraksan…
•teaching with zipper down..

Step �
• On page 65 draw a single,

wavy line
• Make dots on the wavy

line for each event in your
life.

• Then write the name of
the event next to each dot
(1-4 words)

Step 4

Draw Pictures

Get to know your classmates:
A: What was one of your 

_____ experiences?
B: An important _______ 

experience was ____.
A: What happened?
B: ________________. 

What was one of your 
_____ experiences?

A: A _______ experience 
was ____.

B: What happened?
A: _________________.

A: ….important….

B: …..camping at the 
beach.

B: I met my current 
boy/girl friend….scary…

A: …… getting stuck on 
top of a rollercoaster. 

A: …………….

You Wry!
Share with a Sartner

A: What was one of 
your _____ 
experiences?

B: An/A _______ 
experience was ____.

A: What happened?
B: ________________. 
<continue taking turns>

¾ important

¾ interesting/exciting

¾ embarrassing/funny

¾ scary

¾ fun

¾ sad
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Vocabulary in Fontext 

Directions: Look at the sentences below and use them to help your understanding of the key 
words and expressions. Discuss what you think the words mean in groups. You may use Korean. 

He graduated from Harvard University in 2009. 

Her graduation was really special. President Obama gave the 
commencement address.  

We are going to move next week. 

Her baby was born last month. He’s so cute! 

Do you remember learning to ride a bike? 

My daughter attends Washington Elementary School. She’s in third grade. 

Did you hear the news? Gina and Tim are going out with each other! 

Really! I though Gina was dating Tim’s brother, Tom. 

She was. But she broke up with Tom to date Tim.  

Did he win a prize at the speech contest? 

He entered the competition, but he didn’t get a prize.  
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Who is who? 

Cindy is taller than Alice. 

Jane is taller than Cindy. 

Mary is older than Alice. 

Jane is happier than Alice. 

Cindy is more intelligent than Jane. 

Mary is prettier than Cindy. 

Cindy is older than Jane.
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Textbook Materials from which the lesson has been adapted. 

Helgesen, M., Brown, S. & Wiltshire, J. (2007). English Firsthand 1. New York: Pearson Longman.
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Card Attack 

Directions: Take turns flipping over a card and filling out the chart. The more boxes on the chart you 
complete, the more points you will earn. The team with the most points wins. 

+5

+10

+15

+20
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COME WALK GO 

BE HAVE DO 

DRINK EAT READ 

WRITE TEACH PLAY 

SING RIDE DRIVE 

MAKE DANCE LEARN 

JUMP STUDY SEE 
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WATCH LIVE RUN 

TAKE BUILD PUT 

HIT SPEAK KNOW 

WIN PAY CATCH 

STEAL THROW FLY 

have              you           ever        visited       

Australia     ? 
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has        he        ever      played      ice      

hockey     ? 

have      they     ever    gone    fishing   ? 

have    you    ever     eaten    kimchi     ? 

has       she      ever      been       to      

Canada     ? 

I      have  been       to      Thailand     . 

She      has     eaten     kimchi     many      
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times  . 

They  have     lived      in        

Australia     .      

He      has      studied     English     for      

five       years     .       

I      have      been      in      Korea     for      

three      months     .        
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Guiding Questions 

1) In each sentence, which words are underlined?

2) What patterns do you see with the underlined words?

_________________________   +   ___________________ 

3) Write a sentence using they + have + eat lunch using this pattern:

4) Can you make a rule for how to form a statement in this verb tense? What is it?

5) Look at the questions. How are they formed?

6) Can you make a rule for how to form a question using this verb tense? What is it?

7) Do you know the name of this verb tense?
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Find Someone Who…  Interview Game! 

Instructions: 
1.) Please write out SIX sentences about six different experiences you have had in 

the past in the chart below using the present perfect tense. 
2.) Interview your friends to find out if they have had the same experience by 

asking them questions using the present perfect tense. 
3.) You can only ask each person you speak with ONE question. 
4.) If your friend has had that experience, you can write their name in the chart. 

Your past experience: Your friend: 

235



PRESENT PERFECT OR SIMPLE PAST 

Present Perfect Simple Past 

Have you ever eaten sushi? Did you eat sushi last week? 

Carol and Jo have seen “Lord of the 
Rings.” 

Carol and Jo saw “Lord of the Rings” 
last year. 

Has Larry ever been to Canada? Did Larry go to Canada in 1984? 

David has been to the Double Decker 
Pub. 

David went to the Double Decker Pub 
last night. 

Kelly and I have lived in Australia. Kelly and I lived in Australia in 1997. 

I have studied Spanish. I studied Spanish nine years ago. 

Guiding Questions: 

1) When do the present perfect sentences happen? (past, present, future)

2) When do the past tense sentences happen? (past, present, future)

3) In the simple past tense sentences, what types of words are in bold?

4) Can we make a rule about when we use present perfect tense and when we use
simple past tense?
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Park Sample Lesson – False Reading 

You can see the picture of a zoo in this town.  You can see that it’s in 

a town because there are some houses behind the park. Two women 

are standing on a bench; one of them has black hair, and she’s 

giving some food to the dog-the other woman is just yelling at it. 

Three more pigeons are on the ground far away. Then there’s a man 

with a plastic bag in one hand; I think he’s got dog food in it because 

he’s throwing food to the ducks and they’re drinking it.  On the path 

there’s a boy dancing with a girl and running towards the entrance of 

the park. Behind the path you can see the statue of a horse sitting on 

a man with a tall hat and there are some flowers growing around. 

There are three trees in the picture, one on either side of the statue. 
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Park Sample Lesson – Cloze Activity 

You can see the picture of a _______________ in this town.  You can 

see that it’s in a town because there are some houses behind the 

park. Two women are ________________ on a bench; one of them 

has black hair, and she’s giving some food to the 

________________-the other woman is just _______________ at it. 

Three more pigeons are on the ground ___________. Then there’s a 

man with a ________________ bag in one hand; I think he’s got 

________________food in it because he’s throwing food to the 

____________________and they’re _________________ it.  On the 

path there’s a boy _____________with a _____________and 

running towards the entrance of the park. Behind the path you can 

see the statue of a _______________________with a tall hat sitting 

on a ________________and there are some flowers growing around. 

There are _________________trees in the picture, one on either side 

of the statue.
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Holidays in the Fall 

If you are interested in ghost stories, you may want to hear about Halloween. On Halloween, 
which is October 31, American children dress up as ghosts and monsters. In the early evening, they go 
from house door to door to collect candy. 

When you open the door, the children shout, “Trick or treat!” Then you put a treat into each 
child’s bag. Later, the children go to Halloween parties or get together to tell scary stories.  

Some people believe that ghosts and monsters come out on Halloween. So children dress up as 
ghosts or monsters to deceive the real ghosts and monsters. 

Picture? 

Title? 
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What will happen if you throw tomatoes at others? Of course, you will be in trouble. In Spain, 
however, you can throw tomatoes at others during the Tomato War Festival, La Tomatina. Why? Well, 
just for the fun! It is part of a week-long festival with music, fireworks and food. 

The Spanish people have celebrated this Tomato War Festival since 1944. It began when people 
celebrated a good harvest of tomatoes. They were so pleased that they began to throw tomatoes at one 
another. Today, a large number of people from all over the world come to the festival to enjoy this 
friendly war. 

Picture? 

Title? 
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Shichi-go-san Day, which is November 15, is a big holiday in Japan. Parents pray for the healthy 
growth of their young children. Shichi-go-san means seven, five, and three. Boys go to Jinja with their 
parents when they are three and five. Girls visit Jinja when they become three and seven. Children used 
to wear traditional Japanese clothes on this day, but these days, some of them wear western dresses and 
suits.  

Picture? 

Title? 
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Directions: Read the story “Holidays in the Fall” and answer the following questions with your 
group members. 

0) When is Halloween?

0) What do children say to get candy on Halloween?

0) What do children dress up as on Halloween?

0) When did the Tomato War Festival start?

0) Who celebrates the Tomato War Festival?

0) What do people do on the Tomato War Festival?

0) When is Shichi-go-san Day?

0) Where do children go on Shichi-go-san Day?

0) When (age) do girls go to Jinja for Shichi-go-san Day?
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Jae Seung Kang’s  
World Famous Korean Restaurant 

New York, New York since 1997 

Menu 
Picture English Korean

Silk worm larvae 

Blood sausage 

Blood soup 

buckwheat noodles

Buckwheat noodles 

Grilled meat 

Miso soup 
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Circle the foods that you hear 
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Write down the foods that Jenny likes and dislikes in the table 

Likes Dislikes

miso soup 
squid 
buckwheat noodles 
octopus 
blood soup 
silk worm larvae 
galbi 
marinated beef 
blood sausage  
bulgogi 
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Dinner Menu 

Instructions: With your partner, create two possible dinner menus for Jenny’s visit.  Please write 
the name of the Korean dishes you will serve and draw a picture for each. 

Menu 1 

Menu 2 
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Listening Text for Sample Lesson 

Paul: Jenny, what’s your favorite Korean food? 

Jenny: I like galbi and bulgogi. 

Paul: Which one is tastier? 

Jenny: They are both tasty, but I think galbi is tastier than bulgogi. 

Paul: I think so, too. Are there any Korean foods you don’t like? 

Jenny:  Yes, Paul, there are five kinds of Korean food that I don’t like. For 
example I don’t like anything with squid or octopus. I don’t like the 
texture of the meat. I think they are chewier than beef and pork. I also 
don’t like blood sausage and blood soup. I am not a vampire. I don’t need 
to drink the blood of others.  Finally, I don’t like to eat silk worm larvae. 
I will leave the eating of bugs to the birds. Besides these five foods I 
really enjoy eating Korean food. I like Korean miso soup. It is tastier than 
Japanese miso soup. I also really enjoy Korean grilled meats; especially 
the marinated beef and pork. Marinated meat is more delicious than meat 
that is not marinated. Finally, in the summertime I enjoy slurping down 
cold buckwheat noodles.  I like cold noodles better than hot noodles in 
the summertime. 

Paul: Jenny, you’ve made me hungry. Let’s get something to eat! 
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False Listening Text for Sample Lesson 

Paul: Jenny, what’s your favorite Korean food? 

Jenny: I like galbi and bibimbab. 

Paul: Which one is tastier? 

Jenny: They are both tasty, but I think galbi is tastier than bulgogi. 

Paul: I think so, too. Are there any Korean foods you don’t like? 

Jenny:  Yes, there are five kinds of Korean food that I don’t like. For example I 
don’t like anything with squid or fish. I don’t like the smell of the meat. I 
think they are chewier than beef and pork. I also don’t like blood noodles 
and blood soup. I am not a vampire. I don’t need to drink the blood of 
others.  Finally, I don’t like to eat silk worm larvae. I will leave the 
eating of bugs to the birds. Besides these five foods I really enjoy eating 
Japanese food. I like Korean miso soup. It is tastier than Japanese miso 
soup. I also really enjoy Korean grilled fruits; especially the marinated 
beef and pork. Marinated meat is more delicious than meat that is not 
marinated. Finally, in the wintertime I enjoy slurping down cold 
spaghetti noodles.  I like cold noodles better than hot tea in the 
summertime. 

Paul: Jenny, you’ve made me hungry. Let’s get something to eat! 
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Section 4 
 
 
 

Readings with Guiding Questions 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



 

 1

Harmer’s Describing Learners 
(Please answer in full sentences and in your own words) 

 
1) How do learners differ? (Find at least 6 important differences) 
 
 
 
 
 
 
 
 
 
 

 
 
 
2) Which learning style(s) do you think you are? Why? 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
3)  What are some things that teachers can do to help motivate their students?  
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Learning styles ± Modality Preference Inventory 
http://homepages.wmich.edu/~jmcgowan/CTE344/session3/Modalityinventory.

Often (3) Sometimes (2) Seldom/Never (1)

Visual Modality 
____ I remember information better if I write it down. 
____ Looking at the person helps keep me focused. 
____ I need a quiet place to get my work done. 
____ When I take a test, I can see the textbook page in my head. 
____ I need to write down directions, not just take them verbally. 
____ Music or background noise distracts my attention from the task at hand. 
____ I don¶t always get the meaning of a joke. 
____ I doodle and draw pictures on the margins of my notebook pages. 
____ I have trouble following lectures. 
____ I react very strongly to colors. 
____ Total 

Auditory Modality 
____ My papers and notebooks always seem messy. 
____ When I read, I need to use my index finger to track my place on the line. 
____ I do not follow written directions well. 
____ If I hear something, I will remember it. 
____ Writing has always been difficult for me. 
____ I often misread words from the text (i.e., “them” for “then”). 
____ I would rather listen and learn than read and learn. 
____ I¶m not very good at interpreting and individual¶s body language. 
____ Pages with small print or poor quality copies are difficult for me to read. 
____ My eyes tire quickly, even though my vision check-up is always fine. 
____ Total 

Kinesthetic/Tactile Modality 
____ I start a project before reading the directions. 
____ I hate to sit at a desk for long periods of time. 
____ I prefer first to see something done and then to do it myself. 
____ I use the trial and error approach to problem-solving. 
____ I like to read my textbook while riding an exercise bike. 
____ I take frequent study breaks. 
____ I have a difficult time giving step-by-step instructions. 
____ I enjoy sports and do well at several different types of sports. 
____ I use my hands when describing things. 
____ I have to rewrite or type my class notes to reinforce the material. 
____ Total 

Total the score for each section. A score of 21 points or more in a modality indicates strength in that area. The 
highest of the 3 scores indicates the most efficient method of information intake. The second highest score 
indicates the modality that boosts the primary strength. For example, a score of 23 in the visual modality indicates 
a strong visual learner. Such a learner benefits from the text, from filmstrips, charts, graphs, etc. If the second 
highest score is auditory, then the individual would benefit from audiotapes, lectures, etc. If you are strong 
kinesthetically, then taking notes and rewriting class notes should reinforce information. 
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LEARNER TYPES 

Note: The following are in no way concrete or absolutes! 

VisXal Learners Wend Wo« 
be neat and orderly

speak quickly
be good spellers

have trouble remembering instructions unless they are written down
often ask people to repeat themselves

doodle during phone conversations
often knoZ Zhat to sa\ bXt can¶t think of the right Zords

need to have an overall picture of a project before they start
be strong, fast readers

AXdiWor\ Learners Wend Wo« 
talk to themselves while working

be easily distracted by noise
enjoy reading aloud and listening

repeat back and mimic tone and intonation
find writing difficult

be good public speakers
like music more than art

love discussions and give long descriptions
have problems with activities like jigsaws

spell better out loud than in writing

KinesWheWic Learners Wend Wo« 
speak slowly

respond to physical rewards
touch people to get attention

stand close when talking to someone
move around a lot

learn by doing
memorize by walking and seeing

gesture a lot
not sit still for a long time
not remember geography

want to act things out
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Fadil’s �Defining Oearning Rbjectives for ELT� 
(Please answer in full sentences and in your own words) 

1. What is the difference between statements of aims and statement of objectives?
Aims Objectives

Time 

Specificity 

Perspective 

Measurability 

a. 

b. 

c. 

d. 

a. 

b. 

c. 

d. 

2. What are three benefits of writing statement of objectives from the perspective of student learning?

3. What type of verbs should statement of objectives contain? Why?
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FöĐǝɬIǙđ{ń¦ɬJȻśƵǾǞɬǿƖɬĒũȀǕ�Ƚ
§ɬȁ÷¨Ⱥl|ø�ƽɬƗØɬ=>CɬȂ�ɬ��ɉ�Ņ�ƶŜÒȃǟɬēŪɬ�ù�ɬ
KǊɬƘÙɬǼèĔƕõɬņÊǓĕūéɬƙpľÅ�Ėɓ+ɬ GúĹɬȷƼɬČi�ɬq�ÀŬɬŇLǍÑɬ@êŭƚǆ�ɬ
ėŮɬǋȄɬɦǗɬnɬƔ�ɛɬȅûÕǎÖɬƮâɬŘů�ȾMë©ɬN�ȿĘǠĻęƛ�ɬOŰ�ɬȆč�ɬ�ŝƷüoĺɬ
Ɯűɬ�Ş�ɀŲĚ�ȇěƝųɬ�PɊªɬ���«ɬȈƞɬȉý�ɬÚ�Ǉ,ɬDQŴɞɬȊË��ǘ$ɬɔ�Ĝň�ɬɕ¬ŉ�ư�ĝŵìɬ
ȋþ­ɬŶ
ɖɬRƸƹǖ�<%ɬŷ�ɋ
ǜ�Ŋ�ǡǢɬÛ�®ŋɬSɬŸ�Ç¤ɬãƾɬTɬ�Äjǒɟɬ�ÐŹ�¥ɬæş�ɪ
ɝǑɬäƿɬƴmĽĞźíɬȌÿ¯ĸɬȱğŻî&ɬvƯȳɬĠżɬȍĀ�ɬŌƟŽïɬȎ°ǀŠɬ	Ə�ɬġžɬȴ±ɬǣāƠǚɬ
Ȳ-ɬHĎÔɬɧɬĂUɌ²ɬE�9Á �ăōǤɬVǛĶřɬ}WǌŚɥɬɠơɁɬǻƢɂŎ�ɬr³ɬXsŏ´ɬȸɬÜY"ɬ
�ĢǥȏģſðɃĤǦĄɬwÂȼƀɬǧȐZȑ�ŨƁȹɬ�Ýɬ[ĥ��ɬ\Ƃ�ɬǨȬȮšµƃȒ�ɬƣÞɬƲyĿÆ�Ȫļ¶ǩ'ɬɨtBɬ
�ĦǪ
Ʉ�ǫɬȓ�·ɬ�¸ǏȔǬɬƤßɬɗǐȕħƄ�ɬƥuŀÍȖĨɍ×ɬ�ǁ��ɬȗą�ɬƺ�ĩƅȘɬ�àɬɎĪ�ɘɬ��ɬșĆ�ɬŐ�kǔ�ǅɬ
]Ɛ¡ɬɩ~#ɬəǂīȯɬx��ćɬ��ŢƻőÈȫ¹ɬ̂ Ƒ¢ɬ_zǈɏĬ`!�ɬǹȭȰţÓȚǭɬƦáɬțÌŤĭƆñɬƳŁÏ
ȜĮɑǮɬåǃɬ�ķƇȝɬŒaƈòɅbóºɬǯł(;:ǺɬçƉ�ɬcƒ£ɬƊ��į��ǰ.ɬ?œɒ�ɬȞďɬ�ĈƧİ�Éɬ
ɡƨɆɬ�dɢɬ�ŔÎɬȟƩɬɇǱ»ɬǸɈ�ĉɬǲȠeȡ�ť�ƋȢǳɬı�ɬ	��Ĳȣĳƪ�ɬȤ�ɬȥĊ¼ɬŧƱǉɬ�ƫ�ɐ½ƌȵƬƍfŕɬ
Ȧ¾g���Ǆ ǴɬhĴŦǵ/ɬ

¼®ĤӁ̚ ǔ¦Ӂ ¹͙ϮӁʸ͏łƺˌӁ� ̒ǳѩ�ȆӁ+VѪγ�εӁζ23ˏӁu�ӁͱŅ�͘ȷҹǏ ϯȈņӁQŇǋŁӁƯ̈̄ͲӁщƻÄĀȉňΫϩӁm̜Ӂ
����ñÅǲӁ̝ϰӁ Ȅʁ҅ŉӁ�̞ʹ�ӁGȸ˒�Ӂ̟ǖӁĥȹͳŊāϱȺ̠˓Ӂ ϲ̡Ӂ ј
9ʀʹӁ(ĂѧҔʆћD�ϟӁ òҨӁ �ϳ�ъɮ�� ϴȊ/Ӂ�ȻˑcӁ �ǗӁŋÆ+ȋӁ

͕ʷzӁ ʏŌηϠ͌˔Ӂ�͵ӁѫRȼϵӁȽLӁ϶Ȍ0Ӂ�͎�akō§Ӂ·ƼMŎ��ʴʵҩӁ�͚ŏ�ʍɿ˕Ǵ�ӁѤǑ1Ӂ�ϷÇϸ1ˍŐ˖ϹθӁ̢ǘӁ�Ⱦʺι
.:eģþƽӁ�ȿљȵƾΝӁϺȍőӁ ,ϻɀ҆Ɂќʃ<κӁ̣ǙӁϼ�2ӁϽŒ�,ȳœͶӁ~ðӁA˗ӁŔxÈʻ͛ʐƿkӁ�"��Ӂ �)�ӁÉNĦӁ �ăһӁ
*ǀʑSҕ�Ӂ�ͷӁѥŕӁ�óʈŖ�ϾӁ͗ӁϿ��Ӂ ʒ3λμT˘Ӂ �4Ҧ�ʼ͜ʓŗνӁ �ħ�Ӂ Ê˙ĨӁ ҺŘ��°Ӂ
ËӁ Ѐ�ӁЁř��ȰӁǵΞ<ǁыɯ˚ǶξӁ�˛ĩӁ ɂLЂΩUń�ĄЃɃ�ObӁ
ôӁ џ�ӁЄǂèą=Ӂ ьȱŚӁ˜îˎ4�Ӂ̤ǚӁÌ̓ɰː�J
Ӂ
ĆӁ Ѕ̥Ӂ͝͸Íćэɱc5ӁmȎśӁdBʽ͞ʔŜӁZ!ϡІӁ
�� ɄOĪɅ͹ǃĜЇӁ�їïѣKŝ˝Ѣϭ¯ͯѬŞοѝʄ̦̙ӁɆ˞Ӂ nȏ6ӁZΟ;π�˟ЈӁҖCЉȐӁʎ̘җӁ
�� Ҙ�Ҹ�ӁYǩӁʾ �ʊɇˠǷӁρѭȇeюɲUˡς±ӁŖÃȩ�Ƕɬ012ɬ)ɬAɬǽô¿Ƿȧɬ345ɫɬɚċɣ�ƭƎ�Ȩɜɬ678ɬ³�ӁŗȶĵƓŃɬ

ңǄӁ�	
�����
ºo!ЊşʿŠˢяϢӁHɳʋšӁЋȑŢӁ�õVÃ7�ӁŖ̑ҙţ҇Ťͺ�Ӂ͟ͻťσŦˣЌӁ'ӁˤѮˀ)ŧͼӁ�ǛӁīɈǫĈѯʕѐɴŨτӁų̈̀ͽӁ

Ѝũ�ĠȴŪάlӁ�˥�ӁʖūÎβŬ;�Ӂ"ʫFGŭ¨ӁµɉͿfvʬҪ�ӁЎȓŮҫӁ��ĉӁҚΦCЏАů˦ӁǝΧ�ˁӁБ>ŰӁ^͑Ɋ˧pӁWǞӁ҈ɋűwӁ
̩ǟӁn@ŲӁ
������Ï˨ĬӁ˩̪ВӁГȔųӁʗŴÐΠ̔ŵ΀©Ӂ½ȕŶҬӁД	ÁӁѰbӁқȖÑЕӁpȗŷӁЖ���ȘŸ΁ӁҜɵʭʮӁ*ŹӁ�̫Ɍ˪ǸӁ
ĭѱαPȂӁ qșźӁ ʘ5g��˫Ӂ ÒˬĮӁ ˭WЗӁ ҝȚ�ИӁ s@ŻӁ [Ѳ\ɍʶfӁ ҤBʯ�Ӂ ÿǅӁ #öʙżӁ Й̬Ӂ į̭Ӂ ÓКӁ ЛțŽӁ
Ċ̮ˮĝ�҄D̯˯Ӂ�ǠӁМȜžӁʚǒϫ͒˰ªӁ¶̰΂Ӂǆx�K]Hſ�Ӂ�˱ƀӁċ��ʛİӁÔ
ʌ²Ӂ{¸̱ҞӁʜ̲˲ǹӁυȝXѳʝıӁrȞƁӁ
͠Ѵ͡ɶʰφӁ͢`#ČНɎχ�Ӂǭ΃�Ӂ �˳ĲӁ Ǯ΄Ӂҟȟ�ОӁ[Õ΅Пɏčѵʞ$ΆӁ\�_ͣ�ψ�Ӂ Ö˴ĳӁ ×РӁҠȠ�СӁ ʟƂ҉ǇʱӁ ̳ǡӁ
ͤΨ�ǬĎEƃMďҭ´|Ӂ »Ƅ��˵ĴʠҮ�Ӂ ТȡƅүӁ ØΤ6Ӂ ̴ͥƆ˶Ӂ У̵ӁĵɐǪ0·Ƈ˷rӁ ɑ˸Фƈ_ͦΈƉХÙЦɷ͍PωӁ ÷ҰӁ ĶɒǢҽ
ǣƊΉ�QЧӁΊƋ%ķ�έi�Ӂ�ϣӁɓШӁɔgӁ ˹̶sӁĸ��΋ӁҡȢƌњ>ƍ`ӁÚĐЩɕҊƎӁͧΪ͖Ѷ�Ъɖ̷˺Ӂ̸ǤӁЫ
ƏӁǯΌ˂ϊӁ EϋӁ
΍7ͰѷɸΡ�Ĺ�ӁYΎӁ˃ƐΏǈʲұӁͭéόύɗҋ	ӁΥ�đ̹Ǻ˻ɹёɘ̺˼«Ӂ¾ȣəhӁɚώӁƑϏͨƒĞɺÛʳIҲӁ ЬΐѸƓӁҥʇЭȤӁϐЮÜЯƔҽ
˄�RђϤӁɛ˽Â}̻ʡҌɜ˾ǻӁʢ&˿Ǽѹ�ǽƕӁǥѺ̀Ēаɝ̼́
Ӂ̽ΑӁ̂Tбɞ�̕ϥ�ӁÝϑӁɟ̃ӁǓ&˅ͩI8ϒӁ�ø��Ӂ �ēҼ�Ӂ �.�Ӂ
Þ̄ĺӁ�ӁƖ�Ӂ�ù�ҍƗ¬Ӂ¿
ɠΣŃyӁɤ*ɬɡвӁɢϓӁɣˆͮϔɤúʣƘӁǰΒӁгƙß-
ƚήϪӁд̾Ӂǌғ�Jѻ�tƛӁеȥ	ӁĢӁĔĕѓɻҎǍҽ
̅	lϦӁ ̿ǦӁ жȦ/ɥΓӁ зǉ'Ėȧɦ̆ǾӁ Ɯҧ�Ɲ^иӁ ûҳӁ ]ƞΔϕ̀̇àʤӁ ėΕɧйƟaʂáӁ ϖ�ĘȨӁ �hӁ wȩƠк�ơΖӁ лȪƢӁ
ϗмѼĻƣ̈vϬӁâͪͫƤãΗӁäęнɨҏ9�Ӂ Θƥiͬ́̉
ɩ ӀƦ¡Ӂ͂ΙӁƧҐƨ̊ӁʉѽϘоӁ�ˇ��8ļ­Ӂ
ÀȫѾjӁ ҢƩӁ ��̋Ӂ �ƪƫӁ пȬåр¢Ӂ $ʥoȶ�ѿǿ=Ӂ ˈ�̖ҴӁ ʦê̗ȅ҃æȃǎӁ Ě̓Ҁδ:ϙӁ с�ҷӁ т̈́Ӂ ȀɪґƬӁ

Ľɫΰ�ѨX̌Ӂ�NľӁͅίƭΚӁѠ͓ӁѦƮӁç-єɼҒɬqʅƯϚӁ�ǧӁѕȲưӁуǊ(ěȭƱΛ£ӁфȮƲҵӁˉFϧǐüʧҶӁǨëɽʨӁх͆ӁĿ͇Ӂ
ϨS¤ӁýƳğ%ҁϛƴӁt?ƵӁíɾˊdӁjіìцƶŀӁǱΜӁƷ�ġ?Ӂʩ;Ϝϝ͈̍Ӂ͐΢Ӂ҂̎ɭu¥Ӂ͉̏чӁѡ͔ӁˋƸ̐ўA͊̑ӁшȯƹӁȁ͋�ʪϞӁ
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ࢌ¬ԐכÜࡖࢌ�ç̄ࢌΩך ʏ�ŉĦİ­ŭࢌõȃ˔ܭࢌÝ̅8ثࢌH�`oђ2դ1ࢌ�É́�˙ࢌϔٚࢌ�ϋ�ʐ߄ò࠰Îࢌ ࢌ¤�զࢌЄѓեϟ¢�̆ܮ
ࢌĀƓלєܯ�Ȅö߲࠱̇

ǺЅΡ̈ࢌڴ�ࢌȅࢌէ߳Ճɣ̉ٛםࢌΪڵࢌȆpgըࡗࢌ�Þࢌࡲѕࢌ�і࠲ࢌ��ԑߴȇɤԒ̊ࢌ�ܰ/ٜࡘࢌ2ߜࢌęٝÁ�^ħHߌ�ࢌɗܱ�Մ̋թĸ۠ࢌ
ĉΫ3ࢌBӵ®ʑߘӨ̌࠳Ĩࢌїժࢌ ܲ¯ٞՅۡࢌĊάࢌĚߵěӋԭۢŐࢌԓ̍*ۃјիÔŮߎ�ٟࢌч̎ܳࢌ٠��լࢌљăܴ̏ࢌģ"ࢌ�$έܵࢌ ̐Ȉ�І̑١%őࢌ
ࢌө̒ĩƔߙŋðߥ�� Ǡࢌ� ßњĪࢌ ɥċמԉࢌ Ƿج̓ڣȉࢌחں ǡܷיܶטӴזԔࢌ ǴɦӶ̔ʒࢌࡕߦ ş࡙\ӟʓäࢌ Ǣࢌ īܸۏāϠԕࢌࡳ
ࢌ!�ĜћĻӪխࢌϕ٥ࢌ�1ܬȊ	٤ࢌ̖°wш٣ࢌϡϢ΢ܻۤ߶ۣࢌÔ̕٢�ǭࢌǒǘǨŦůࢌ�ήࢌە,J��àܺࢌČܹࢌ¥#ՆՇIآ�ڶ
Ԗ̗ۄ�ќծϣןࢌCӷ̘ʔܼѝࢌ��࠴ŠǮȋ!̙ࢌ٦|ǀƸƴǇƶŧƕࢌ

ǙўڪqܽŰ࡚ࢌЇ±#נࢌCӸK�ܾџ࠵L&ࢌȌࢌ٧̚¦ºϓկΛࢌóڨ̛ܿࢌבÿࢌۥčνԮۅ��Ѡ�ÕࢌĎņ݀�ďՈ²Ĭű݁ࢌ»+ʕЈ³ۖࢌ
Ýɢ ࢌȍࢌ٨̜݂݃.�ࢌ�â�Ăʖ�ࢌۦίסࢌ �ԯMʗ�ѡհÖࢌĹщ.ࢌՉ�݄ۧࢌȎد٩2خحĝѢ;)̝ࢌʘ�ձ݅Kă݆ࢌȏ#˚݇ࢌ�Ȑˍуѣb×ࢌ
݈<ʙ߅ӌ˖ƖࢌȁЉNղ݉ࢌЊN̞݊ࢌ�ˎф´٪ࢌЋ*'݋ۨࢌȑ݌®Gٗࢌ ࢌsߞōȓĂࢌq�̠ࢌ3٫ࢌ-ЌࢌݎŌáȒࢌࡴӍώF��úˊٕ۩ࢌ̟ݍ࠮
ĭࠫ߆˛�ճ߱ࢌĹࢌעԗ̡ɝŲݏࢌЍ°̢ݐࢌ��ẹ̀ĞࢌʚȔմࢌɟԊǈࢌ Œǲߏࢌ࡛ף�ȕĺࢌǣࢌԎࢌ�פג�Ўࢌݑ�Ʃ࡜ࢌɛࢌݒՊࢌࡵ
ࢌǋœ߇Ӑࢌ�БѥΦµ+ࢌĻâ̤ûࢌϤ׍ӏز��Аࢌ3ΰࢌࡶ�࡝ࢌ(ı	CࢌЏÑݕࢌ'Ѥࢌݔ�࡮ࢌųۆԘΙࢌ4ݓࢌӎ԰ĳرŇذ

ǸË£ة˜Ŵࢌ ࢌb�В࡞ ࢌ۪¶࠶[ɧӹ̥ʛŁץ Ȗࢌ٬̦ ˝³&ʜmѦɨÔࢌ ѧյࢌ ࢌ̨�[�ģ̆س ࢌ˞׏� ߷
�üɩѨϥ߸ࢌ%߹צ
�ࢌB��cࢌ%�Гࢌ�Àɕ¡хӠeØࢌٮߺ5ࢌѬαࢌݙĐŇࢌ˟Ϗ0ࢌקݘࢌ٭ɠѫO̩ࢌѪrࢌݗѩࢌŵۂ·ݖφ̪ʝݚѭࢌٯ$ࢌ¸࠷�đݛŶ۫ࢌѮĄʞ�ࢌ
ࢌ̫� ʟ�ąࢌ ࢌݝ۬�ݜ ࢌj߻ר ě߼ęѯúrŔࢌ ࢌ�նʠ̬Ɨہ�ڹPش ǐÂص�
ˠѰշ!ࢌ ࢌոש �ДQࢌ ࢌ�࠯ܩڸ ࢌ2߽Ӳࢌβת
ȗ�o̭ĮۭՋ 
ľyࢌ ࢌ¹࡟ Rѱ�Е̮Ġࢌ 
Ø՟߾�dࢌݞ ࢌٰ߿׫ 5�Ӻ�ʡw_࠸Rĩࢌ ࢌٱ׬ ࢌ۟ߝ ࢌѲչϦۮࠀ ˡѳχº̯ٲbࢌݟ
ÿɖڻ̰ݠɚࢌۯȘ1§ݡࢌ»�ʢЖ]�ϧݢࢌșݣ�ï˗Ƙࢌǻ\ӑoېضࢌʣ̱q۰׭ࢌγ�۝ࢌ^պϨࢌݤࠁ׮ࢌջ ōࢌûȚݥ�ࢌțռˢࢌ�ԙsڼ
սSߍࢌࡠ�ʤݦѴ˘̲࠹¼ࢌࡷ+"ࢌĆ�ň@�Ԛŏࢌ�kTȜࢌ½ݧļЗ̳ࢌļ¾ȝː̴ٳƏ8̵�̶�ࢌٴ̷]ڰŅъࢌݨ�Ȃѵˣ¨۱ࡡׯĊ1ࢌ
šƪǁƾƱŨࢌãࢌ�� ࢌƙٶϖࢌʥ�ԻԲӒտϩࢌ
ɪ¿Uࢌࡸ�Íվ�Ա	ٵ

Ǿтêڱŷࢌ ࢌИ̸րࡢ ࢌ&ñԿظࠂط ԏࢌࡣװ�Χ�ʦ߰ࢌࡹ�ÞȞࢌݩ ӓࢌ� Θعࡰ ʧ̹ݪˤࢌ 5δݫࢌЙ-ՌŸࢌ ��Кݬ £�ցࢌ
ࢌٻЛ̾(ٺϝࢌǌࢌ�ƚ̽࠺ѷݯɫӻ̼ʨײࢌ˥�9Ľ�xࢌрÀ߈ࢌփ^ߠݮȟࢌ�6ࢌٹ̻ڲēࢌѶւࢌ۲(ڭVψ6ࢌĆࡤױࢌٸßΕӔݭࢌ̺ࢇϽɓ#Ӥٷ$
ʋքPϐvࢌӡĭࢌ 
ڠ��Ԝࢌࡥ�ԛ7ࢌݱМȠݰ̿ۗŹࢌ �Ģՠ̀©9ࢌ=ࢌ�ߐ࡯ࢌ�ࢌݲėεࢌ÷́ȡۇѸօϪࢌĒɬӼ͂ʩ۳ࡔߧźࢌ ʪ�ֆࢌ
(U	ԋࢌįْÄˌѹϑFࢌН̓ࢌغ�ϜĎՍݳࢌä̈́ëػࢌټ	¸ۘŻؼࢌȢٽ�ևݴużࢌȣֈ˦ࢌĐݵ[PۙࢌѺ։ࢌ ࢌƛࢆߟѻ֊ࠃՎՏأˏࢌсͅ߉

ǑΣؽ/ľWࢌ�О͆ࢌgɭŊѼࠄ�İࢌՐTğò۴ݶŽࢌǓǚǩƦǔ�ǪݷࢌÅ�ʫПÁ8(ࢌР࠻��ࢌĲ͈ࠆࢌ׳�ࢌݹ�֋ݸʬࠅIԳپࢌ
ɮ͇Lࢌ

࠼�ӽOʭ�ӫ״(Ɛɯɔķ�˧ࢌì֌۵ݺĦࠬߚ�/ĉdžࢌϗࢌ�ࢌٿdࠇՑɰ͉ࢌڀċξڡR>&ē֍۶ƜࢌǛíݻܪګſࢌ ࢌhȤʮСکؿؾ�ࢌыѽ۷ߑ
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řՂ߬ͬȎӣדү߬֫Ț߬߬ȏȻȼՃޢўҰʩ Փ̶߬֬݇݅ځ߬ ֚߬ ɂ͕Ҳݿޣō߬
÷ſлޤ�Մ߬c߬ڂϭܑ֛֜߬ͭܐ߬ل΁ȓɅڃ߬ܒހм߬ߍAށՅʪاʫ߬߆	߬أāżưǌƽČĩ߬ܓϮ�߬ނܔڄʬ>Ն߬ܕV%ңҤ߬
،̷Ȑʭ߬ н߬ܖ Ýюҥ��ܾ±߬ߢ ¥µ߬ ߬??؍ϯܗ ´оՇ߬ͨܘރ ĂŦƫơŪƎǆƏƬƢčĪ߬ ȖՎʮ߬ YՏ߇څ�؎߬ ֝؏�Ҧҧ߬ߣ
ăŢųƀŚǒƒƭǍƶĎ߬ ߬ܙ� �̸ȑچU߬ ̹Ѡ߬ܚ )Ϳ߬ A̺߬ܛ ��»߬ Ӥܦ°ބпÈғ̻߬ ɟϰHяɥ̼߬ ߬ڇр֞ՈܜØ!ޅע
ĄƗŴǑŵƘ߬ƮŽ߬ƲŶƹƯƷƚŝƣŧŷďĽù߬
śՉ߬̽ߎșהұ֭߬ɠ߬֟֠߬̾ڈؐކȽѯ̿ɡͩޥݕŎ߬
øţ߬ܝЀ߬͊�k߬ 	΀߬î��߬ ɯ)̀كއī߬ 
߬#f߬��%߈߬ډ�ѓזވו߬��ܶȾҔ�߬ ߬ڐ>ؑחͮ߬֡� SϱoӦ/͠ަ́+߬
�ɢɣؒމ�ܞ�Ҩ߬ߤ
»ʯ߬2Åدיؘ֥ט
�9ҕ߬ߥсՊ߬ʰ¦Ί͂ܟ�ب θŏ߬¶ߋ)�­Ρ߬̓ݏȒܼC֢ՋÞĬ߬.ñɦ�߬ȟ߬ݞтڊ߬
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Ű ѽۻࡠ¯ǀҖࡠ�ë֌ޯפćĸࡠɹ¯ùȽZڢڡϾ֍ԖúĹࡠ࡝�Íxࡠ��ӝ҇ڣ
ű ϿÂࡠηѴ߮ЀԗΜࡠ ÓĤࡠۼЁԘ߫ڃ۽ڤȾ۾Ђ�Ãࡠؖ֎ࡠڥɺЃؗʺȿޥ֏ԙUࡠΊؘࡠrpٺðࡘЄԚΝࡠۿް֐ࡠ ȇUࡠɀοޱûࡠĺ)҈ڦ�܀

π͙ӄץЅ!Ξ֑ڧࡠӠʻ֒ࡠԛࡠ�ΈÒɻࡠ _ʽĒ6ࡠԝĻࠏX֓ࡠЇԜࡠȍࠎࡠρʼІQ܁
Ų ܂؛
æ�ëࡠÕì3Eࡠؚ�ࡠԟ<ޭڒࠐࡠ�ࡠÔͨࡠӡӢȊ޲کࡠҗڄ֔ࡠ�Gࡠ�ԞަGΟڨʾؙצ
ų ΠЈ߯ЉÄࡠ�yʿė�ЊE�z²ࡠԠ΋ڀԔbޛD&ԡࡠǁȸࡠ�޳ȉࡠ�Ɂɵɼ�Åࡠ��Ԣxࡠoڪ¼ºÆΡࡠΌ�9ࡠ�ҘçƂĲ

Ƴˀ؜�ǂèü܃ࡠςЋ)ࡠЌࡠګ+σࡠ�ӣ�Uࡠ܄ЍF؝֕ק+ȈÇࡠ܅ǃԣ{ࡠ�ğ܆ࡠτࡠ�ýǄӤ܇ࡠ�Ўӥˁ܈ࡠυ˂�¹܉ࡠɮҒЏࡠ܊ڬ�Þͩ܋ࡠφ˃ࡠ
ɶӦ؏Ԥ�ԥ�þŶࡠ ƫԦ؞֖ࡠɽ 'ࡠ΍޴ࡠ؟ýࡠ$܌ࡠȎ˄ࡠɭ ޞؠАԧࡠ܎�£܍ࡠē£:޵רࡠé°Ӝąࡠχ�߰;ࡠ�ɂψБ�߱�ʶ܏ࡠω˅ࡠ

࡟ IȏҀ�qܐВ߲Aÿࡠ ÿĔcܑ@ʷļࡠ ࡠ>ࠑ Ԩ��ʸࡠ ࡠ֗ܒ �ӧ	ءӨȵࡠ� ࡠ%ࠒܓ �¤ГÂ΢ࠓࡠڭ¥=ԩࡠ ࡠ�ɪљΛДÈˆשڮ ĕ¦�
ɾˇčЕآ�ɿࡠȐˈ¬d߳Ж֘ĥTŷࡠƤЗܔگ�Ľࡠ<ࠔࡠÀĥڰĜࡠ�ڱ޶ࡠ
Ƀ�И�Ԫأˉߴࡠȑ)ࡠǅÉʀࡠǆߵ%Йʁࡠ ࡜Ê֙Ԭࡠ�۷Кԫߪ
.qފ»ÖËࡠJࡠ���Ăؤܕ�Ʉࡠܖ߶?'ȒWࡠĳƩ�Σԭˊࡠ�Ԯ|ࡠơړΤ ࡠڲ ƆƖƏƌƄƉƗƐƘƛҙƊƋ࡛-ࡠƷϊ�ԯ֚ࡠȓċإ�߷ࡠ
ࡠȼټ�߸ࡠ��Ę࡞ࡠ¡�ө×԰ࡠˋئ/ࡠܘҚ͠ࡠ�ϋܗ ࡠˍό±Ҝࠕࡠқľ,ͪ�ڳ޷ࡠˌٻ�ࡠ�0Ėܙ ࡠ#֜ࡠ>ύ֛Āܚ ˎاǇࡠܜѷΥϏٿࡠ	ώܛ
�ӪØԱΦܝࡠϐܞࡠˏףØࡠȔࡠ�eĨ֝Л}�ʂࠖࡠ§�ÌڔࠗࡠėМԲΧڴࡠĠ/+ːӫBԳXࡠ֞ڵ ΀¿ˑ�ٵÑН"ΨࡠKȕҁ˒ɅĔњ߹�đƜ

ƼبȖࡠڶҝ֟ࡠ˓߬ࡠ Ʈةȗࡠ֠ܟࡠڷǈࡠע
ƴ�Ɇћދ˔Ŀࡠ ࡠОԴΩŀڸ āǉ࠿Łࡠ ʃП÷�ɇܠłࡠ ʄڹ�ɈTѸȘ@Ńࡠ ƢԵ҂ࡠ[ࡀ� ࡠȆH~ńܡںت˕ʅ!޸ Ҟ˖ǊژŅࡠ ғ֊֡࠘\ࡠ
ࡠĐҔŉ�ࡠň�μ࡙ם1éÔӅࡠɫ¿ȋ)РͫīŇࡠԶņࠚL}ࡠ˗ܢڕ࠙ �bɉX±Ăثçࡠ�2ʆŋٽࡠ[�9Էڻӆќࡠā˘ŊࠍڅŌܣ˙ࡠɊŸࡠ
ιڍ��ōࡠ ʇ�ăɸș�Ŏࡠ ࡠŏ˚޹Ϊج5 ʈ�Ӭ�ֈʉŐࡠ
ࡠrŹܥ�ࡠőܤ*˛ħؑچ

Ƶ 7PԸʊŒźࠛࡠϑ�Թࡠ<ࠜࡠϒ1Ĩ˜ܦࡠÙࡠڽ|ح֢ࠝࡠ˝ڼ޺ࡠĄĦɴࡠ�ą޻ࡠԺʋ˞ޟڜԻʌœڇࡠǋʍŔࡠخ֣ࡠҟѿޠŕࡠ�ࠞࡠ
ࡠsǏԼࡠˤࠠࡠ�С7ªࠟࡠΘKӮࡠر޽&³ߺȜˣ­ǎࡠǍțҡˢࠌÚȚćˡôࡠ�ú֤ӭࡠږÚڐ;æࡠĢMࡠˠíĆڙҠ�ǌࡠ˟ذ²޼ؒ?د
ТGͬ˥Rࡠĕ¤
ࡠ˨ęϔࡠƭօࡠУ�Żࡠʹޫۀس˧ZԿʐࡠǐԾʏࡠ Í´¥ޗ˦�ӯڿࡠ���ʎࡠزIࡠIܩࡠ��Խ�ܨھӇѝࡠ�߻��ࡠࡁ�Ęϓࡠܧ
Ĉ�tÛՀzࡠCĩǑӰתҢࡠ�ǒ�Óࡠ߽�§ܪࡠ^˩߼ �Sȝڎࡠʑࠡࡠ Ǔۂ޾ࡠہ�ʒŖࡠȞħYࡠң�3ښ˪îࡠࠢۃ ࡠ֥ܫࡠʓڈФ޿ؓ˭صࡠˬش˫

Ձûࠣˮۄࡠض$Á˯ؔࡠ 
ĉĝѺ	߀Ãࡠۅ�ǔĉ�yࡠܮ࠽͜ܭࡠ�¨ܬࡠ!%ࡠµՂط֦ࡠʔࡠܰࠤ֨©ۆࡠ֧ܯࡠظ� ϕfܱࡠࡂ�ޡࡠ¦Ǖʕعࡠ˰ǖʖࡠ

Ճ߁ࡠ�ՄʗAܲڝKLʘޘࡠϹ<ܳࡠ ܴͦaࡠƸϖ�ï˱ࡠǗö˲ŗࡠͭ֩ࡠɷ߂RþAŘ֪ܵࡠªࡠࠥغ� �Īăػ׫ࡠͮ֫ࡠÜ߾ХʙѾΫ߃ۇࡠɋϗࡠ
ࡠś׮ӳǚࡠǙࡠՇ֭ࡠ˵Zě֬ؽࡠ3ࡠ¡ΏӈӉÞࠦШՆࡠĚgȟҦͤŚࡠҥ˴ܶЧՅά׭6ÝӲࡠ˳Ҥ׬ǘӱͧࡠؼΎࡠЦʚ�Ëɳř߿� ˶ĜɌ`ࡠ

ƠҧޙϺ֮߄έϘࡠўࡠތЩۊۉؐࡠۈЪȠҨ˷ܷࡠßࡠӴ˸Ǜࡠ֯ډ,ۋ ȡ҃˹ɍܸЫࡠࡃ½�ࠀěϻ˺ؾ˻ׯࡠΐñԕǜՈɎࡠ�ÕͯࡠǝࡠӊџیĖ˼Չ�ࡠؿ
�ðࡠñ˽�ʛ˾òŜࡠЬܹࡠµࡠۍʜ¶·ɏ߅EYࡠמ+ࡠӵ�n۸ࡠְ˿ـ߆ Ȣ҄�tܺЭ͚ࠁӋܻࡠࡄϙ̀؋ࡠ�óΑڗǞՊɐ́ࡠ�Ͱࡠ�ࡠŵ؊�cґ̂ࡠف
ࡠلЮܼ̃كࠧࡠقֱ ĴࠂhÈࡠƣ҉ࡠ ƇƙƓƅƝƔƍĶࡠΒࡠܽ�ࡠمҩࡠ�ޮࡠܾێ��ô	ȌLՋࡠ-ۏƱ"ֲࡠ�»ܿࡠÎ�ࡠϚ�Ռʝŝࡠ �ϛ̄ࡠ
Ҫ̅ࡠןࡠ͢ࠃ،�Q΂ֳنӶ0Սɑ̆ࡠЯHېࡠ؎�ɒϜࡠiՎ࠺ࡠ�аލѠՏ¢ࡠʞ�؍�Րʟࡠۑ&Å݀ࡠϝ�ࡠǟȣѡӌѢާBVִࡠͱޢࡠ�ࡠ
ӍѣĆ݁CՑ	ࡠهàڊࡠوǠʠ̇ࡠى
ࡠͲֵࡠ۔Ѥӏױ߈װࡠڋ�ϠࠩࡠǡިáՒü߇ċг݂ࡠנࡠuϟ5'�ɓĝ�ó´*Ě³ɔࡠۓвࡠƹϞбĊࡠӎƃͣࠨࡠے
ӷǢøҊ�8ҫࡠࡅʡд΄ي�=Փ݃ࡠ.ȤѥӐѦēеࡠە��S݄̈ࡠ�¼ѵ։ήࡠêǣïࡠޕжÏࡠǤًࡠâҬ̉ײࡠҭ1ࡆŞࡠΓٌ͝ࡠ ࡠƲՔ̋ࡠ_Ү̊׳Ȅԓ࠾
Č̌״�ҋ�ٍࡠÁ
ࡠз՗�Ȧѳӟ݇ĪࡠPͳࡠ�ȴ�vd߭ࡠՖֶ݆ࡠş~סĞڞÏʢ̎߉ࡠȥ̍ࡠՕâ݅ࡠࡇ ࡠ֋ɰ݉̏Šߊ7ÝӸӹࡠַ݈
ȧࡠ݊ߋȷgۖߌ	ࡠJʹࡠģϼࡠ�иÎiȨ¸ӑѧࡠֹ͵ָࡠࡈ݋ ࡠ\ِ̓ࠄä͞پưֻࡠϡُ̒żࡠ�ֺࡠӺ«�ࡠ�#՘ʣَ̑ۗ�fߍࡠã݌ࡠڟϽ̐ޚ
ࡠ̔ޣ ࡠ4ġѻãՙߎjүࠅ� àͶࡠǥࡠ č̕׵�Ҍ�ّࠪࡠْ×ࡠ'ѹ̖ٓݍšࡠ ࡠּݎ ࡠ. ҰǦٔί̗ࡠ 	ĩݏ ՚ğŢࡠ ʤ̘ê�#ʥۘࡠ MHࡠ ęϢࡠ�
ࡠ̙̓ࠆйݐȩ҅�ɕߏۙ [ʦΰ�ӻ̚ÇYֽࡠͷࡠĞ©0̛ݑࡠ�ɖ�̜ٕŽࡠƺ��wϸ̝ٖWࡠʧк΅̞õࡠ՛ࡠݒ־å՜ұࡠࡉл#ࠫࡠϣǧݔࡠݓϤ̟ࡠࡊ
vֿ՝ۚмʨ�õࡠ�ݕࡠȪ̠ࡠǨwɗ:2ޖ׶ȫҲ̡׷ࡠ�ì΃NٗӼǩ՞ɘࡠ�ȬࡠݖߐǪҳࡠۺн՟ݗࡠϥ٘͡ݘࡠOҴ̢íǫՠs:ࡠ
͸׹ߑ׸ࡠѨӒۛĬࡠ
ӽоĎĒ�ҕ�(žࡠƪỌ̤ࠬࠇöţࡠڌ�ࡠ�ٙ�ޤࡠǬࡠա,Ӿȶٚ׀ࡠ͹ࡠκĤп�̥Ӟբ9ۜ࠭ࡠ ¬рəࡠ�ƬࡠϦǭࡠ�ࠈΔ[գʩࡠׁݙࡠ
ȭ̦ࡠ ࡠդ·ࡠΚҵ?)ߒ ࡠ-тׂÐݛɚ�ÉÐ;ɛࡠϧсďݚ
ƥуٛݜ۝Ťࡠ ࡠ̧࠮ ӿࡠݝ۞ߓ ǮҶ࠯ǯࡠ۟ࡋ ̨ٜα�ٝ}ࡠ ࡠ�ߔ� ࡠۡݟʪ̩եߕݞ۠ ǰĈࡠ ࡠ�ν̪ďW¸զβٶ׺ ࡠkٞ�V࠰׃ݠ lࡠ

է��¹ࠉ�Ŵӓѩҍࡠ�ɜׄԀԁ
ըׅࡠ�ͺݡࡠϨݢࡠ�kڑ�ࡠäͻࡠݥ׆ҸࡠǱࡠфRͥߗؕ�ٟࡠۢ·Ġϩࡠλߖ
­ݤȅӔࡠҷhթξ�γ�ťࡠݣ
ࡠŨࡌÊ8ҹ׉ƶ̰ɞࡠ`ڠ�mɬϷ̯ݬࡠϪ�Ѫ٠ݫࡠ�խʭࡠʬ�լެߘݪۣࡠF׈Ιࡠ»ݩȹࡠḒիɝ̮ݨ�׻ࡠǲժʫࡠŧݧΆׇî̬ࡠхԂ̫Ŧݦ

ࡠݯ׊հࡠկ̵͟ࡠ̴®ݮࡠ١̲uáδծц࡚̳ࡠݭۤߙԃࡠ̱࠱ÑҺīࡠΕࡠ�θQlԄÀޜ�Ѽɲ½ࡠǳɟ6ߚ��ɠࡠࡍȮࡠݰߛ�һ)MࡠΖࡠ٢
ࡠчɡĦҼǵ٦ۧݴǴ٥׿ࡠϬ̹ݳࡠåݲࡠΗ٤ԅࡠϫ̸ݱࡠÛͼࡠۦۥѫnġ̶ձ̷ٷ׾׋٣׽׼4 шߜݵǶގѬ׌ղࡠщճ࠲ࡠϭъɢ®ࡠыࡠݶьۨࡠ��٧̺ސޏߝࡠ
ĵƽэʮʯࡠ"׎۩࠳׍ƈƚƑƕƞƎƒķaࡠƦࡠ٨̻׏ ࡠࡐԈǸࡠȻҎƟĮࡠ٪ߞאࡏࡠ�ԇࡠ࠴ڛ�Ö٩ࡠ,JࡎࡠĭƾDӕӖࡠũ	ǷԆ؀ҽ࠻
ȯ̼ࡠԉࡠ٫̽ב�ɣɤ̾ݷ؁ǹȰ¾ݸࡠ�ϮǺմࡠįƯ̿ÆʰࡠԊࡠ٬ߟ&ࡑࡠ�Ⱥ$ҏİࡠڏ̀ޒޑߠࡠюյ2ࡠնࡠяԋè́ٸѭުࡠ۪ߡגշ͂ſࡠ
Ƨѐո4ӗ¾ࡒŪ۫ࡠ̓࠵ࡠϯߢדҾʱٹߣݹࡠֆࡠoࡠȱӘѮչʲ۬ࡠ%ݺࡠͅࡓ̈́ࡠPF=ࡠ�΁$[؃ߤ؂ࡠ٭ѯәۭıࡠԌёݻۮǻҐ͆ۯūࡠĊࡠוݼࡠ۹/ࡠה
͇պɥÙٮߥjε͈ࡠ ࡠƀࡔջɦ͌ߦΉࡠͽחࡠޓ؄ԍ͋ÒזӚ͛ࠊʳ͊ࡠϰ͉ݽ

ƿƻϱ�ռ؅ࡠҿǼս!ђվζࡠӀ͍۰۱טÌČࡠٯיࡠɯßځߧùC۲^ࡠѓࡠݾє*۳͎ࡠĐ͏տީmӁݿࡠÜࡠȲ͐ࡠ÷@�ӛѶ۴ހѕɧࡠpȳ࠶ࡠށߨךϲǽࡠނ

ºٱ͒؆ࡠࡕǿւࡠĢϳіց°࠷ࡠٰ�ބԎǾĄࡠɱրࡠ*ޝ8͑Äߩރ۵ʴࡠO;ޅࡠїԏ͓Ŭ࠸ࡠϴ͔ކ¨͕øࡠѰࡠޔјđࡠȀࡠӂ�(Ď�"ŭٲ͖އࡠ5ࡠԐŮࡠ
ࡠTכ ࡠ�փࠋ͗ ȁࡠ ؇͘òѱNʵࡠ ࡠ��SĀƁࡖࡠͿל ƨNࡠٳ ࡠӃ�ů؈�ԑ࠼� ԒȂքࡠࡗ ࡠ¢eɨģ¶۶Ѳևٴ؉ ࡠ϶މ࠹ࡠVڂ�ȃɩϵBވ
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�Î�lऎࢌÄʳ	�ऎj࢒ѿղऎ��Уȁࢸ ऎفވíऎճéʟ2ऎـऎ=ϬऎФ֩ؿB҂ܻ̇ࡖڻऎ̆�އ 
ʬѭऎʃ%̈މմڞԠɠ֪ऎࠅџ+ފऎ
ԍËڴʠʄ֫ࡑऎ R֬ˊऎ ऎڿ-Dѳق ÅfХ��ԡऎ Ȃˋ֤	ض�ދ�ܒ࠸�ऎ ܍ &?���>ऎ ΍X�Ц̉ܰऄऎތ ̊ϲˀ��'ƈµج҃ܕऎ࠵�ऎҀࢹऎյéʭѮऎն(ܧ-ލɗԢऎGѴ�ࣵऎ�ȃH�ऎ˂ۀ̋࢓ΡjăऎގܔЧ{ۿऎޏѠ%֭ऎ�ʺ5҄ˌہЁऎ
τऎلȅࣟऎࢼऎޑԥξڟ�Ր¡ऎɿ�ऎèѵrऎܽ҆ոࢻܼऎշȄࣞऎ	�ΰĦऎǩܬ+ऎԤ̏؜�ԣࣝऎ҅Cऎ�ɈÏऎɪ̎̍࢔�࠯ऎ̌ϯ�bࢺ­ऎШكސ
Ϸ˼Ԏऎ®êÓऎ�1ࢽG�sۂऎ�ऎޒ�Ȇiѯ̐½ऎЩɨऎɫ��6ऎۃ�ࢾԟ�Ђऎ:ۄऎ5ޓمĄɬޔࡗऎޕ�ऎ҇?ऎ֮¯Bऎ'ऎë%իԇऎ
¢r�ܾ֯ऎ ϥऎڐ �Øԏऎࢇ ȇ࢕̑ Ъ̒ऎޖ Ο*�ѱ�¾ħऎޗ ǴΎ۱̓ऎ ऎ̔ۅ� ऎؾ)֣ 
Ôۆ��ऎչ܅ن�ऎ �ϰ�gÜ҈̕࢖ऎ
պ̖Cه�˵�ऎ°υऎ̱ ´҉6ЃऎޘЫҊܿąऎȈ¤ˎऎ;ְ̗ऎ�φऎࡀtऎջ°>ޙऎ�֢ޚۇ�SֱޛऎԑऎوޜऎϳثऎࡘىÛऎࢿ�ȉޝऎæѶ̘ऎ
�ː࡙̚ޟऎҋ9Õֲ̙ˏ�˶ऎçѷ�ऎ݀ۈ�yȊ,ЬޞßÇऎيޠऎȋʅ��π̛Ćऎɉ،ˑऎࣀЭȌޡऎ˒̜Л܂z~ऎ±χऎ?࡚ʆ�� ݁ऎЮ�ऎًۉऎ
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Lesson Slanning Srocess 

 
 

 

 

ASSUMPTIONS 
LEA5NE5·6 

NEEDS CURRICULUM 

SLO 

ENCOUNTER 

INTERNALIZE 

FLUENCY 

What will they be 
able to do?  How relevant is 

it? 

What are they going to 
do to own the language? 

How are they going 
to show me they 

learned it? 

What are they 
going to do for 
internalization? 

How are they 
going to practice 
meaningfully? 

What needs to be 
encountered? 

How is it going to 
be encountered? 

Final Questions to ask: 
1. How does each part support the SLO?
2. Have I broken it down into digestible parts?
3. Have I provided them with relevant, challenging activities?
4. How am I keeping the learners in the spotlight?

WARM UP 
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How to Ěevelop a ůesson Ɖlan 

Overview: To begin, ask yourself three basic questions:

1. Where are your students going?
2. How are they going to get there?
3. How will you know when they've arrived?

Then begin to think about each of the following categories that form the organization of the plan. While
planning, use the questions below to guide you during each stage.

Goals

1. What is the purpose, aim, or rationale for the lesson?
2. What do you want or expect students to be able to do by the end of the lesson?
3. How does the lesson tie in with the course framework?

Prerequisites

1. What must students be able to do before this lesson?
2. How will you make connections to what students already know (i.e. their background knowledge)?

Materials

1. What materials will be needed?
2. How familiar are you with the content?
3. How will the materials be used?
4. How much preparation time is required?
5. How will you instruct students to use these materials?

Lesson Procedure ± Introduction

1. How will you introduce the ideas and objectives of this lesson?
2. How will you get students' attention and motivate them in order to hold their attention?
3. How can you tie lesson goals with student interests and past classroom activities?
4. What will be expected of students?

Lesson Procedure ± Main Activity

1. What is the focus of the lesson?
2. What does the teacher do to facilitate learning, manage the various activities, and sustain interest?
3. How can this material be presented to ensure each student will benefit from the learning experience?

Closure/Conclusion

1. What will you use to draw the ideas together for students at the end?
2. How will you provide feedback to students to correct their misunderstandings and reinforce their

learning?

Follow-up Lessons/Activities

1. What activities might you suggest for enrichment and remediation?
2. What lessons might follow as a result of this lesson?

Assessment/Evaluation

1. How will you evaluate the goals that were identified?
How will students demonstrate that they have learned and understood the goals of the lesson? 
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Reflective ƚeaching Ƌuestions about ůessons 

Overall 

1) Was the lesson effective? Why or why not?
2) Did I achieve the goals and objectives I had for the lesson? Why or why not?
3) WeUe m\ VWXdenWV¶ needV addUeVVed VXcceVVfXll\? Wh\ oU Zh\ noW?
4) WaV WheUe an\Whing WhaW Whe VWXdenWV didn¶W UeVpond Wo Zell? Wh\?
5) WhaW helped m\ VWXdenWV¶ leaUning?
6) WhaW hindeUed m\ VWXdenWV¶ leaUning?
7) What were my strengths as a teacher today?
8) What were my weaknesses as a teacher today?
9) What are 3-5 things I could improve?
10) How do I plan to reach my improvement goals?

Specifics 

1) Were there clear goals and objectives for the lesson?
2) Did I plan and prepare well for the lesson?
3) Was the lesson well organized and logically sequenced?
4) Were the goals and objectives of the lesson clear to the students?
5) Were my instructions brief and clear?
6) Was the contented encountered/presented effectively?
7) Were all my teaching materials appropriate and used effectively?
8) Did I provide students with time to practice?
9) Did students use different language skills?
10) Was I able to stimulate and sustain student interest and motivation for the duration of the lesson?
11) Did I praise, encourage and motivate my students as much as possible?
12) Were the students able to make connections between what I was teaching and their own lives?
13)
14) Was the challenge level suitable for my students?
15) Did the activities go as planned?
16) Were the activities meaningful and appropriate to achieve my goals and objectives?
17) Were the activities appropriate for different learning styles?
18) Did the students have enough time/opportunities to participate in the learning activities?
19) Was the material/content too much, too little, or just right for the lesson?
20) Was the seating arrangement appropriate for each activity?
21) Did I help my students become more aware of the second language culture?
22) What events during the class made me deviate form my plans?
23) Was I able to guide students/explain any difficult concepts to my students clearly?
24) Were student errors monitored and corrected effectively?
25) Did I respond well to student problems?
26) Did I pay attention to all my students as equally as possible?
27) Did I speak in the target language (English) as much as possible?
28) Was teacher talk minimized and student talk maximized?
29) Did I use gestures, body language, and/or humor to enliven the class?
30) Did the students speak in the target language (English) with each other?
31) Did students get sufficient practice using the target skills?
32) Did all students participate actively ± even the reluctant ones?
33) Did I organize class time effectively (i.e. Did I have good time management skills)?
34) Was I able to recycle language which I had previously taught?
35) WeUe Whe VWXdenWV¶ peUfoUmance aVVeVVed pUopeUl\?
36) Did I do anything to leave the students with a feeling of achievement?
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EIF Framework
(Please answer in full sentences and in your own words) 

1) How many language skills are there in English? What skills can we teach using the
EIF Framework?

2) Please describe what EIF stands for and summarize your understanding of the
framework.
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Kinds of Dctivities 

Some of the activities mentioned on the previous pages are explained in greater detail or 
a specific example in our coursebook is mentioned. 

Recognition Grills 

Recognition drills are meaning based assessment of the target language that is being 
introduced in the encounter stage of the lesson. Recognition drills consist of: 

x Puzzles like “Who is Who” in the Comparatives 1 Lesson
x Direct Method Q& A sequences like  steps 1-2 in the Comparative 2 Lesson
x Human or Scrambled Sentences like in the Present Perfect Lesson
x X/O Quiz like in the Can/Can’t lesson (Kim Yuna can’t skate. O/X)
x TPR activities like in the Locator Prepositions Lesson
x Brainstorming or mind map activities like in the Life Map Lesson
x Flashcard word/picture matching games like in the Can/Can’t Lesson

Other activities are possible, but these are the examples found in the E-I-F sample lesson 
in our course packet.  

ALM Grills 

See your Method textbooks chapter 4 in both Kim, et al & Larsen-Freeman. 

Plug-in Gialog 

A plug-in dialog is basically a multi-slot substitution drill. To make it more student-
centered, try to gap the dialog based on categories, and let Ss brainstorm items in that 
category to put into the gaps in the dialog. This allows Ss to plug-in their own words and 
to make the dialog their own. 

A: Where are you going? 
B: I’m going to ….(place)... 
A: What are you going to do there? 
B: I’m going to ….(action)…. 

Places Actions
Church pray, meet friends, sing in the choir, play 

the piano, listen to the mass 

Notice one place can have more then one possible action. Ss should be encouraged to 
choose the action that is most appropriate for them. This makes the dialog practice more 
authentic then your pre-determined ALM substitution drill. 
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Controlled James 

Talkopoly in the Present Perfect lesson is an example of a controlled game. A controlled 
game provides the target language/structure/forms/content that the Ss need to use in order 
to play the game. The Card, Cup X/O game in the Can/Can’t Lesson is also a controlled 
practice game; content, structure and answers are all controlled by how the Ss play the 
game. There are numerous examples of controlled games that one can find on the internet. 

Lesson Fontrolled JDPHV  

The Go Fish card game in the Can/Can’t Lesson is an example of a less controlled game. 
It is less controlled because it provides limited target language support (or no target 
language support) is provided, but it’s not free practice or a fluency activity because the 
learners are limited by the cards as to the content they use. There are also numerous less 
controlled that one can find on the internet.  

Open-ended James 

An example of an open-ended game is provided in the Comparatives 2 Lesson. The game, 
Consent, is open-ended because no target language support is provided and the learners 
themselves control the choice of topic/content to be used in the game. There are also 
numerous open-ended games that one can find on the internet.  

Cocktails or Pingle Dctivities 

Cocktail and mingle activities are activities that require learners to walk around and to 
talk to as many of their classmates as possible. The purpose is get information from a 
variety of people on a limited number of questions. An opinion gap can be run as a 
cocktail or mingle activity. For example the topic is: “What is your favorite….?” 

Teacher begins by making 6 groups. Each group gets a category to ask about such as 
games, food, TV programs, Animals to name a few. Each person in the group must come 
up with 4 questions about their category that is different from their group members. After 
each Ss has made their four Qs, the teacher has the Ss mingle and ask their questions. As 
a follow T could Have Ss return to their home group and share what they learned about 
their classmates.   

Conversation Jrid Hxample 

Conversation grids are good when Ss are expected to memorize a dialog. For example, 
maybe the following dialog appears in your student book. 

A. I went to a Japanese restaurant last Saturday.
B: Really, how was it?
A: It was excellent, but a little expensive.
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B: How did you hear bout the restaurant? 
A: I learned about it from an ad on the internet. 
B: Hmm, maybe I’ll take my girlfriend this weekend.  

Ss begin the unit by listening and answering some questions about the dialog content, but 
the T decides to expand the input by gapping the dialog: 

A. I went to a/an …...(place)…...(time)….. 
B: Really, how was it? <chunk 1> 
A: It was….(feeling)…….. 

-------------------------------------------------------------------------- 
B: How did you learn/hear bout the….(place)…? 
A: I heard/learned about it from……(how)……. <chunk 2> 
B: ……….(authentic response)…………  

T will have Ss practice the dialog in two chunks. For a lesson controlled practice activity, 
Ss will brainstorm their own places, times, feelings, and how they can learn about places 
to go. 

Grammar Focus 

We learn or hear about things from people or general categories (ads, posters) 

If ads are paper-based, then use: from an ad in a newspaper, magazine, or flier. 
If ads are electronic, then use: from an ad on the radio, TV, or internet 

Fluency Stage Conversation Grid 

In the fluency the Ss have memorized the dialog through doing several practice activities. 
Now they use this conversation grid (see below) to demonstrate that they have mastered 
the dialog.  

Name of Ss Place Time Feeling How 
1.
2.
3.
4.
5.

Find Vomeone Zho 

An example a Find Someone Who activity can be found in the Present Perfect Lesson. 
Find Someone Who activities can be I-stage or F-stage activities depending on how 
much TL support and scaffolding is provided to the learners. The example in the Present 
Perfect Lesson is an I-stage activity because TL support is provide on the WB even 
though no TL support is provided on the worksheet.  
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Situation Fards 

Situation cards are usually used so that learners can participate in a Role Play. For a Role 
Play to be successful, the learner needs to know his or her role and situation cards 
describe the situation or role for a student to play. Depending on the level of the learners, 
situation cards can very detailed (see the second example) or very simple (see the first 
example).  

In the first example, Ss are expected to ask other learners for advice about the situation 
that they are in. In the second example, learners are expected to act out the role/task that 
is described on the card. 

Example #1. Example # 2 

DialogV DQG Uole Slays 

Hi, James. 
Hi, Reader. 
How’s it going today? 
Not bad, how about you? 
Fine.  Listen. 
Yes? 
I was wondering if you could talk a little bit about dialogues and role plays. 
Sure… 

Dialogs and role plays are essential tools in helping our learners build a solid 
foundation of competence and confidence.  When used properly, they can 
simulate a real conversational situation and provide learners with the language 
and the structure they need to be successful in real encounters. 

There is one important distinction between the two.  Simply put, dialogs are 
tightly controlled conversations while role plays tend to be a lot freer.  
When we use dialogs, we provide our learners with not only the language of the 
conversation, but also the order in which it’s delivered.  When we use role plays, 
the learners themselves determine the language and the order in which the 
conversation unfolds. 

I lost my wallet. 
You are a manager. You have an employee 
that hasn’t been performing well. He/she is 
often late. He/she also spends a lot of time 
checking his/her private emails and strange 
websites instead of doing work. Yesterday, 
you caught her/him sleeping at his/her desk. 
Please terminate the employee (in a nice 
way).
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Dialogs 

Of course, we must first think about what the dialog is going to be about.  Where 
does it take place?  What are our learners’ needs?  How does the dialog support 
the objectives of the lesson? Here are also some other considerations… 

Simulate reality:  How do we construct an exercise that simulates reality 
in design and delivery?  Can we use realia (props)?  How does body 
language come into play? 
Provide support:  vocabulary, grammatical structures, and pronunciation 
may be areas they need help with.  Do they understand the context and 
the content before practicing the dialog? 
Engage the learners:  Where’s the language coming from?  Are the 
learners giving us the vocabulary?  How much can we elicit from them?  
Do they have plenty of opportunities to interact with the dialog as a class, 
in pairs, etc? 
Authentic language:  How do we balance the need for authenticity with 
the level of our learners?  How can we keep it authentic while keeping the 
dialog within reach of our learners? 
Keep it simple:  If the purpose is to build confidence and competence, 
how does the dialog reflect that?  Is it too long?  Are the exchanges too 
long or complicated?  Do we need to use several dialogs to simplify the 
acquisition of each component? 

When delivering a dialog, the exact manner may depend on the level of the 
learners.  Here are some possible steps in dialog delivery: 

Low Level Learners: Higher Level Learners: 
 Set Scene Set Scene 

Focus on meaning (vocab, etc)  Focus on meaning (vocab, etc) 
T reads whole dialog Ss read whole dialog 
T elicits understanding & helps  T elicits understanding & helps 
T reads line by line and Ss repeat  Ss read line by line; T assess 
T reads Person A; Ss Person B  If necessary, whole class reads 

through 
T reads Person B; Ss Person A Pair practice 
½ Ss Person A; ½ Ss Person B Practice in front of group 

 Pair Practice Focus on how to  
change/alter/modify 

Practice in front of class 

Some variations to try: 
x Cut the dialog into strips and have Ss put it in order.
x Provide partial dialog and Ss fill in the blanks.
x Provide 1 side of the dialog and Ss (in pairs) come up with the other side.
x Provide a context and in small groups, Ss come up with the dialog.
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x Have 3 people instead of 2 dialog.
x Create a group dialog with T guidance.
x Use a picture sequence and have Ss write up their own dialogs following

the sequence.
x Provide a word list, examples of grammatical structures to include, outline

and have Ss write their own.
x Show an example -of a “typical” dialog and have Ss write their own using

the example as a reference.

Role Slays 

One of the short-comings of dialogs is the chances of an authentic conversation 
really happening in the way the dialog is taught are, well, not very likely.  Thus 
preparing our learner for the “real world” may start with dialogs, but should end 
with role plays. 

Role plays are designed to give learners the opportunity to stand on their own 
two feet.  We offer the scenario and they act it out according to their own abilities 
and understanding of the situation.  Here are some additional considerations… 

Assess:  How do we assess how well they did?  Are we assessing the 
fluidity?  Fluency?  Accuracy? 
Create Opportunities:  How many times are we going to have them role 
play?  Do they “practice” in small groups before doing it solo? 
Teach:  What language or help do we need to provide them with in order 
for them to be successful? 

Their level determines how much help we give them.  Obviously, low-level 
learners need more support than higher-level learners do. 

High Lower Level Æ Partial Dialogue, substitute
phrases,
Support key vocabulary, grammar

Intermediate Æ Key vocabulary, grammar, idioms
Level

Low 
Support Higher Level Æ Situation, key vocabulary, idioms

Some variations to try: 
x Brainstorm words, phrases and structures that the Ss may use when role-

playing.
x Use the role play to asses what they know and then teach them what they

lack.
x Use role plays as a review from the previous class.
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x Use role plays as a means of exploring emotions and their effects on
language.

x Tape the role plays have the Ss listen to them to make any necessary
changes.

x Use role plays as a warm up, pace changer, closing activity.
x Ss practice role play by cocktail with color coded cards signifying what role

to play.
x Ss practice in small groups, pairing off with several group members before

doing it in front of the class.

Wow, it looks like these two techniques can be really useful. 
They sure are! 
But I also get the feeling that there’s a lot to consider when deciding what 
to do. 
There is, but it becomes easier with practice. 
Well, thanks for the tips. 
No problem. 
See you in class? 
I’ll be there! 

Task Fompletions 

Task completion activities are task-based learning tasks adapted to the EIF lesson 
planning framework. A task is a communicative activity that has a clear outcome. 
Common tasks that learners can do in an EIF lesson plan are ranking, sorting and 
comparing tasks. See your Methods book by Kim et al. pages 124-127 and 135-137 for 
more specific details.  

Discussions DQG Gebates 

Although these are possible fluency activities, EFL learners have a difficult time doing 
them if they are completely unstructured. Imagine what would happen if you were 
teaching middle school students and you said:  

“OK, today we have been learning about rules. Now, discuss.” 
Obviously nothing would happen. First, what exactly do you expect them to discuss, and 
second, what language are you expecting them to use to do the discussing?  

To use discussions and debates in an EFL situation, you need to structure the language 
use in such away that the learners can handle the task and stay in the target language.  

For example, a topic that most Korean learners have something to say about is school 
uniforms. Learners could both discuss and debate this topic if the teacher structures the 
activities appropriately. For a less controlled practice activity, you could have Ss discuss 
school uniforms by giving them a questionnaire that they “discuss” in groups. The 
questionnaire should ask open-ended Qs about the benefits and disadvantages of wearing 
school uniforms. One leaner should be the moderator to make sure all Ss have a turn 

63



answering each Q on the questionnaire. As a follow-up activity to this discussion, leaner 
fill-in a graphic organizer describing the benefits and disadvantages to wearing school 
uniforms. After that, let Ss use the graphic organizer to have a structured debate. Provide 
learners with key expressions to help them introduce their “discussion points” and to 
“argue” for or against the wearing of school uniforms.   

Speaking Guidelines 
Definition:  Speaking is communicating information through the spoken word. 

What speaking involves: 
*knowing and using the following in order to convey intended meaning:

x appropriate vocabulary and expressions
x correct pronunciation
x correct word order
x body language, tone, and facial expressions
x appropriate register (degree of politeness)

*the ability to check understanding and use repair strategies when necessary
*an awareness of who the “listener” is

A good speaking lesson: 
1) Has one or more of these purposes:

x to learn to talk about an interesting/motivating topic
x to learn something new about others
x to accomplish a task

2) Provides ways for students to learn the vocabulary (words and phrases appropriate for the
situation) they need to express themselves.
3) Gives students a variety of opportunities to express themselves using the vocabulary.
4) Helps students develop strategies to make them selves understood.

Typical encounter activities: 
Beginners:  describing a picture or pictures; using the people and things in the classroom; 
learning a dialogue; watch and follow a model; elicitation from students of vocabulary they 
already know; Jazz chants 
Intermediate/advanced: adapted versions of activities for beginners; a word map 

Typical internalize/fluency activities: 
All levels:  pair conversations; games; information gaps; opinion gaps (values clarification 
activities); logic gaps; mixers (“cocktail party”); role plays; discussions 

Recommended resources: 
Kehe, David and P.D. Kehe (1994).  Conversation Strategies: Pair and Group Activities for 
Developing Communicative Competence.  Brattleboro, VT: Pro Lingua Associates. 

Klippe, Frederike (1984).  Keep Talking: Communicative fluency activities for language teaching.  
Cambridge: Cambridge University Press. 

Winn-Bell Olsen, Judy (1977).  Communication Starters and Other Activities for the ESL 
Classroom.  Hayward, CA: Alemany Press. 
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Conveying information/language to learners:
Posters 
Blackboard/Whiteboard 
Power point 
Videos 
Authentic materials 
Research 
(Internet/community) 
Jigsaw reading 

Presentation 
Overheads/PPTs 
Guest Speakers 
Observation 
Metaphors 
Eliciting 
Giving worksheets for 
learners to deduce 

Think/Pair/Share activity 
Learners presenting 
Listening 
Reading 
Doing it the wrong way 
Story-Telling 
Predictin

Providing opportunities for learners to practice and internalize language: 
Pair activities 
Jigsaw activities 
Information gap activities 
Opinion activities 
Dialog building 
Problem solving activities 
Sequencing activities 
Project work 
Strategic interactions 
Ss individual presentations 

Role play 
Board games  
Ball toss 
Matching 
Making a video 
Scavenger hunt 
TPR 
Field trips 

Real-life encounters 
(“mystery guest”) 
Experiential trips into 
community 
News reel 
Video 
Value gaps 
Letter/journal writing 
Skits

Creating real use opportunities for learners: 
Treasure hunts Telephoning each other/teacher 
Sending them out into the community to find 
information 

Give homework which requires them to find real 
use opportunities and report back later 

Project work Research projects-Internet, etc. 
Classroom language Bringing the real world into the classroom 
Speakers Authentic materials
Community-based learning Personalization 
Letter-writing/e-mail Simulation and role play 
Conversation partners /interviewing/public Providing time and spaces for reflection on practice 
Class time which focuses on analyzing opportunities for real use sharing with other students in preparation 
for above 

Ways to group learners 
String 
Pick a rod (colors match) 
Matching cards or pictures (by color or shape or thematic groups, etc.) 
Stand up and move (by name or touch) 
Count off by 2’s, 3’s, etc. 
Pairs, three’s 
Mingle and chat to music- STOP 
Boys/girls; everyone wearing _____ get in one group, etc. 
Someone you haven’t talked to  
Likes/dislikes-find something in common 
Find someone who with only one possibility 
Magazine picture puzzle pieces 
Matching sound or action such as animal/instrument/vehicle or picture/emotion, etc… 
Line-ups and divide 
Dice or playing car
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Use this for notes: 
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TRmliQVRQ¶V IQWURdXcWiRQ
(Please answer in full sentences and in your own words) 

1) Which three statements about materials do you agree with the most? Why?
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I ntroduction: principles and  
procedures of materials development

Brian Tomlinson

1.1 Introduction

This book concerns itself with what we could do in order to improve 
the quality of materials which are used for the teaching and learning of 
second languages. I would like to start the book by considering some of 
the steps which I think we could take and at the same time introducing 
issues which are dealt with in the various chapters of the book. I should 
stress that although the contributors to this book are basically like-
minded in their approach to the development of L2 materials, many of 
the issues raised are controversial and some of the stances taken in the 
book are inevitably contradictory. In such cases we hope you will be 
informed, stimulated and able to make up your own mind by relating 
the authors’ stances to your own experience.

I am going to argue that what those of us involved in materials devel-
opment should do is to:

1. Clarify the terms and concepts commonly used in discussing mater-
ials development.

2. Carry out systematic evaluations of materials currently in use in order
to !nd out to what degree, how and why they facilitate  language
learning.

3. Consider the potential applications for materials development of cur-
rent research into second language acquisition and into language use.

4. Consider the potential applications of what both teachers and  learners
believe is valuable in the teaching and learning of a second or foreign
language.

5. Pool our resources and bring together researchers, writers,  teachers,
learners and publishers in joint endeavours to develop quality
materials.

1.2 Terms and concepts

Let me start by clarifying some of the basic terms and concepts which 
you will frequently encounter in this book.
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1.2.1  Materials

Most people associate the term ‘language-learning materials’ with 
coursebooks because that has been their main experience of using mater -
ials. However, in this book the term is used to refer to anything which 
is used by teachers or learners to facilitate the learning of a language. 
Materials could obviously be videos, DVDs, emails, YouTube, diction-
aries, grammar books, readers, workbooks or photocopied exercises. 
They could also be newspapers, food packages, photographs, live talks 
by invited native speakers, instructions given by a teacher, tasks writ-
ten on cards or discussions between learners. In other words, they can 
be anything which is deliberately used to increase the learners’ knowl-
edge and/or experience of the language. Keeping this pragmatic concept 
of materials in mind can help materials developers to utilise as many 
sources of input as possible and, even more importantly, can help teach-
ers to realise that they are also materials developers and that they are 
ultimately responsible for the materials that their learners use. It can 
also be useful to keep in mind that materials ‘can be instructional in 
that they inform learners about the language, they can be experiential in 
that they provide exposure to the language in use, they can be  elicitative 
in that they stimulate language use, or they can be exploratory in that 
they facilitate discoveries about language use’ (Tomlinson 2001: 66).

1.2.2 Materials development

‘Materials development is both a !eld of study and a practical undertak-
ing. As a !eld it studies the principles and procedures of the design, imple-
mentation and evaluation of language teaching materials’ (Tomlinson 
2001: 66). As a practical undertaking it refers to anything which is done  
by writers, teachers or learners to provide sources of language input, to 
exploit those sources in ways which maximise the likelihood of intake 
and to stimulate purposeful output: in other words the supplying of 
information about and/or experience of the language in ways designed 
to promote language learning. Ideally the ‘two aspects of  materials 
development are interactive in that the theoretical studies inform and 
are informed by the development and use of classroom materials’ 
(Tomlinson 2001: 66).

Materials developers might write textbooks, tell stories, bring adver-
tisements into the classroom, express an opinion, provide samples of 
language use or read a poem aloud. Whatever they do to provide input, 
they do so ideally in principled ways related to what they know about 
how languages can be effectively learned. All the chapters in this book 
concentrate on the three vital questions of what should be provided for 
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the learners, how it should be provided and what can be done with it to 
promote language learning.

Although many chapters in this book do focus on the development 
of coursebook materials (e.g. Jan Bell and Roger Gower in Chapter 6, 
Hitomi Masuhara in Chapter 10 and Frances Amrani in Chapter 11), 
some focus on electronic ways of delivering materials (e.g. Gary Motteram 
in Chapter 12 and Lisa Kervin and Beverly Derewianka in Chapter 13), 
a number of others focus on teacher development of materials (e.g. David 
Jolly and Rod Bolitho in Chapter 5 and Rod Ellis in Chapter 9), and some 
suggest ways in which learners can develop materials for themselves (e.g. 
Jane Willis in Chapter 3 and Alan Maley in Chapter 15).

1.2.3 Materials evaluation

This term refers to attempts to measure the value of materials. In many 
cases this is done impressionistically and consists of attempts to predict 
whether or not the materials will work, in the sense that the learners 
will be able to use them without too much dif!culty and will enjoy the 
experience of doing so. A number of chapters in this book  challenge this 
vague, subjective concept of evaluation and advocate more systematic 
and potentially revealing approaches. For example, Frances Amrani in 
Chapter 11 reports ways of reviewing materials prior to publication 
which can improve the quality of the materials, Andrew Littlejohn in 
Chapter 8 proposes a more objective, analytical approach to evalua-
tion and Rod Ellis in Chapter 9 argues the need for whilst-use and 
post-use evaluation of materials in order to !nd out what the actual 
effects of the materials are. Other recent publications which propose 
systematic approaches to the evaluation of language-learning mater-
ials include McGrath (2002), McDonough, Shaw and Masuhara (2011), 
Rubdi (2003) and Tomlinson (2003a).

All the chapters in this book implicitly accept the view that for mater-
ials to be valuable, the learning points should be potentially useful to the 
learners and that the learning procedures should maximise the likelihood 
of the learners actually learning what they want and need to learn. It is 
not necessarily enough that the learners enjoy and value the materials.

1.2.4 Language teaching

Most people think of teaching as the overt presentation of information 
by teachers to learners. In this book the term ‘teaching’ is used to refer 
to anything done by materials developers or teachers to facilitate the 
learning of the language. This could include the teacher standing at the 
front of the classroom explaining the conventions of direct speech in 
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English, it could include a textbook providing samples of language use 
and guiding learners to make discoveries from them, it could include 
a textbook inviting learners to re"ect on the way they have just read 
a passage or it could include the teacher providing the vocabulary a 
learner needs whilst participating in a challenging task. Teaching can 
be direct (in that it transmits information overtly to the learners) or it 
can be indirect (in that it helps the learners to discover things for them-
selves). It can also be pre-emptive (in that it aims to prevent  problems), 
facilitative (in that it aims to help the learners do something),  responsive 
(in that it responds to a need for language when it occurs) or re -
medial in that it aims to remedy problems. Most chapters in this book 
focus on indirect teaching as the most effective way of facilitating the 
 learning of a language. For example, in Chapters 2 and 3 Randi Reppen 
and Jane Willis suggest ways in which learners can be helped to make 
 discoveries about language use by analysing samples of language in use, 
in Chapter 16 Grethe Hooper Hansen looks at ways in which learners 
can be helped to learn from information which is actually peripheral 
to the task they are focusing on, and in Chapter 17 Brian Tomlinson 
proposes procedures which could enable self-access learners to learn for 
and about themselves.

1.2.5 Language learning

Learning is normally considered to be a conscious process which con-
sists of the committing to memory of information relevant to what is 
being learned. Whilst such direct learning of, for example, spelling 
rules, conventions of greetings and vocabulary items can be useful to the 
language learner, it is arguable that much language learning consists of 
subconscious development of generalisations about how the language is 
used and of both conscious and subconscious development of skills and 
strategies which apply these generalisations to acts of communication. 
Language learning can be explicit (i.e. the learners are aware of when 
and what they are learning) or it can be implicit (i.e. the learners are 
not aware of when and what they are learning). Language learning can 
also be of declarative knowledge (i.e. knowledge about the language 
system) or of procedural knowledge (i.e. knowledge of how the lan-
guage is used). Most of the chapters in this book take the position that 
communicative competence is primarily achieved as a result of implicit, 
procedural learning. But most of them also acknowledge that explicit 
learning of both declarative and procedural knowledge is of value in 
helping learners to pay attention to salient features of language input 
and in helping them to participate in planned discourse (i.e. situations 
such as giving a presentation or writing a story which allow time for 
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planning and monitoring). Consequently many of the chapters view the 
main objectives of materials development as the provision of the mean-
ingful experience of language in use and of opportunities to re"ect on 
this experience. This is the position taken by Ronald Carter, Rebecca 
Hughes and Michael McCarthy in Chapter 4, in which they argue for 
the need to expose learners to spoken English as it is actually used. It is 
also the position taken by Brian Tomlinson in Chapter 14 in which he 
proposes experiential ways of helping learners to transfer the high level 
skill of visualisation from their L1 reading process, by Grethe Hooper 
Hansen in Chapter 16 when she advocates multi-level experience of lan-
guage in use and by Brian Tomlinson in Chapter 17 when he suggests 
an experiential approach to self-access learning of language.

1.3 Systematic evaluation of materials

In Chapter 7 Philip Prowse gets a number of well-known materials writ-
ers to reveal how they set about writing materials. The remarkable thing 
is that most of them follow their intuitions rather than an overt speci!ca-
tion of objectives, principles and procedures. Obviously these intuitions 
are informed by experience of what is valuable to learners of a language 
and in many cases they lead to the development of valuable materials. But 
how useful it would be if we were able to carry out long-term, systematic 
evaluations of materials which are generally considered to be successful. 
I know of a number of famous textbook writers who do sit down and 
identify the popular and apparently successful features of their competi-
tors so that they can clone these features and can avoid those features 
which appear to be unpopular and unsuccessful. Doing much more than 
this sort of ad hoc impressionistic evaluation of materials would involve 
considerable time and expenditure and would create great problems in 
controlling such variables as learner motivation, out-of-class experience 
and learner–teacher rapport. But longitudinal, systematic evaluations of 
popular materials could be undertaken by consortia of publishers, uni-
versities and associations such as MATSDA, and they could certainly 
provide empirically validated information about the actual effects of dif-
ferent types of language-learning materials. Such research is carried out 
by publishers, but it tends to focus on what makes the materials popular 
rather than on what effect the materials have on language acquisition, 
and most of this research is understandably con!dential (see Chapter 11 
by Frances Amrani for information about this type of research).

A number of chapters in this book try to push the profession for-
ward towards using more systematic evaluation procedures as a means 
of informing materials development. In Chapter 8 Andrew Littlejohn 

78



exempli!es procedures for achieving thorough and informative analy-
sis of what materials are actually doing, in Chapter 11 Frances Amrani 
reports on systematic evaluations of materials carried out by publishers 
prior to the publication of materials, and in Chapter 5 David Jolly and 
Rod Bolitho propose ways in which learner evaluations of materials feed 
into the development process. In Chapter 9 Rod Ellis insists that we should 
stop judging materials by their apparent appeal and start evaluating them 
by observing what the learners actually do when using the materials and 
by !nding out what they seem to learn as a result of using them.

1.4 Second language acquisition research and  
materials development

It seems clear that researchers cannot at present agree upon a single 
view of the learning process which can safely be applied wholesale to 
language teaching. (Tarone and Yule 1989)

no second language acquisition research can provide a de!nitive answer 
to the real problems of second language teaching at this point. … There 
is no predetermined correct theory of language teaching originating 
from second language acquisition research. (Cook 1996)

The quotations above are still true today and it is also still true that we 
should not expect de!nitive answers from second language acquisition 
(SLA) research, nor should we expect one research-based model of lan-
guage acquisition to triumph over all the others. We must therefore be 
careful not to prescribe applications of unsubstantiated theories. But this 
should not stop us from applying what we do know about second and 
foreign language learning to the development of materials designed to 
facilitate that process. What we do know about language learning is a 
result of thousands of years of re"ective teaching and of at least a century 
of experimental and observational research. If we combined the convinc-
ing anecdotal and empirical evidence available to us, we could surely 
formulate criteria which could contribute to the development of success-
ful materials. From the reports of many of the writers in this volume it 
would seem that they rely on their intuitions about language learning 
when they set out to write textbooks. This also seems to be true of many 
of the authors who have contributed reports on their processes for mater-
ials development to a book called Getting Started: Materials Writers on 
Materials Writing (Hidalgo, Hall and Jacobs 1995). The validity of their 
intuitions is demonstrated by the quality of their materials. But intuitions 
are only useful if they are informed by recent and relevant classroom 
experience and by knowledge of the !ndings of recent second language 

79



acquisition research. And all of us could bene!t from more explicit guide-
lines when setting out to develop materials for the classroom.

What I am arguing for is a compilation of learning principles and 
procedures which most teachers agree contribute to successful learning 
plus a compilation of principles and procedures recommended by most 
SLA researchers. A marriage of the two compilations could produce 
a list of principles and procedures which would provide a menu of 
potentially pro!table options for materials developers from the class-
room teacher adapting a coursebook unit to the author(s) setting out 
to develop a series of commercially published textbooks for the global 
market. Such a list should aim to be informative rather than prescrip-
tive and should not give the impression that its recommendations are 
supported by conclusive evidence and by all teachers and researchers. 
And, of course, it needs to be supplemented by information about how 
the target language actually works (for ways of gaining such infor-
mation, see, for example, Chapter 2 in this book by Randi Reppen, 
Chapter 3 by Jane Willis and Chapter 4 by Ronald Carter, Rebecca 
Hughes and Michael McCarthy). My own list of basic principles is  
as follows:

1. A prerequisite for language acquisition is that the learners are exposed
to a rich, meaningful and comprehensible input of language in use.

2. In order for the learners to maximise their exposure to language in
use, they need to be engaged both affectively and cognitively in the
language experience.

3. Language learners who achieve positive affect are much more likely
to achieve communicative competence than those who do not.

4. L2 language learners can bene!t from using those mental resources
which they typically utilise when acquiring and using their L1.

5. Language learners can bene!t from noticing salient features of the
input and from discovering how they are used.

6. Learners need opportunities to use language to try to achieve com-
municative purposes.

For a justi!cation of these principles and a discussion of ways of 
applying them to materials development see Tomlinson (2010). See 
also McGrath (2002), McDonough, Shaw and Masuhara (2011) and 
Tomlinson (2008) for discussion of the application of learning princi-
ples to materials development.

Of course, one problem is that there is considerable disagreement 
amongst researchers about some of the main issues relevant to the teach-
ing and learning of languages. Some argue that the main prerequisite 
for language acquisition is comprehensible input (i.e. being exposed to 
language you can understand); others argue that the main prerequisite 
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is opportunity for output (i.e. situations in which you have to actu-
ally use the language). Some researchers argue that the best way to 
acquire a language is to do so naturally without formal lessons or con-
scious study of the language; others argue that conscious attention to 
distinctive features of the language is necessary for successful language 
learning. Try skimming through an overview of second language acqui-
sition research (e.g. Ellis 2008) and you will soon become aware of 
some of the considerable (and, in my view, stimulating) disagreements 
amongst SLA researchers. Such disagreements are inevitable, given our 
limited access to the actual mental processes involved in the learning 
and using of languages, and often the intensity of the arguments pro-
voke additional and illuminating research. However, I believe that there 
is now a suf!cient consensus of opinion for SLA research to be used 
as an informative base for the formulation of criteria for the teaching 
of languages. The following is a summary of what I think many SLA 
researchers would agree to be some of the basic principles of second 
language acquisition relevant to the development of materials for the 
teaching of languages.

1.4.1 Materials should achieve impact

Impact is achieved when materials have a noticeable effect on learners, 
that is when the learners’ curiosity, interest and attention are attracted. 
If this is achieved, there is a better chance that some of the language in 
the materials will be taken in for processing.

Materials can achieve impact through:

(a) novelty (e.g. unusual topics, illustrations and activities);
(b) variety (e.g. breaking up the monotony of a unit routine with an

unexpected activity; using many different text-types taken from
many different types of sources; using a number of different instruc-
tor voices on a CD);

(c) attractive presentation (e.g. use of attractive colours; lots of white
space; use of photographs);

(d) appealing content (e.g. topics of interest to the target learners; top-
ics which offer the possibility of learning something new; engaging
stories; universal themes; local references);

(e) achievable challenge (e.g. tasks which challenge the learners to think).

One obvious point is that impact is variable. What achieves impact 
with a class in Brazil might not achieve the same impact with a class in 
Austria. And what achieves impact with ten learners in a class might not 
achieve impact with the other !ve. In order to maximise the  likelihood 
of achieving impact, the writer needs to know as much as possible about 
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the target learners and about what is likely to attract their attention. In 
order to achieve impact with most of the learners, the writer also needs 
to offer choice. The more varied the choice of topics, texts and activi-
ties, the more likely is the achievement of impact.

1.4.2 Materials should help learners to feel at ease

Research has shown … the effects of various forms of anxiety on 
acquisition: the less anxious the learner, the better language acquisition 
proceeds. Similarly, relaxed and comfortable students apparently can 
learn more in shorter periods of time. (Dulay, Burt and Krashen 1982)

Although it is known that pressure can stimulate some types of language 
learners, I think that most researchers would agree that most language 
learners bene!t from feeling at ease and that they lose opportunities for 
language learning when they feel anxious, uncomfortable or tense (see, 
for example, Oxford 1999). Some materials developers argue that it is 
the responsibility of the teacher to help the learners to feel at ease and 
that the materials themselves can do very little to help. I disagree.

Materials can help learners to feel at ease in a number of ways. For 
example, I think that most learners:

r feel more comfortable with written materials with lots of white space
than they do with materials in which lots of different activities are
crammed together on the same page;

r are more at ease with texts and illustrations that they can relate to
their own culture than they are with those which appear to them to
be culturally alien;

r are more relaxed with materials which are obviously trying to help them
to learn than they are with materials which are always testing them.

Feeling at ease can also be achieved through a ‘voice’ which is relaxed 
and supportive, through content and activities which encourage the per-
sonal participation of the learners, through materials which relate the 
world of the book to the world of the learner and through the absence 
of activities which could threaten self-esteem and cause humiliation. To 
me the most important (and possibly least researched) factor is that of 
the ‘voice’ of the materials. Conventionally, language-learning mater-
ials are de-voiced and anonymous. They are usually written in a semi-
formal style and reveal very little about the personality, interests and 
experiences of the writer. What I would like to see materials writers do 
is to chat to the learners casually in the same way that good teachers 
do and to try to achieve personal contact with them by revealing their 
own preferences, interests and opinions. I would also like to see them 
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try to achieve a personal voice (Beck, McKeown and Worthy 1995) by 
ensuring that what they say to the learners contains such features of 
orality as:

r informal discourse features (e.g. contracted forms, informal lexis);
r the active rather than the passive voice;
r concreteness (e.g. examples, anecdotes);
r inclusiveness (e.g. not signalling intellectual, linguistic or cultural

superiority over the learners).

1.4.3 Materials should help learners to develop confidence

Relaxed and self-con!dent learners learn faster (Dulay, Burt and 
Krashen 1982).

Most materials developers recognise the need to help learners to develop 
con!dence, but many of them attempt to do so through a process of 
simpli!cation. They try to help the learners to feel successful by asking 
them to use simple language to accomplish easy tasks such as completing 
substitution tables, writing simple sentences and !lling in the blanks in 
dialogues. This approach is welcomed by many teachers and learners. 
But in my experience it often only succeeds in diminishing the learners. 
They become aware that the process is being simpli!ed for them and 
that what they are doing bears little resemblance to actual language use. 
They also become aware that they are not really using their brains and 
that their apparent success is an illusion. And this awareness can even 
lead to a reduction in con!dence. I prefer to attempt to build con!dence 
through activities which try to ‘push’ learners slightly beyond their 
existing pro!ciency by engaging them in tasks which are stimulating, 
which are problematic, but which are achievable too. It can also help 
if the activities encourage learners to use and to develop their existing 
extra-linguistic skills, such as those which involve being imaginative, 
being creative or being analytical. Elementary-level learners can often 
gain greater con!dence from making up a story, writing a short poem 
or making a grammatical discovery than they can from getting right a 
simple drill. For more discussion of the value of setting learners achiev-
able challenges see de Andres (1999) and Tomlinson (2003b, 2006).

The value of engaging the learners’ minds and utilising their exist-
ing skills seems to be becoming increasingly realised in countries that 
have decided to produce their own materials through textbook projects 
rather than to rely on global coursebooks, which seem to underestimate 
the abilities of their learners. See Tomlinson (1995) for a report on such 
projects in Bulgaria, Morocco and Namibia, and Popovici and Bolitho 
(2003) for a report on a project in Romania. See Tomlinson et al. (2001) 
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and Masuhara et al. (2008) for evaluations of global coursebooks, and 
Tomlinson (in press) for a discussion of the importance of engagement.

1.4.4 What is being taught should be perceived by learners  
as relevant and useful

Most teachers recognise the need to make the learners aware of the poten-
tial relevance and utility of the language and skills they are teaching. And 
researchers have con!rmed the importance of this need. For example, 
Stevick (1976) cites experiments which have shown the positive effect 
on learning and recall of items that are of personal signi!cance to the 
learner. And Krashen (1982) and Wenden (1987) report research showing 
the importance of apparent relevance and utility in language acquisition.

In ESP (English for speci!c purposes) materials it is relatively easy to 
convince the learners that the teaching points are relevant and useful by 
relating them to known learner interests and to ‘real-life’ tasks, which 
the learners need or might need to perform in the target language. In 
general English materials this is obviously more dif!cult; but it can be 
achieved by narrowing the target readership and/or by researching what 
the target learners are interested in and what they really want to learn 
the language for. An interesting example of such research was a ques-
tionnaire in Namibia which revealed that two of the most important 
reasons for secondary school students wanting to learn English were so 
they would be able to write love letters in English and so that they would 
be able to write letters of complaint for villagers to the village headman 
and from the village headman to local authorities.

Perception of relevance and utility can also be achieved by relating 
teaching points to interesting and challenging classroom tasks and by 
presenting them in ways which could facilitate the achievement of the 
task outcomes desired by the learners. The ‘new’ learning points are not 
relevant and useful because they will help the learners to achieve long-
term academic or career objectives, but because they could help the learn-
ers to achieve short-term task objectives now. Of course, this only works 
if the tasks are begun !rst and the teaching is then provided in response 
to discovered needs. This is much more dif!cult for the materials writer 
than the conventional approach of teaching a predetermined point !rst 
and then getting the learners to practise and then produce it. But it can 
be much more valuable in creating relevance and utility for the teach-
ing point; and it can be achieved by, for example, referring learners to 
‘help pages’ before and/or after doing sub-tasks or by getting learners to 
make decisions about strategies they will use in a task and then referring 
them to ‘help pages’. So, for example, learners could be asked to choose 
from (or add to) a list of project tasks and then to decide on strategies 
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for achieving their project targets. Those learners who decide to research 
local documents could be referred to a section in the book which provides 
advice on scanning, whereas those learners who decide to use question-
naires could be referred to a section which deals with writing questions.

Obviously providing the learners with a choice of topic and task is 
important if you are trying to achieve perception of relevance and util-
ity in a general English textbook.

1.4.5 Materials should require and facilitate learner self-investment

Many researchers have written about the value of learning activities  
that require the learners to make discoveries for themselves. For 
example, Rutherford and Sharwood-Smith (1988) assert that the role 
of the classroom and of teaching materials is to aid the learner to make 
ef!cient use of the resources in order to facilitate self-discovery. Similar 
views are expressed by Bolitho and Tomlinson (1995); Bolitho et al. 
(2003), Tomlinson (1994a, 2007) and Wright and Bolitho (1993).

It would seem that learners pro!t most if they invest interest, effort 
and attention in the learning activity. Materials can help them to achieve 
this by providing them with choices of focus and activity, by giving them 
topic control and by engaging them in learner-centred discovery activi-
ties. Again, this is not as easy as assuming that what is taught should be 
learned, but it is possible and extremely useful for textbooks to facilitate 
learner self-investment. In my experience, one of the most pro!table ways 
of doing this is to get learners interested in a written or spoken text, to 
get them to respond to it globally and affectively and then to help them 
to analyse a particular linguistic feature of it in order to make discover-
ies for themselves (see Tomlinson 1994a for a speci!c example of this 
procedure). Other ways of achieving learner investment are involving 
the learners in mini-projects, involving them in !nding supplementary 
materials for particular units in a book and giving them responsibility 
for making decisions about which texts to use and how to use them (an 
approach I saw used with great success in an Indonesian high school in 
which each group in a large class was given responsibility for selecting 
the texts and the tasks for one reading lesson per semester).

1.4.6 Learners must be ready to acquire the points being taught

Certain structures are acquired only when learners are mentally ready 
for them. (Dulay, Burt and Krashen 1982)

Meisel, Clahsen and Pienemann (1981) have put forward the Multi-
dimensional Model in which learners must have achieved readiness in 
order to learn developmental features (i.e. those constrained by developing 
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speech-processing mechanisms – e.g. word order) but can make them-
selves ready at any time to learn variational features (i.e. those which are 
free – e.g. the copula ‘be’). Pienemann (1985) claims that instruction can 
facilitate natural language acquisition processes if it coincides with learner 
readiness, and can lead to increased speed and frequency of rule applica-
tion and to application of rules in a wider range of linguistic contexts. He 
also claims that premature instruction can be harmful because it can lead 
to the production of erroneous forms, to substitution by less complex 
forms and to avoidance. Pienemann’s theories have been criticised for the 
narrowness of their research and application (restricted mainly to syntax, 
according to Cook 1996), but I am sure most teachers would recognise 
the negative effects of premature instruction as reported by Pienemann.

Krashen (1985) argues the need for roughly tuned input, which is 
comprehensible because it features what the learners are already familiar 
with, but which also contains the potential for acquiring other elements 
of the input which each learner might or might not be ready to learn 
(what Krashen refers to as i + 1 in which i represents what has already 
been learned and 1 represents what is available for learning). According 
to Krashen, each learner will only learn from the new input what he or 
she is ready to learn. Other discussions of the need for learner readiness 
can be found in Ellis (1990) (see especially pp. 152–8 for a discussion of 
variational and developmental features of readiness) and in Ellis (2008).

Readiness can be achieved by materials which create situations requir-
ing the use of variational features not previously taught, by materials 
which ensure that the learners have gained suf!cient mastery over the 
developmental features of the previous stage before teaching a new one, 
and by materials which roughly tune the input so that it contains some fea-
tures which are slightly above each learner’s current state of pro!ciency. 
It can also be achieved by materials which get learners to focus attention 
on features of the target language which they have not yet acquired so 
that they might be more attentive to these features in future input.

But perhaps the most important lesson for materials developers from 
readiness research is that we cannot expect to select a particular point 
for teaching and assume that all the learners are ready and willing to 
learn it. It is important to remember that the learner is always in charge 
and that ‘in the !nal analysis we can never completely control what 
the learner does, for HE [sic] selects and organises, whatever the input’ 
(Kennedy 1973: 76).

1.4.7 Materials should expose the learners to language in authentic use

Krashen (1985) makes the strong claim that comprehensible input in the 
target language is both necessary and suf!cient for the acquisition of 
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that language provided that learners are ‘affectively disposed to “let in” 
the input they comprehend’ (Ellis 1994: 273). Few researchers would 
agree with such a strong claim, but most would agree with a weaker 
claim that exposure to authentic use of the target language is necessary 
but not suf!cient for the acquisition of that language. It is necessary in 
that learners need experience of how the language is typically used, but 
it is not suf!cient because they also need to notice how it is used and to 
use it for communicative purposes themselves.

Materials can provide exposure to authentic input through the advice 
they give, the instructions for their activities and the spoken and writ-
ten texts they include. They can also stimulate exposure to authentic 
input through the activities they suggest (e.g. interviewing the teacher, 
doing a project in the local community, listening to the radio, etc.). In 
order to facilitate acquisition, the input must be comprehensible (i.e. 
understandable enough to achieve the purpose for responding to it). 
This means that there is no point in using long extracts from news-
papers with beginners, but it does not mean that beginners cannot be 
exposed to authentic input. They can follow instructions intended to 
elicit physical responses, they can listen to dramatic renditions of sto-
ries, they can listen to songs, they can !ll in forms.

Ideally materials at all levels should provide frequent exposure to authen-
tic input which is rich and varied. In other words the input should vary in 
style, mode, medium and purpose and should be rich in features which 
are characteristic of authentic discourse in the target language. And, if 
the learners want to be able to use the language for general communica-
tion, it is important that they are exposed to planned, semi-planned and 
unplanned discourse (e.g. a formal lecture, an informal radio interview 
and a spontaneous conversation). The materials should also stimulate 
learner interaction with the input rather than just passive reception of it. 
This does not necessarily mean that the learners should always produce 
language in response to the input; but it does mean that they should at 
least always do something mentally or physically in response to it.

See in particular Chapters 1, 2, 3, 4, 12, 13, 14, 15 and 17 of this 
book for arguments in favour of exposing learners to authentic mater-
ials, and also see Gilmore (2007) and Mishan (2005).

1.4.8 The learners’ attention should be drawn to linguistic  
features of the input

There seems to be an agreement amongst many researchers that help-
ing learners to pay attention to linguistic features of authentic input 
can help them to eventually acquire some of those features. However, 
it is important to understand that this claim does not represent a  
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back-to-grammar movement. It is different from previous grammar 
teaching approaches in a number of ways. In the !rst place the atten-
tion paid to the language can be either conscious or subconscious. For 
example, the learners might be paying conscious attention to working 
out the attitude of one of the characters in a story, but might be paying 
subconscious attention to the second conditionals which the  character 
uses. Or they might be paying conscious attention to the second condi-
tionals, having been asked to locate them and to make a  generalisation 
about their function in the story. The important thing is that the learn-
ers become aware of a gap between a particular feature of their interlan-
guage (i.e. how they currently understand or use it) and the equivalent 
feature in the target language. Such noticing of the gap between output 
and input can act as an ‘acquisition facilitator’ (Seliger 1979). It does 
not do so by immediately changing the learner’s internalised grammar 
but by alerting the learner to subsequent instances of the same feature 
in future input. So there is no immediate change in the learners’ pro!-
ciency (as seems to be aimed at by such grammar teaching approaches 
as the conventional Presentation–Practice–Production approach). There 
is, however, an increased likelihood of eventual acquisition provided 
that the learners receive future relevant input.

White (1990) argues that there are some features of the L2 which learn-
ers need to be focused on because the deceptively apparent similarities with 
L1 features make it impossible for the learners to otherwise notice certain 
points of mismatch between their interlanguage and the target language. 
And Schmidt (1992) puts forward a powerful argument for approaches 
which help learners to note the gap between their use of speci!c features 
of English and the way these features are used by native speakers. Inviting 
learners to compare their use of, say, indirect speech with the way it is 
used in a transcript of a native speaker conversation would be one such 
approach and could quite easily be built into coursebook materials.

Randi Reppen in Chapter 2 of this book and Jane Willis in Chapter 
3 exemplify ways of helping learners to pay attention to linguistic fea-
tures of their input. Kasper and Roever (2005) and Schmidt (2001) also 
discuss the value of noticing how the language is actually used.

1.4.9 Materials should provide the learners with opportunities to  
use the target language to achieve communicative purposes

Most researchers seem to agree that learners should be given opportun-
ities to use language for communication rather than just to practise it in 
situations controlled by the teacher and the materials. Using  language 
for communication involves attempts to achieve a purpose in a situ-
ation in which the content, strategies and expression of the interaction 
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are determined by the learners. Such attempts can enable the learners 
to ‘check’ the effectiveness of their internal hypotheses, especially if 
the activities stimulate them into ‘pushed output’ (Swain 1985) which 
is slightly above their current pro!ciency. They also help the learners 
to automatise their existing procedural knowledge (i.e. their knowl-
edge of how the language is used) and to develop strategic competence 
(Canale and Swain 1980). This is especially so if the opportunities for 
use are interactive and encourage negotiation of meaning (Allwright 
1984: 157). In addition, communicative interaction can provide oppor-
tunities for picking up language from the new input generated, as well 
as opportunities for learner output to become an informative source of 
input (Sharwood-Smith 1981). Ideally teaching materials should pro-
vide opportunities for such interaction in a variety of discourse modes 
ranging from planned to unplanned (Ellis 1990: 191).

Interaction can be achieved through, for example:

r information or opinion gap activities which require learners to com-
municate with each other and/or the teacher in order to close the gap
(e.g. !nding out what food and drink people would like at the class
party);

r post-listening and post-reading activities which require the learners
to use information from the text to achieve a communicative purpose
(e.g. deciding what television programmes to watch, discussing who
to vote for, writing a review of a book or !lm);

r creative writing and creative speaking activities such as writing a
story or improvising a drama;

r formal instruction given in the target language either on the language
itself or on another subject:

We need to recognise that teaching intended as formal instruction
also serves as interaction. Formal instruction does more than teach
a speci!c item: it also exposes learners to features which are not the
focus of the lesson. (Ellis 1990)

The value of materials facilitating learner interaction is stressed in this 
book by Alan Maley in Chapter 15 and by Brian Tomlinson in Chapter 
17. See Swain (2005) for an overview of the literature on the Output
Hypothesis and its insistence that output is not just the product of lan-
guage learning but part of the process of language learning too.

1.4.10 Materials should take into account that the positive effects of 
instruction are usually delayed

Research into the acquisition of language shows that it is a gradual 
rather than an instantaneous process and that this is equally true for 
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instructed as well as informal acquisition. Acquisition results from the 
gradual and dynamic process of internal generalisation rather than 
from instant adjustments to the learner’s internal grammar. It follows 
that learners cannot be expected to learn a new feature and be able to 
use it effectively in the same lesson. They might be able to rehearse the 
feature, to retrieve it from short-term memory or to produce it when 
prompted by the teacher or the materials. But this does not mean that 
learning has already taken place. I am sure most of you are familiar 
with the situation in which learners get a new feature correct in the les-
son in which it is taught but then get it wrong the following week. This 
is partly because they have not yet had enough time, instruction and 
exposure for learning to have taken place.

The inevitable delayed effect of instruction suggests that no textbook 
can really succeed if it teaches features of the language one at a time 
and expects the learners to be able to use them straightaway. But this 
incremental approach is popular with many publishers, writers, teachers 
and learners as it can provide a reassuring illusion of system, simplic-
ity and progress. Therefore, adaptation of existing approaches rather 
than replacement with radical new ones is the strategy most likely to 
succeed. So, for example, the conventional textbook approach of PPP 
(Presentation–Practice–Production) could be used to promote durable 
learning if the objective of the Production phase was seen as reinforce-
ment rather than correct production and if this was followed in sub-
sequent units by more exposure and more presentation relating to the 
same feature. Or the Production phase could be postponed to another 
unit which is placed after further exposure, instruction and practice 
have been provided. Or the initial Production phase could be used to 
provide output which would enable the learners to notice the mismatch 
between what they are doing and what pro!cient speakers typically do.

In my view, in order to facilitate the gradual process of acquisition, it 
is important for materials to recycle instruction and to provide frequent 
and ample exposure to the instructed language features in communi-
cative use. This is particularly true of vocabulary acquisition, which 
requires frequent, spaced and varied recycling in order to be success-
ful (Nation 2003, 2005; Nation and Wang 1999). It is equally impor-
tant that the learners are not forced into premature production of the 
instructed features (they will get them wrong) and that tests of pro!-
ciency are not conducted immediately after instruction (they will indi-
cate failure or an illusion of success).

Ellis (1990) reports on research revealing the delayed effect of instruc-
tion and in Chapter 9 of this book he argues the need for post-use eval-
uation of materials to !nd out what learners have eventually learned as 
a result of using them.
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1.4.11 Materials should take into account that learners  
differ in learning styles

Different learners have different preferred learning styles. So, for exam-
ple, those learners with a preference for studial learning are much more 
likely to gain from explicit grammar teaching than those who prefer 
experiential learning. And those who prefer experiential learning are 
more likely to gain from reading a story with a predominant gram-
matical feature (e.g. reported speech) than they are from being taught 
that feature explicitly. This means that activities should be variable and 
should ideally cater for all learning styles. An analysis of most current 
coursebooks will reveal a tendency to favour learners with a prefer-
ence for studial learning and an apparent assumption that all learners 
are equally capable of bene!ting from this style of learning. Likewise 
an analysis of the teaching and testing of foreign languages in formal 
education systems throughout the world will reveal that studial learners 
(who are actually in the minority) are at an advantage.

Styles of learning which need to be catered for in language-learning 
materials include:

r visual (e.g. learners prefer to see the language written down);
r auditory (e.g. learners prefer to hear the language);
r kinaesthetic (e.g. learners prefer to do something physical, such as

following instructions for a game);
r studial (e.g. learners like to pay conscious attention to the linguistic

features of the language and want to be correct);
r experiential (e.g. learners like to use the language and are more

 concerned with communication than with correctness);
r analytic (e.g. learners prefer to focus on discrete bits of the language

and to learn them one by one);
r global (e.g. learners are happy to respond to whole chunks of

language at a time and to pick up from them whatever language
they can);

r dependent (e.g. learners prefer to learn from a teacher and from a
book);

r independent (e.g. learners are happy to learn from their own experi-
ence of the language and to use autonomous learning strategies).

I think a learner’s preference for a particular learning style is variable 
and depends, for example, on what is being learned, where it is being 
learned, whom it is being learned with and what it is being learned for. 
For example, I am happy to be experiential, global and kinaesthetic 
when learning Japanese out of interest with a group of relaxed adult 
learners and with a teacher who does not keep correcting me. But I am 
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more likely to be analytic and visual when learning French for exami-
nation purposes in a class of competitive students and with a teacher 
who keeps on correcting me. And, of course, learners can be helped to 
gain from learning styles other than their preferred style. The important 
point for materials developers is that they are aware of and cater for dif-
ferences of preferred learning styles in their materials and that they do 
not assume that all learners can bene!t from the same approaches as 
the ‘good language learner’ (see Ellis 1994: 546–50).

See Oxford and Anderson (1995) for an overview of research into 
learning styles. See also Anderson (2005) and Oxford (2002).

1.4.12 Materials should take into account that learners differ in  
affective attitudes

the learner’s motives, emotions, and attitudes screen what is presented 
in the language classroom … This affective screening is highly individual 
and results in different learning rates and results. (Dulay, Burt and 
Krashen 1982)

Ideally language learners should have strong and consistent motivation 
and they should also have positive feelings towards the target language, 
their teachers, their fellow learners and the materials they are using. 
But, of course, ideal learners do not exist and even if they did exist one 
day, they would no longer be ideal learners the next day. Each class of 
learners using the same materials will differ from each other in terms of 
long- and short-term motivation and of feelings and attitudes about the 
language, their teachers, their fellow learners and their learning mater-
ials, and of attitudes towards the language, the teacher and the mater-
ials. Obviously no materials developer can cater for all these affective 
variables, but it is important for anybody who is writing learning mat-
erials to be aware of the inevitable attitudinal differences of the users of 
the materials.

One obvious implication for the materials developer is ‘to diversify 
language instruction as much as possible based upon the variety of cog-
nitive styles’ (Larsen-Freeman and Long 1991) and the variety of affect-
ive attitudes likely to be found amongst a typical class of learners. Ways 
of doing this include:

r providing choices of different types of text;
r providing choices of different types of activities;
r providing optional extras for the more positive and motivated learners;
r providing variety;
r including units in which the value of learning English is a topic for

discussion;
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r including activities which involve the learners in discussing their
 attitudes and feelings about the course and the materials;

r researching and catering for the diverse interests of the identi!ed
 target learners;

r being aware of the cultural sensitivities of the target learners;
r giving general and speci!c advice in the teacher’s book on how to

respond to negative learners (e.g. not forcing reluctant individuals
to take part in group work).

For reports on research into affective differences see Arnold and Brown 
(1999), Dörnyei and Ushioda (2009), Ellis (1984: 471–83) and Wenden 
and Rubin (1987).

For speci!c suggestions on how materials can cater for learner dif-
ferences see Tomlinson (1996, 2003b, 2006) and Chapter 15 by Alan 
Maley in this book.

1.4.13 Materials should permit a silent period at the beginning  
of instruction

It has been shown that it can be extremely valuable to delay L2 speak-
ing for beginners of a language until they have gained suf!cient expos-
ure to the target language and suf!cient con!dence in understanding it. 
This silent period can facilitate the development of an effective intern-
alised grammar which can help learners to achieve pro!ciency when 
they eventually start to speak in the L2. There is some controversy 
about the actual value of the silent period and some learners seem to 
use the silence to avoid learning the language. However, I think most 
researchers would agree that forcing immediate production in the new 
language can damage the reluctant speaker affectively and linguistic-
ally and many would agree with Dulay, Burt and Krashen that:

communication situations in which students are permitted to remain 
silent or respond in their !rst language may be the most effective 
approach for the early phases of language instruction. This approach 
approximates what language learners of all ages have been observed to do 
naturally, and it appears to be more effective than forcing full two-way 
communication from the very beginning of L2 acquisition. (1982: 25–6)

The important point is that the materials should not force premature 
speaking in the target language and they should not force silence either. 
Ways of giving learners the possibility of not speaking until they are 
ready include:

r starting the course with a Total Physical Response (TPR) approach
in which the learners respond physically to oral instructions from a
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teacher or CD (see Asher 1977; Tomlinson 1994b, Tomlinson and 
Masuhara in press);

r starting with a listening comprehension approach in which the learn-
ers listen to stories in the target language, which are made accessible
through the use of sound effects, visual aids and dramatic movement
by the teacher;

r permitting the learners to respond to target language questions by
using their !rst language or through drawings and gestures.

A possible extension of the principle of permitting silence is to introduce 
most new language points (regardless of the learners’ level) through 
activities which initially require comprehension but not production. 
This is an approach which I call TPR Plus and which we used on the 
PKG Project in Indonesian secondary schools. It usually involved intro-
ducing new vocabulary or structures through stories which the learn-
ers responded to by drawing and/or using their !rst language, and 
through activities in which the whole class mimed stories by follow-
ing oral instructions from the teacher (see Barnard 2007; Tomlinson  
1990, 1994b).

For discussion of research into the silent period see Ellis (2008); 
Krashen (1982); Saville-Troike (1988).

1.4.14 Materials should maximise learning potential by encouraging 
intellectual, aesthetic and emotional involvement which  
stimulates both right- and left-brain activities

A narrowly focused series of activities which require very little cogni-
tive processing (e.g. mechanical drills; rule learning; simple transforma-
tion activities) usually leads to shallow and ephemeral learning unless 
linked to other activities which stimulate mental and affective proces-
sing. However, a varied series of activities making, for example, ana-
lytic, creative, evaluative and rehearsal demands on processing capacity 
can lead to deeper and more durable learning. In order for this deeper 
learning to be facilitated, it is very important that the content of the 
materials is not trivial or banal and that it stimulates thoughts and feel-
ings in the learners. It is also important that the activities are not too 
simple and that they cannot be too easily achieved without the learners 
making use of their previous experience and their brains.

The maximisation of the brain’s learning potential is a fundamental 
principle of Lozanov’s Suggestopedia, in which ‘he enables the learner to 
receive the information through different cerebral processes and in differ-
ent states of consciousness so that it is stored in many different parts of 
the brain, maximising recall’ (Hooper Hansen 1992). Suggestopedia does 
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this through engaging the learners in a variety of left- and right-brain 
activities in the same lesson (e.g. reciting a dialogue, dancing to instruc-
tions, singing a song, doing a substitution drill, writing a story). Whilst not 
everybody would accept the procedures of Suggestopedia, most research-
ers seem to agree on the value of maximising the brain’s capacity during 
language learning and the best textbooks already do contain within each 
unit a variety of different left- and right-brain activities.

For an account of the principles of Suggestopedia see Lozanov (1978) 
and Chapter 16 in this volume by Grethe Hooper Hansen. See also 
Tomlinson (2003b) for a discussion of the need to humanise materials, 
Tomlinson and Avila (2007a, 2007b) for a discussion of the value of 
developing materials which help the learners to make full use of their 
mental resources whilst learning and using an L2, and Tomlinson (in 
press) for suggestions for ways of engaging L2 learners cognitively, 
affectively, aesthetically and kinaesthetically.

1.4.15 Materials should not rely too much on controlled practice

It is interesting that there seems to be very little research which indicates 
that controlled practice activities are valuable. Sharwood-Smith (1981) 
does say that ‘it is clear and uncontroversial to say that most spontan-
eous performance is attained by dint of practice’, but he provides no 
evidence to support this very strong claim. Also Bialystok (1988) says 
that automaticity is achieved through practice but provides no evidence 
to support her claim. In the absence of any compelling evidence most 
researchers seem to agree with Ellis, who says that ‘controlled prac-
tice appears to have little long term effect on the accuracy with which 
new structures are performed’ (Ellis 1990: 192) and ‘has little effect on 
"uency’ (Ellis and Rathbone 1987). See De Keyser (2007) on language 
practice and also Ellis (2008).

Yet controlled grammar practice activities still feature signi!cantly 
in popular coursebooks and are considered to be useful by many teach-
ers and by many learners. This is especially true of dialogue practice, 
which has been popular in many methodologies for the last 30 years 
without there being any substantial research evidence to support it (see 
Tomlinson 1995). In a recent analysis of new low-level coursebooks I 
found that nine out of ten of them contained many more opportunities 
for controlled practice than they did for language use. It is possible that 
right now all over the world learners are wasting their time doing drills 
and listening to and repeating dialogues. See Tomlinson et al. (2001) 
and Masuhara et al. (2008) for coursebook reviews which also report a 
continuing dominance of practice activities.
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1.4.16 Materials should provide opportunities for outcome feedback

Feedback which is focused !rst on the effectiveness of the outcome 
rather than just on the accuracy of the output can lead to output becom-
ing a pro!table source of input. Or in other words, if the language that 
the learner produces is evaluated in relation to the purpose for which it 
is used, that language can become a powerful and informative source of 
information about language use. Thus a learner who fails to achieve a 
particular communicative purpose (e.g. borrowing something, instruct-
ing someone how to play a game, persuading someone to do something) 
is more likely to gain from feedback on the effectiveness of their use of 
language than a learner whose language is corrected without reference 
to any non-linguistic outcome. It is very important, therefore, for mat-
erials developers to make sure that language production activities have 
intended outcomes other than just practising language.

The value of outcome feedback is focused on by such writers on task-
based approaches as Willis and Willis (2007) and Rod Ellis in Chapter 9 
in this volume. It is also stressed by Brian Tomlinson in Chapter 17 of 
this volume.

To !nd out more about some of the principles of language learning 
outlined above, you could make use of the index of one of the following 
books:

Cook, V. 2008. Second Language Learning and Second Language 
Teaching, 4th edn. London: Edward Arnold.

Ellis, R. 2008. The Study of Second Language Acquisition, 2nd edn. 
Oxford: Oxford University Press.

Larsen-Freeman, D. and M. Long. 1991. An Introduction to Second 
Language Acquisition Research. London: Longman.

1.5 What teachers and learners believe and want

I have argued above that materials developers should take account of 
what researchers have told us about language acquisition. I would also 
argue that they should pay more attention to what teachers and learners 
believe about the best ways to learn a language and also to what they 
want from the materials they use (even though this would often contra-
dict the !ndings of SLA researchers).

Teachers spend far more time observing and in"uencing the 
 language-learning process than do researchers or materials developers. 
Yet little research has been done into what teachers believe is valuable 
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for language learning and little account is taken of what teachers really 
want. In this book Hitomi Masuhara argues in Chapter 10 for the need 
to !nd out what teachers really want from coursebooks and she puts 
forward suggestions for how this information could be gained and made 
use of. Also Frances Amrani in Chapter 11 describes how attempts have 
been made to !nd out exactly what teachers think and feel about trial 
versions of coursebooks so that their views can in"uence the published 
versions. David Jolly and Rod Bolitho in Chapter 5 propose a frame-
work which could help teachers to adapt materials and to write mat-
erials themselves; and Rod Ellis in Chapter 9 outlines a way in which 
teachers can improve materials as a result of whilst-use and post-use 
evaluation of them. Also Saraceni (2003) focuses on learner involve-
ment in adapting materials.

There have been attempts to involve learners in the evaluation of 
courses and materials (see Alderson 1985 for an interesting account 
of post-course evaluations which involved contacting the learners after 
their courses had !nished) and a number of researchers have kept dia-
ries recording their own experiences as learners of a foreign language 
(e.g. Schmidt and Frota 1986). But little systematic research has been 
published on what learners actually want their learning materials to do 
(see Johnson 1995 for an account of what one adult learner wants from 
her learning materials).

One exceptional example of trying to make use of both learner and 
teacher beliefs and wants was the Namibia Textbook Project. Prior to 
the writing of the Grade 10 English textbook, On Target (1995), teach-
ers and students all over the country were consulted via questionnaires. 
Their responses were then made use of when 30 teachers met together 
to design and write the book. The !rst draft of the book was completed 
by these teachers at an eight-day workshop and it was then trialled all 
over the country before being revised for publication by an editorial 
panel. Such consultation and collaboration is rare in materials develop-
ment and could act as a model for textbook writing. See Tomlinson 
(1995) for a description of this and other similar projects.

1.6 Collaboration

The Namibian Textbook Project mentioned above is a classic example 
of the value of pooling resources. On page iv of On Target (1995) 40 
contributors are acknowledged. Some of these were teachers, some were 
curriculum developers, some were publishers, some were administra-
tors, some were university lecturers and researchers, some were exam-
iners, one was a published novelist and all of them made a signi!cant 
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contribution to the development of the book. This bringing together of 
expertise in a collaborative endeavour is extremely rare and, as one of 
the contributors to the Project, I can de!nitely say it was productive. 
Too often in my experience researchers have made theoretical claims 
without developing applications of them, writers have ignored theory 
and have followed procedural rather than principled instincts, teachers 
have complained without making efforts to exert an in"uence, learners 
have been ignored and publishers have been driven by considerations 
of what they know they can sell. We all have constraints on our time 
and our actions, but it must be possible and potentially valuable for us 
to get together to pool our resources and share our expertise in a joint 
endeavour to develop materials which offer language learners maximum 
opportunities for successful learning. This bringing together of differ-
ent areas of knowledge and expertise is the main aim of MATSDA and 
it is one of the objectives of this book. The contributors to Materials 
Development in Language Teaching include classroom teachers, research-
ers, university lecturers, teacher trainers, textbook writers and publish-
ers, and we hope that our pooling of knowledge and ideas will help you 
to use, adapt and develop materials in effective ways.

1.7 New directions in materials development

Since Materials Development in Language Teaching was !rst published 
in 1998, there have been some new directions in materials development. 
The most obvious one is the increase in quantity and quality of language-
learning materials delivered through new technologies. Whilst some 
new technology programmes and courses have been rightly criticised 
for simply reproducing activity and task types from paper sources, oth-
ers have been praised for exploiting the interactive possibilities of new 
technologies such as video conferencing, emails, YouTube, Facebook, 
Twitter, blogs and mobile phones. See Chapter 12 by Gary Motteram, 
Chapter 13 by Lisa Kervin and Beverly Derewianka, Chapter 15 by 
Alan Maley and Chapter 17 by Brian Tomlinson in this volume for 
discussion of the possibilities offered to materials developers by new 
technologies. See also Reinders and White (2010).

Other new directions in materials development include materials for 
text-driven approaches, for task-based approaches and for Content and 
Language Integrated Learning (CLIL) approaches. Brian Tomlinson in 
Chapters 14 and 17 of this volume refers to approaches in which a 
potentially engaging text drives a unit of materials instead of a pre-
determined teaching point, and Tomlinson (2003c) details a "exible 
framework for developing text-driven materials which has been used 
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on materials development projects in, for example, Bulgaria, Ethiopia, 
Morocco, Namibia, Singapore and Turkey. Task-based approaches (in 
which an outcome-focused task drives the lesson) have received a lot of 
attention recently, but much of it has focused on the principles and pro-
cedures of task-based teaching. However, Rod Ellis in Chapter 9 of this 
volume gives attention to task-based materials, as do Ellis (2003), Van 
den Branden (2006), Nunan (2004), Samuda and Bygate (2008) and 
Willis and Willis (2007). CLIL has been commanding a lot of atten-
tion recently and it has been used as a means of teaching English and 
a content subject at the same time in primary, secondary and tertiary 
institutions in Europe (Eurydice 2006), as well as an approach in which 
a content area which engages the learner is used to help them improve 
their English (Tomlinson and Masuhara 2009). Most of the literature 
on CLIL so far has focused on the theory of CLIL and on its integration 
into curricula in educational institutions. However, there is a chapter 
on materials for CLIL in Coyle et al. (2010).

I hope that the chapters in this book will provide a theoretical and 
practical stimulus to help materials developers and teachers to produce 
quality materials for learners using the ‘new’ approaches referred to 
above, as well as to continue to develop innovative and effective 
mater-ials for the more established approaches.
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Grave’s �CoursHEooks���
DGDSWLQJ�
(Please answer in full sentences and in your own words) 

1)� :KDW�GRHV�6$56�PHDQ"

2) Before an activity, the T needs to determine if Ss understand the instructions and are
ready to do the activity because: “[S]imply telling the learners what, how, and why of�
an activity doesn’t prepare them. They need to demonstrate either verbally or in�
action that they have understood” What can Ts do to�check and clarify their verbal
instructions? How can Ts check to see if Ss understand�the activity? Give a clear
example or examples.

3) Explain what the authors means by: “Any activity actually has three parts:
Preparation, implementation, and follow-up” How does�this relate to what you have
learned in TELS 1&2; especially in terms of the activity�route map? Does the Korean
educational system allow for this? Why or why not?
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äӊܐȩƑӋӌϮݠÿՓȪݠ ԱՔȫԲĀƮjā˱Ȭǫ§ݠ ԳۗƒШϑ̡֯ȭǬݠ ƓӍӎϬݠ� ְۘȮǭݠ Ɣ݀ݠ ً̢ȯݠ ֱٌۙǮȰѝֲٍݠ

Ăўǯݠ َȱăỰȲՕݠ Ƅݠ� ُ̤ȳݠ Դ֔άЮĄՖ݁ݠ3ֳִͧ@ݠ ˝ԭ՗ݠ ąݠ oĆџ˲ۚć˳ȴݠ ư�ۛ՘ֵȵÁݠ å�ۜՙֶȶƕӏӐϖַݠ ՚ĈѠ˴ȷݠ
˞֕�Яݠ ِ̥ӑָLّ̦ݠĉْݠĊ՛ȸݠƖ՜ӒċGϯ݂�1ֹ˥ݠȹǰݠӓѡݠǱSܑȺ�ӔԵaѢ˵ݠČrrݠϰ4ѣ̌܋č˶ȻֺݠϗgЭֻݠ ٓӕݠ ݠӖּȼ͠ۊ
̧ٔĎ,ݠ ˦Ʊݠ۝ֽ ӗѤݠ ďݠ ݠԶȽǢέˠƲ־ ֿϘή	Ѝݠ ݠƳ̨۞׀ Đׁݠ ݠ¨˷ίѥں՝ͨܛ Ә՞ݠ ׂԷRǣΰˡƴݠ đ՟ȾĒݠ ݠƵ̩۟׃ ēׄݠ ̪әٕȿϱݠ
аĔѦĕ˸ɀбɁѧ,Óݠ í{ݠ ĖǲǳͩڻαӚѨݠ ٖӛݠ ̫ٗɂݠ ׅ٘۠HɃѩٙݠ ƗӜӝϙ©ݠ ƶӞ2ՠ׆ɄƘӟӠϚݠ ԸėƷϛĘ˹Ʌׇݠ вę݃ݠ
ͪѪǤЎۡǴɆݠĚۢǵϐԯ¾Ƹě׉׈ɇٚٛɈݠ׊ӡաݠæé׋ªͫܒݠǶɉӢܜݠ»׌ӣբϜƙӤӥϝݠ¬׍çê¿õôÔٜݠ­׎Ɋݠٝ׏ԹĜƹϞĝ˺ɋݠא
ĞѫGݠ ðӀٞɌ֬ɍٟݠгğ٠ɎգͬĠlבÂݠø̬ɏ݄ݠ Ɓ	дӦݠ١גġϲܝĢ݅ݠד aѬǥsۣ�ɐݠ ģ٢ݠɑĤƺ̭ɒդ¡ͭ܌̍ݠהǷɓÃݠ ñӁݠ ٣͟όݠו
ƻ̮ĥԺ٤ɔե®ݠ ݠɕܞ ݠβЏγܟ ˧Ƽۤݠז ӧѭݠ ٥̯ɖݠ ݠǸɗѮ٧ۥ٦ח ƚӨөϟ¯ݠ ݠѯƽɘͮט δݠڼ ݠיͯ ٨̰əݠ ӪѰɚݠ ƾӫеԻ�ѱɛѲݠ٩
жӬݠ٪ךАεϠɜϳ݆ݠ ٫ӭݠƛɝݠ ݠŶБϴݠ݇�ݠMHכۦ ٬̱ɞݠ ݠ�ڽ2ǹɟѳ,ל ͰѴݠ ݠɠ̲٭ Ǧ�ĦמםզӮӯзÄݠëܸħиԼϵNܠݠןζВГݠ Ɯɡݠ
ݠĨkMѵٮ ˯Ӱйݠ ͱѶٯɢZ�ĩٰɣǺݠ ݠסϡiЦЧנ ƿ�ۧէעɤƝ��kݠף ݠٲĪ̳ٱ ŷ�ɥݠ ͲѷٳɦѸǻɧǼݠ Խ֖ηк�֗ θД݈ݠ ˨ըݠ
mɨŸ֘ѹɩթݠפ ͳѺݠ Dӱۨѻ��ʹ̴ܡݠץ�ɪ+ɫݠ ìѼ˻me�̵ݠ ݠ϶�bӲuٵѾīݠ5ݠٴ�ѽݠצ͵ ϷĬѿ̕ĭ˼ɬÅݠ

áݠǀ�ݠרͶݠ�C��Ϣק+۩ Įݠ ϸɭƃ��#v!ݠ��ӳ	̶שݠįժɮǽݠƞ݉ݠ ݠתɯİǁ̷�իٶ ıҀǾݠ ϹɰĲ֙ҹɱլݠ׫ ݠǂĴҁݠٸĳ̸ٷ
ƟOݠ ݠLǿ׬� ͷ҂ݠ ݠ�л��#ǃٹ׮݊׭ �ӂȀݠ ˣ�ܹ͸Ơ%ɲݠ ݠÆׯ݋6ܢ îҺݠ Ӵխȁɳծݠ ݠ�� ݠɴװ1 ĵݠ Ǆӵ۪+ױɵơ�Ӷϣݠ ݙ׳݌ײ
ݠĸ҃ȂݠݍɶмĶ�͹ǅķsЪٺ ˤɷܺͺAϺݠ°ݎ ͻݠٻ ͼݠ״ ͽнԾӷկݠ�6҄ټ �҅۫ݠӸٽɸհ7҆پ׵J̹ݠӹݠܣ ݠٿ; Ϳݠ׶ Կ۬ݠڀ ݠɺձ͡ۋӺ˽ɹځ
Ƃ~ȃݠܤ�̺ݠ΀-ݠǆŹһݠƢɻݠĹIĺՀڂɼ�ݠ.ӻݠоɽɾ̻ڄݠڃɿ҇ݠ�ʀȄݠ׷Ӽ˖ݏݠӽۭղݠՁĻճڅιǧۮϻļմݠϼʁĽ֭ʂյ׸Çݠù̼ʃݠ
ǇӾۯն׹ ƣ�ӿjݠ Ղ֚�ݠ׺΁ȅʄܓ ݠ8 Ճnľuݠ ˩շݠ ϽPĿ֮΂҈˾±ݠ ŀݠ ݠ΃�cƤoʅܔ ݠЕizʆچ�۰ Ԁ˗ݠڇ4̽ܥݠ ݠ׻΄ ݠԁڈ ƥʇݠ
ϾʈƌQ�ݠ ݠ҉΅ �͢Wݠ F�Ł֛׽׼�(п²ݠ źݠك ݠЖ%�ܦ Żݠل łݠ Ʀ�ҊϤݠ ݠ˘' ոʉ׾Ԃ֜܍ǈʊݠ рŃ�˔֝κńϿݠ �ӃȆݠ ΆȇʋŅݠ׿
£âDϥlņс³ݠ ÙàÝÚ¥Èݠ þýŇݠډ"ň�Մʌҋݠ�dҌݠ ݠ�̾ڊ EУƎ؀չԃԄтݠˢЗИݠ؁ ԅ۱ݠڋ�ӄJݠ ݠԮպу؃˟żҼ؂֞ھ ݠʍ̿ڌ
Ԇ2ڍЩϒҍʎݠ ·Ҏڎԇݠ 	ʏŉ֟~Έҏ˿ܻ�ݠ���λ�&ǉʐݠ؄˪ջیݠ_ʑ܏��ݠȈʒҐم�Éݠ

�� �����)#3�
60$61��6��,���6���64-�6%�6�&5*.�	'(�/
óԈݠڏ؅ �ʓԉՅtʔݠ ݠԊ]ܧ [Ɛʕݠ ݠ۲ȉΉʖȊڐ؆ Ŋݠ˫ռOΊ̏xݠ Ѐŋґ̖5̀ʗݠ ̀Ōܕʘݠ ۳؇ʙȋݠ ōݠ Ǌԋ1؈�ʚݚ

ƧԌԍϦݠŎݠ�؉�фʛݠ�Ԏ΋ҒݠڑΌẃڒݠ�eսݠ؊/�Ȍ΍ʜ؋Êݠú͙ʝݠݐ9ܨݠǋ(۴վ،P���ϭݠن	ԏ)ϧݠŏғȍ͂ܩݠŐ̓ڔݠړʞݠݑ
ǌԐҔڕŽμҕݠ ݠ�́ ̈́3wȎݠ ő
ȏݠ ͅŒҖ�ݠ ݠ`ۍ#ܷ 0͚ʟݠ ��ʠܖœύФώ}̂ݠ f��Ŕݠ؍ ݠږ: �͛ʡݠ ݠΎхʢڗ ݠݒʣ͆ژ ݠ �տܪ
�۵BЙ$�͇�Ȑݠ ŕC�۶ݠ� ݠܫ�͈ Ё?&̗ŖYʤ؎ݠ 8�Rݠ ݠ�؏�� ݠښŗ۷͉̃ڙ �&ȑݠ Ђʥ�֠ҽʦȒËݠ üՆݠ ۸җڛνКݠ ݠʧ͊ڜ
цΏȓÀܬڝʨvڞΐSݠ\ڟ ǍʩҘ۹ڠրݠ´ݓ pŘx̘;YTݠ ƨԑԒϨؐݠ ݠ���ܭ  ؑʪȔݠ чřΑҙЃݠݔ ΒҚݠ ŚǎśȕʫшξǨݠ ؒʬݛڡ
�Γқ̄ؓݠ $yݠ �ցȖʭւݠ ݠ�� ݠŜҜȗڢzKʮփؔۺ ݠʯ͋ڣ ܶ֡οڿ�ʰҝݠ ݠؕڤܼ�� ݠ˙� ݠʱ[ێ ��֨̅ʲݠڥ nŝҞ̙ƆʳÌݠ û^Δؖݠ
ŞՇՈքԓşǏ]µݠ ݠhǐ͌\ܮ Εؗݠ ؘ.πЛtݠ Ǒ(щъԔҟݠ ΖҠݠ Šǒ<IʴыΗǓݠ �ʵ�/ϓҡZؙݠ �ԕȘšݠ¶ݕ Θؚݠ ǔŢМНʶșݠ �ͣʷݠ
̑ƉۖݠƊЄţەԖҢݠ
ՉՊօ*
E͍Íݠ è)ۻֆ؛ʸBԗԘϩݠ؜ Ǖ*ңۀž$�ݠ ЅԙҤ̆ݠ ևʹŤȚΙҥ̇ݠՋťݜ؝
ݠآ�/�ҦݠƅьэŨֈ̔ݠ9Ӆțݠء�ŧ֣ρʻؠ�ЇݠݘpŦ֢ۼԚǖ7AܗݠΚ�͎ܯݠ·؟ʺƇ؞ Λ�ͤ�ݠʼ۽ڦ�ݠȜXҧݠ¢أڧюԛ�͏ ։ݠ
ݠԜҨ̚ʽÎڨ ö۾ک�ʾ{ݠؤڪ ũ֊ʿݠ �ˀګإˁȝݠԝyݠ ݠ԰ېݠݖڬŪƩdХϏݠ�Μ֋_ہ ݠ˓ۃ�Їئ��ӆۂ ݠ�ӇȞݠЈ˃ܾςǩ�ТݠΝ�ͥܰݠى�ܽ˂ڭ
!֩�яѐū�gǗſ%ݠ�Fǘۿ֌ŬǙݗÏݠ ï�ݠ�ͦ�ݠ ×ÞÛÕݠا ;
ȟݠ ØßÜÖݠ¸ب ݠة܀ǚˬݠ�ۑ ݝŭђ̒ݠ�ё˰ݠNȠۉ˚Ξ͐ت
ѓƋݠ ݠΟ�Ҫگ>ЉثŮҩ֍ڮ =ҫKݠ σݠجۄ ˄єՌ͑=حΠݠخ ݠ|( ܱ֤τ���|ݠ �Uܿݠدڰ �Ԟݠ ƏȧԟЬ̛ůЫݠ¹ي
ܲ"υǛ͒ݠ ݠ�ȡذ܁�˭ �
ݠ ݠ�͓ڱ �Ս'ϪUҬݠ �Űҭ̜ű̉�Ðݠ ݠˆ˅÷¤ ݠ�^ۅ ǜ͔�Վ�T֎ݠر ԠҮݠ ѕˇ͜ۆ�Ȣ*q�̠ݠ
�ӈ�ݠ�ћі��º̓ݠ ݠزΡے ݠو�ܳݠјسãȣ΢�Оfү̝ƈΣݠ¦�Њ ї�Ñܘ �Ӊݠ ԡ֪̐ڲ܂Ԣܴݠۓ ԣ˛ݠƪ˕Ųݞܙ
ΤԤ֫ݠڳ-"ˈԥ֥φQݠش ݟ�cљظݠԨڵݠˊطՏԧҲضˉ֏ݠ˜Ԧݠڴq܃ص��ݠ�۔ݠ«ˮ֦ќ�-ϔ'ұݠų@Φ0͕ݠ�ΥݠЋVƍhҰ̊ݠ��͝�
ݠПχÒ܄ òƀҾ̞Ŵ!Vݠǝԩع֐܅ˋƫ��ϫػ܆ݠغˌ�ݠ¼��ȤΧ:�Ԫ̟ݠ Րŵڶ�ˍ֧ҿݠՑ֑
ǞڷψǪˎ½ݠ 
ҳȥ܇ؼݠƬۇؽωۏ܎ۈϕԫҴݠ
ȨϊРСݠؾΨ
ݠϋǟ͖`ܵݠ .͗W0ݠˏ��͞�ݠـ܉Ќ܈Ϊњڸؿݠ<ݠ��ΩȦܚՒ֓Ԭݠ֒ ݠƭ˒̎bҶҷΫҸ̋ݠːҵǡˑڹ{Xقݠ<ݠه?ݠǠ͘܊ف
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߶Г݊®ߓ ����ȉՈʛ߶Ɲ߶Ɍ6ݬ߶

���ƞCʜ߶ܸАˑ߶Ґ˒Ȩ6כִ߶وךՑަНʝ˓ʞ߶Ɵ߶ֵى˔לՒөي˕߶ً˖Ӫ݇͸ӫɍ˗Ĕ߶ɎϗƠӬύӭΫ
۞Ϙ˘߶ٌݭɋ�ɏ۟߶΋�Փһ߶ ۠ϙ˙ߛ߶ ۡ�߶ٍϚ˚Ĳ߶Ɛݦɐݪț߶Һϖʊےĕ߶޷ϛѓʋϜ߶ާО˛َ޸߶ ґȊՉάݮơέ˜
Ƣُ߶ ƣ߶ ߶�ҼĖّۢߜِ ߶˝�0tĆʌ«ȱם ۣ�߶ Ƥ߶ ΕӮПì˞߶ ْ}ۤ߶ Քͺ߶ �PƥҽҾƦۥ«ʍƧҒ߶ ߶ėٔ˟מݯɑñޣكۦٓ ƨғٕՕ߶ ϝƩʟ߶ ƪ߶
߶Ֆӯήןٖۧ РӰΚݰˠ�ɒ�߶ Äӱ߶ ҔƫӲޜ�Ƭί�߶ ߶ĳٗ۩ߔ1ۨ Ž֭נ߶ ˡߕƭҿֶҕˢĘ߶ ���	����� Ʈ߶ ٘ˣסСˤٙ߶ Όє۪ٚע߶
߶ȲұѕٛϞ�ʠݱַ Тӳ߶ ŖŨśŘ[߶ *ÄӴ۫ƯУӵyu߶ŠŌō߶ٜ˥Ӷ۬˦ӷɓ�ٝĴ߶ Ůߝ߶Ӏưۭٞ˧ףФDΰ߶ۮϟ˨߶æ˩Ӹízӹɔ˪ٟę߶՗Ӻ˫߶
߶Ʊ٠޹ �ݲ١Î�٢ˬʡ߶ ߶�ʢפ˭՘߶ϠƲި�߶ӁƳ٣۰ۯ ۱ϡˮ߶ AƴӻϐƵα˯ĵ߶

ƂԿ߶ ۲Ϣ˰߶ őšŜŎ٤߶ ƶӼʣ߶ Şŏ٥Ě߶ ۳ϣ{޺߶}ץƷ٦߶ ]߶ ٧Ϥ¢Χ߶ ۴ՙצ[޻ʤ߶ ۵ϥ˱߶ӽÅݟÅӾȜĭΩʙֳߨ
ȝ߶ Ƹָֹק՚Ȕě߶ ɕϦƹӂֺХ�ӿ˲ʥ߶ ȳߞ߶ Ā>˳߶ ŰÆݳԀʎіB߶ ՛ͻ߶ ųרݴ՜Ï˴߶ ߶Ķ�ķĜ˵ߧ Ɯԁ߶ Ŵѷ߶ ƺԂʦ߶
ũ±˶ߖȋՊʧ˷שĝ߶ ŔŦŝŚĐĸ߶ƃƻԃϑǾφ˸߶޼Ƽݵ߶٨Ԅv˹٩۶ת՝՞w߶۷՟߶ȴ˺߶X٪˻t߶Λ׫߶ֻā׬�ՠ٫z٬Ğ߶ ա׭߶ΐޡԅɖߩ
üїբ�٭ğ߶ ߶�ɗݶٮ ƽٯ߶ ߶ЦԆβٱٰ˽׮ּߗ˼ գN��ЧդԇٲĠ߶ ƾԈʨ߶ ۸ե߶ ۹ƿ±Ѹ߶ զׯ߶ ߶˾ۺјش޽ ǀȵۻݷ�߶ ȶէۼϧ߶ ǁȷص۽ٳǿɘ۾߶
ȀՀv߶ ə	ԉɚװyۿ|߶  ըֽ@ʏٴġ߶ թױ߶ Ԋ�ܹ@ժºٵ[߶ ߶=Ăɛٶ ǂٷ߶ ߶�Ӄ0܀ ǃE,߶ ߶Ϩ̀OĹ܁"˿޾ űիӄӅݸԋљʐǄ܂ШլԌ߶
߶ĺ״ǅӆӇǆ×�߶׳�ɜ́ʩ̂ԍɝ̃߶Lީ̄ײ�߶Æխѹ܃ ŲծXٸ׵�ȸկհѺٹ߶ ȹ}γǇԎ߶ ߶�܄ ̅ӈÎϩǈٺЩߥ~߶ ΍ޝԏɞ܅ЪձԐߪ
ǉҖ߶ җǊE�āaδ�߶^޿߶ٻ�A
߶ǋټ߶�ǌЫÔ߶߀ղ׶ѻ߶_�w߶ε֮ضă߁߶־I׷Ѽ߶Ǎɟ܆ЬުЭîЮ̆ٽ߶ Яԑ߶ ߶Ϫњʑϫ߂ Ҙ̇ǎطՁ̈پ׸߶
߶î�̊߶-̉ٿݹ ҙǏԒωĈǐζ�߶ïճ߶ ɠ	ӉӊYԓаk^߃߶0܇б܈�߶̋Ǒ+Ϭ߶ մï�̌׹Ļ߶

Ɨϭ2߶ .̍ޫ�²�ÐӋ̎�ð߶ �ͼ߶ ŵ�ηAڀ��߶ ΜP߶ Ūɡ`ʪ3ӌѴ߶ Ƈڂ̏ځ�הظݺ߶ ČŶūƈđ߶ ǒԔʫ߶ յͽ߶
ŷԕθҹѲڃϮ߶Ν׺߶Ƒֿ̐+¬Ζ*߶ƎZڅ�ڄ�׀׻߶ čŸƒƉĒ߶`ҚچI߶вFΎҲ̑ݻGɢ̒ʬ߶܉ϯ̓߶ѽгԖʭÝ߶
;߶ӍǓ׼̔܊дǔ܋߶ڇ�ϰǕñ߶
߶�׽�߄ ׁYh
ћ̕�ڈʮļ߶ ŹŬƊ߶ ɣ4ډ׾ݼ�iնշ°ڊ߶ Ξɤڋݽ߶ ո�߶ ߶ϱ̖܌ ʯ̗ެ̘қJׂӎ̙ԗ܍߶ չͿ߶պԘ̚߶ ջ׿߶ ߶ռߑܺ
߶Ģڍ�
ҍќڌ ߶Ąɥϲڎ ǖڏ߶ ߶еEι܎¬ع߅ սO߶ ؀|�uж�<߶ Ο؁߶ Ǘɦ#,�ӏ­q߶ ߶Ľڐ؂Ïվã̛ݾ׃ źƓƋ߶ ɧտ̜ڑ؃ݿȺրցѾڒ߶
Ώ֯ɨړހ߶ �H߶ ò>�߶-�ޭ̝
	ÑӐ�ԙò߶ Ç΀߶ڔÒ1ʒѝΗɩ߶ ߶ւ؄ѿÐҜ$ɪ̞߆ àҀ?ҷҸڕ߶ ߶ɫϳށږ ǘڗ߶ ÓނȻҝўo߶ ϴ̟Ǚ³܏ϵ߶
ǚʰӑ Ԛ¡ژÿ؅Ǜü­Iԛľ߶ Żŭƌ߶ ǜԜʱ߶ żƔƍ߶ rKą؆̠ڙȼ��ҁÞ߶ ZÞ̡߶ dĂܐ϶̢ԝܑ¡ɬ߶ ӒǝỤ؇зǞҞ߶ ߶ɭϷރښ ȁۓ߶
Ԟ̤߇ß�ǟ�̥؈߶ǠQþ¯ʓ´̦R߶aԟ.߶ܒ�ϸ1Õ߶àÈބ؉ɮ�߶¸ǡ̧ܓ؊иb
߫¢۔Ȃޅח߶؋џo߶փܔĿ߶ƘϹ5߶Xą́߶�΁߶ȐĄUД�Cڛ
ȯܕϺ�Ԡܖ®ʔ߶ӓ$ýͶغѠǢҟڜ߶ йڝ߶ ǣҠڞք߶ ɯօӔӕ�ԡ߶ кԢ߶ɰކÖ،̩»ó߶ɱֆ̪ڟ؍އȽևֈ҂ڠ߶ ѡՂ߶։؎ʲ̫؏߶ ߶֊ܗ ߬ވлӖڡ
ҡǤݔ߶ ôϻ̬߶̭ەޞ߶ ֋΂߶²ǥ�ϒȗ̮߶мԣ߶̯ؐǦ´߶ ɲ	ԤĀܻۖߘ�ŀ߶

Ƅ̰�݋×߶ bNNؑ�ǧɳϼڢ�߶ ߶�ܘ õ̱%ɴБѢԥ�߶ Ңc�ϓ_κ~ß߶ =Ǩޮ�߶ ߶нKԦ̳ʳܙڣĆ̲ט ߶Ͻ̴ܚ ̵Β̶ʕܼоޯ̷߭
��âڤ߶�΃߶n̸ڥؒމ�h֌�҃ڦŁ߶ƙϾ̹߶ ߶ȕλݕ߶ĮȾȭ߶ңȟϔȘ̺҄ݓ߶΄֎߶½֍£ ɵފ.�ػܽ¼?
пԧ߶þ�̻߶ ŕŧşŐڧ߶ɶϿȃBҤ̼Hμ̽ʴ߶ôЕ̾߶ް�ؓߟ߶ćڨ�߶L΅߶ɷ֏ދØک�ȿ֐ÊҎçł߶ ƀԨ߶ù&҅ڪįɀȄۗ̿ʵ߶ǩÓׄØÉǪɸЀߴ߶
߶\ګ� ҥȌÁ<Y$ν̀߶ ߶ڬ¤ B�#́�ؼʶ߶ öЁؔ�ތ<Ђ߶ ��ξ֑ܛрǫܜсLG߶ ߶�ܝт߈ ߶Ѓ͂Ôܞ֒ Ҧ̓ǬؽՃ5ؕڭ߶ ¤ԩ߶ ׅؖ֓Ɂҧ̈́ӗ߮
߶��HޱҨ֔ڮ 
ؗ߶  dâ҆İӘe�șͅә͆�!߶ S¥!ăǭÿѣ֕Cگ߶ VЖ#÷߶ Πmލä߶ �Ԫ߶ Ӛ5��у��ģ߶ ؘǮ݌Зؙ͇߶ ߶Єǯԫܟ
ΡؚӛĤ߶¾�
߶�Ѕގ�ؾ<ܾ߶ܠ�&ÛՄѤԬ�߶Ò׆ڰ���pѥΘ�ʷ߶ψOǰӜ¹eÜĥ߶Ψԭlܡ?�Ԯ؛�߶ڱ߶ԯ֖V¦K԰ڲŃ߶ƚ҇ڳã߶
ɹ&D߶ ��½�؜߶ ΦÊ¹߶,§ڴmޏäڵф»�߶ úІ�߶ �Γ�p݅¨͈޲F͉Rå߶֗Ά߶"Ա߶ �ˏĊ2؝WѦ4ڶӝ6Բܢ߶ǱԳʸ߶ ø߯؟ׇ֘͊؞
х¿�߶ÇԴ߶í��߶-¥åɺĈڸڷ¨֙Ե߶ڹ�ʹ߶�ܣцχF¦À�߶'Á߶ؿ�ѧώ¿"ҩ߶fʺܤؠ͋޳ч7ںӞ�Զܥń߶ů�ɻȅ͌ڻޟ߶ɼ֚ءސæ͍߰
ɂJ�°ڼ߶ T׈�qѨΪ߶ �ǲD�ZȈ�͎߶ ߶֛ܦ Ƀ8߶ 
߶À3ʻĦـ%� ߶ߠ͏�ܿ ߶�آ͐߉ ߶��Էڽ �ۘ߶ ш�ɽ֜ӟ݀�׉ѩɄµ͑߶ ߶ûЇ@ߊ
ðИ¯ۙ߶ ǳ׊�أ�Ǵ*ВŅ߶ ž	͒ߋĊ͓�ħ߶ Ӡ'Յߡ߶ ɾąÙQ9�ì߶ ɿJؤޑç�i
߶ھ҈� ߶ߌ�� щԸr³ޒʼ͔߶ ߶ڿ�è҉ܧ ߶إ֝
ÑÖֲѵ͕ʀ݁T߶!֞߶ ߶�ߵҪǵޓ¸ъ ۀ ыºئ4ܨǶʁܩ©Ë�߶Ƿ�ʽ߶Թ͖�	ܪьfܫэ�¼߶(ӡ
��߶ҫ͗Ȇ�Gۚ͘فņ߶

ƅݗ�P߶+�§ݠnR߶�Ǹ޴�߶lЈق�ο͙ʾ߶öЙ%õ\߶Ʌ͚ʂ(͛ہޔ߶ǹ߶ʃاޕ�Ý�Ɇ��Ҋ߶8׋ۂsѯΙ͜è߶ߍ�ȏ݄߶юݥ߶ۃ߶ɇ͝߶
߶ܬόޖݑ )Ջʿ߶ ¶͞ȩ2ˀĨ߶ яù߶j�ʄ֟Ӣ͟ۄ߶ Ƞ߶ ߶cҵޗπ߶ӣȡ¾ݣ�ب͠׌� ߶͡ݘ߶ܭЛȒݎ ݈͹ȓЉ͢ة߶ ǺԺˁ߶ ߱ݨۅ
߲ܯѐ֢ԻıӧȚ���Ռ˃߶ȖȥۈʖѰ:/߶ثÌÌӤ߶Σت߶:ݤҴѫý߶ۇҬ�Ȱͣ߶ܮŇ߶Ɓߢ·ՆѪ�ρ֡ݡۆ�ޘיĉÂ߶ߎ΢·ҳ֠߶۝ݐ��˂
ѱՏς߶ ֣ܰ߶ V�9߶ Â��/é߶ 
·߶ WК�߶ ߶ʚݢȦ׍ Ϗ֤׎ޙň߶ ĎƖͷ�ĩ߶ Τج߶ ߶ҭͤĪ׏Ȟߙ� ƕߏȍՍī߶ ŒŢţŗŉѶ߶
Ə�ʆ߳هøۊ߶ˆ;��ċ©˅ͧ߶'߶Ã;;ːא߶ߣ�Ȯ߶úЋݙ߶˄ͦޢȧϊ߶3޵��j�MҏS߶ЊۉحޚΈ߶ćá£�σ߶ʅ֥	߶ݧ�ͥ�ְו
߶ͫˈɊM�ҋ߶Ȏë߶g߶ϕѮ݆ߚ8ܲ߶ͪ�ݍ߶��é߶یذǼܱ߶µͨȪͩݚ߶ˇ�(߶MÈӥدۋѬՇ÷9Úǻʇ!ё�Լ߶ �߶ó=�߶kҶȬ߶خÙ�߶Υݩ
߶ªÕͬݜ߶�ߦϋر�߶�Ӧݛ߶Tבgܳ߶Ќ�Үݝ ¶ͭȫτ߶Ȣˉ߶޶֦زגªˊ:ê߶ۍ�ʈĉݫل߶ ďſܴޛʘ֧ێԽ߶ȣx߶
ƛ7نêĬ߶ œŤťřēŊ߶Ɔ�7߶�مޥ
ۛ�߶ÍΉ߶ݞS߶ʗȇזûͮQ߶ђݏ߶ۏË߶Ѝͯүݖ߶ד�s��Ûë߶ޤ�ˋͰېسUȑՐˌŋЎ֨ߐ߶ֱ݂߶
߶ۜ(ͳɈÍÉҌ߶ЏۑÚޠМǽܵ߶�߶ʉ֩ߒ߶Ί	ͱ߶�/ċȤW�υͲ߶ݒ ֪ܶ߶�ΔʹÜ߶(Վˍ߶Ծܷ֫߶Α͵Ұ߶x֬ӨѳÃ�݉�ˎ߶ɉߤ߶ѭ݃߶
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QֻøͫՊВѺřÝͬͭˀֻϯГͮշɮĩŚѻֻpֻոɯѼɰÞ˕śֻͯՋәˬʨ̘ŜֻȇДֻփȭqӚֻ ɱѽֻ ӛͰֻßŝֻ ˖ŞrѭşĪֻɲֻ̙ ӜȮŠ
Ę˭sѾѿѰͱ˸1ֻRͲՌЕҀšàͳʹˁҁֻtЖŢֻ͵Ȉţֻ̚īŤ҂ùЗɳ�ťĬֻ˹ŦӝuϰȯͶИɴúv˶ֻ֞wֻ҃˺xϱֻ҄�]�\ŧʩˮ)ֻ
EIH$2ֻZyϲֻ҅ϳѝϥչɵ
ŨֻzֻȊՍɶĭũֻӞͷֻ ӟȰŪֻӠūЙКɷӡ͸Лֻ֟Ӣ͹ֻáŬֻûͺպŭМŮĮ3ֻ`ȱůֻ{üӣՎ|˗ֻę˯}ַ҆҇
ўϦ�˻ֻ ӤŰ~ýȲ�̛ȋֻ�̜įֻ ˘ű�Ѯɸ̝Ȍֻþ�ֻ̞âŲֻջɹųքŴİֻ�҈ֻ�ֻ́ ͻՏџ͞ŵֻ֠ ӥȳѱՐȍȴֻӦȵŶֻ ӧŷНОɺ˙ͼָ
П֡4ֻaȶŸֻȆР҉ӨֻϴСɻ̟	ʴϵ˚Źֻ ȀϫТֻՑҊɼ̠Ȏֻ�ֻÿͽՒУҋźã;Ϳ˂ֻ ɽҌֻ ө΀ֻäŻĀ΁˼żֻ ǺÑ˽ʷ˵ʸ�ФֻօɾӪȷֻ ӫȸŽֻ
ӬžХѠʪӭ΂Цֻ֢ҍ΃ֻӮȹ�ӯֻ֣�Փֻā�ֻ̡϶˛�ֻ̢ ӰȺſֻ̋ ΄Քѯƀ֤5ֻ

[΅ҎӱֻĂΆՕЧҏƁå·Έ˃Ґֻ�ШƂֻΉЩȏ�̣ɿֱƃıֻ�ѡϧ�̤�ֻ˄Ƅֻ֥ ǾǬ�ӲՖЪƅґֻΊǮֻ˜�̥Ȑ՗�ȑƆ6ֻbȻƇҒƈֻ
ǯƉ�ӳ՘ЫƊғֻ ʀ̦Ě˰ՙĲƋֻ Ӵ�ϷʫěҔֻ �̧ĳֻ �ҕҖ΋ġʵ�ӵƌĴֻ ռΌă�æ՚˝�Ьֻ֦  ƍ7Ȓ8ֻ ǻϨ΍ĵֻ ΎЭֻ ӶѢǪ̀җϸΏЮՁØֹ
ӷʁΐ̩%*ֻ ȓѣÓ˾˿�Яֻ ҘӸѫ�ĜԻ՛аƎҙֻ !Ə9Ȕ:ֻ սƐбçֻ ӹƑ̪Қƒқֻ Αвֻ ȼΒֆֻ ӺΓֻ ȁϬгֻ̀ Ј՜ƓҜӻʂΔ̫ҝ&+ֻ �̬Ķֻ
ҞΕĝʬ�˞ֻ�̭ķֻĄ՝˟Ӽ՞ѤÔˠֻʃ̮ӽƔд�ąԼʭΖֻ̯ ҟ˅�˷Ҡֻ "ƕ;ȕ<ֻȽΗևֻӾΘֻΙеĸƖжֻ ʄֻ̰�ֻзƗҡӿ�՟ѩ×̱ԀֻΚиֻȾΛֈֻ
ԁΜֻ ϹΝ˱�ԂƘˡֻ֧ йƙǼմҢƚֻ ңΞ́ƛˢȿ�̲Ȗ'=ֻ SΟՠкҤƜèΠΡˆҥֻ �ˣҦ΢ֻ Ɲ̂Ϻɀ�ҧʅֲƞֻ ԃ։Σֻ Τлֻ ̃ΥмƟֻ Φǰֻ
ԄɁƠֻ ǽϩնѬֻҨˇʮ˲�ҩֻΧǱֻҪϻơ�ˈʆ̳ȗ,ֻ�ʯҫԅƢ̴ʇ̵Ș-ֻнƣ�Ĺʈ̶ș.ֻ ̷ĺֻ֊ѥ�Ԇʉ̸Ț>ֻ

cɂƤֻ ǿʶоҬԇֻ ҭԈƥϼֻ ʊҮֻ ԉΨֻ Ʀ֗ϽˤΩпƧֻ ԊɃƨֻ ĆΪաрүƩéΫάˉֻ ԋέֻ Ұƪƫֻ Ʉή֋ֻ ʋԌֻ ʌұֻ ίсț¡̹ʍֳƬĻ?ֻ
^ǲԍƭֻ̺ ԎɅƮֻ ԏÕñ˥Ưֻΰǳֻćα̻Ԑư̼ԑҲֻ #ҳβ̄ƱԒʎ̅ƲҴֻĈ¢˳˴Ƴ�ֻҵĉγϾƴֻ£̽ļֻҶƵЉ�ƶ̾ĊƷ(ֻ ϿѲվʏĽƸҷֻ
¤ֻċɆ¥тԓֻԔɇ¦ԕֻҸɈδ֌ҹֻɉε֍ֻԖɊƹֻ§բԗɋ�уҺֻɌ¨տƺֻ̆©ЀЁƻľֻζգԘֻԙɍƼֻԚƽфхʐԛηцֻ֨֎ʑԜɎʒֻ̿ƾªČɏֻ
դ̀ʓԝֻ«́Ŀֻ ¬čчθһҼֻ ե͂ʔԞҽ@ֻ X͟ι֏ʕ̓Ȝֻɐֻ֐� ԟɑƿֻ êκλˊֻ ʖҾֻ μшȝ­̈́ʗִǀŀֻ Ď®ֻͅ ɒǁ˦Ђֻ ֩νզֻ Ԡξֻ
̇¯ˋǂֻ ŁǃĞ�ҿ��͆Ӏֻ °�οէԡֻɓπֻ֑ Ԣρֻ ±
²ЃԣֻʰԽֻ Ԥ�ֻ֪ςըщֻЄ³ъԥʱğթ˧´ыֻȥσ�Ѕֻ τǴֻӁԦժłǄ͇ԾӓAֻ
Wµďɔֻի͈ʘԧֻυьֻĐɕ¶ІԨǅэֻ�ǵֻ·ֻđφլюӂǆëχψˌֻʙӃֻ¸ֻ̈ʲ	ѦϪĒ�ӄֻ̉ωǶֻԩɖǇֻìϊϋˍֻ¹Ӆֻºֻ֒ɗό˨ǈ/ֻ
ӆύֻώ͉ǉֻ֓»ֻ֫ԪϏֻȞǊԫֻԬϐֻˎ͊ϑֻ֔¼ֻēϒյѧӇǋíϓϔˏֻʚӈֻîֻ֬ǌ֘½̊ʛ͋ʜ͌ȟֻ¾ֻխ͍ʝԿDֻ

Yϕϖːֻ¿�ֻԭɘ�ֻdÀï˩Ǎֻϗ�ֻTϘ͎�ǎ͏�ӉֻǏ֙ՀяÁĔԮӊֻ�ѨϚֻ̋ԯəѐǑǒֻŃʞȃǓёǔ͑԰ֻʟ͒ԱǕђ̌ǖַńʠÂԲǗֻ˪ǘրǙ˫ֻ
ĢծѓӋ
ðϛϜˑӌBֻfɚÃԳֻǷǚÄԴկєǛӍֻϝǸֻ�Å͓ȡհÆȢǜֻÇѕǝֻԵɛ
ֻ֭ϞіȣÈ͔ʡֵǞŅֻÉїϟձ͕ņNֻgɜÖ�ֻÊјǟֻ
�ɝǠֻӎʢ̍��Ëљʣ�ʳǡӏֻÌ͖ŇֻňʤȄǢњǣ͗ĕǤӐֻ�ֻ͘Զɞǥֻ֕Í֮ӑֻԷɟǦֻ֯�ћ�ֻϠѪȤÎ͙ʥֶǧŉOֻhɠÏ�ֻŊϡCְֻ Ϣղֻ
Ըɡʦ͚˒ֻÐĖėϣճ͛ԹӒֻǹϤ�ֻԺɢǨֻŋʧȅǩ�Ǫ͜ĠǫӔPֻ
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ǚٽÑέҨΆǛڰ�½�֋жڰ x¡� ¢{ڰʢ؟MƩؘڰÒ֌¹ÓҩŅЧǜԨǝڰˋ̘ʬˌڰԩťˍзи·ڰԪ֍ؠƪǞϕeփڰÔϖƫڰ֎ǟÕŦˎǠӎԫڰ
̙ϗ͝؄̚ÖΧΨڰڂˏ×ƬڰƭDʠŧءΈ֏آڰڃԬ̛ϘʭڰŨйأӏԭǡőклͱԮ֐ڰ=Ø֑ڰǢήҪːÙԯ̜ڨǣƮڰ԰ҫǤÚͲ̝ϙʮڰԱ̞Ϛũǥ̎ؔڰǦڰڄ
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˵gڰӱɋؽզڰσŊ΂̿ЍʻڰЌե�ςɊڰך̾
f̐ɏڰĝơ	̀ٔ́ڰ�ږכ�
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ڰҒײ 
ڰҔʖڰ�Ӄғ͒РڰBɷ؍ڰյ͑ڰ״$Ä̉ڰ¤�ɶĶ[Ъ�Ԃմڰɵ̄׳̑ɸڰķ'؎Fٜ͓׵s¥ڰµն׶ڰBɹڰʨƙفշڰ	ҕڰ�ɺĸԜڰ˄ԖĹϋڬ
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ġЌۤܜ ĻǑB͋ڤvܜۥ׊ļǒB�Ľ�ϐܜۦ ̌%Քܜ ܜľӳ¼ՕĜ©ܜfȰ?̍׋ ӋӴȱӌHԿƨEΎѳЍæܜ wϮӍ�ȲϯȳЎ׌ă͌׎׍ѴЏçܜ ĿАȈ

˙ϑ8ہ�ÿٺ
ĄܜĹ̎xϒaܜ ܜȴ̏׏ Ֆא�Zܜ׆��١ I¯ܜ�[ѵ͍�˦ܜŀБܜŁǓבxۧג͎ڥGܜ ۨѶ̐ܜٻJۀȵܜłВܜ ͏ϰӎѷӵדŃГܜה
Հӄνȶĝܜ ܒϲѻЖܜѺךܜ۪יĘڿڦܜטȸń՗͐ȹ՘ܜĸ̓ȷܜȊѹzЕ˧ąܜ�Jӷܜ۩�̒חܜ�ϓϔ$ܜھmǔѪܜȉ��ܜזL̑ۂܜϱ�Дy½ѸӶܜ
ו
Ώَ�Ӹ͑ܜՙܜ ܜЗȋټ
ņՁܜŅξΪۃܜ
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ĳҋЦΒّҌ¯{Чˬܜŕςզ£ܜpɋσ
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ҽԲܜ˖�ϧܜ΃Ѡܜƛܜȩ΄+̉�Ћğܜ(�Ȫ͉ٝܜk�ܜ�ΟִؼʱѡܜƜܜÍ�΅Գȫؽܜ~Ѕʲܜ+Ѣܜ�Ƕ̷kȇμܜË͊2ΆԴܜƝѣֵۘʳԵֶĕܜıˍ܈ܜҾܜڠ
˜:ϫ¨ۙܜ Ê̸·ºܜ˝Ց*ܜ��ҿ�ַΈָؾ�ѤٖϨ×ýܜ ܜʴ`�ڼөԶӀܜ#§× ֹӁІܜ�ӪԷʵȬ�ǷٗƮǎΥϪܜٷ�˞Ըܜ ܜi̹ؿ ܘٱֺ
ȭʶֻـ�ĂÂ̺bܜ܉���Փܜˎ�ΠϩΡƽۚܜƞܜ«܊ Îӂܜ )ӫ®²����ܜĖٸ�ΉÔف)Ǹܜ(ѥܜ ĭܜقƺ»Ӄ̻ܜʷ�ªּܜ ܜ��Ư̼ܜ�ك
ۛSلܜֽ܋
ܜĨԹܜЈƢ٘ě´˟ܜǏơֿΌǻܜʺ̾هܜ̽ن΋ۜܜЇ79΢ưՏˏܜʹƠ³ܜ¸Í	��ٲ־ܜѦǺʸ<ܜٹ7ڽΊمǹ+ܜ�Ɵܜ܌Ôƴ²ܜ
ʻۣƻӬ:ʼþٳ׀ܜ`��Î¹ܜǼƱѰܜ٫ܜÆ¦ܜȮ>ܜF̿وܜ�ƣׁκܜǐ�ˠԺܜ�̀ىܜ�˗ԻׂÏܜ:Σ٦׃ѧ΍Ѩ˿ܜƤׄܜƥ۝ܜǁܜ¥يܜ
ǽԼʽTًʾܜƼ٪Y�ӭƦٌ�¡ѩܜˡԽܜ۞́SÐٍ͂ܜʿܜ܍Õ�Ϭϭ̓ܜˀƧԾėܜ
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ޤ˫ϗФƷͥѕ۾¼ Ýޤ խǱԸǲJۈԴͦծǳޤ ÞϹזӄޤ ЧǴ�іޤח ̓ßޤˬ58݌ ٕǵŹ̔�ͧը`ޤט� ˢկޤ ޤ˭ԹԺϺǶШǷїٖͨјۿי
ޤљͩޤך�ޤàٗ̕ݏ ̖٘Ǹޤ ٙǹݴQş@�ϱ ޤ ÉáհٚޤӅˈޤЩޤݺӆݐњޤձ*ԻǺղٛӇͪճǻޤ ͫ�ƭЕ܀ƸǼޤכԼٜͬٝ܁ћˮ̗ͭٞޤќ˯ޤלӈѝޤ
źâմƹޤם@յޤ ޤןπԽׇٟמ ޤԾãԿǽնޤˉ� ٠.äנޤ١۩ܱƺǾўޤס٢ ŻåџޤЪĿ9ͮՀ܂ϻæ٣ǿޤ� ÀӉշޤȀݵçЫՁϼȁyޤ ӊѠȂݑޤèޤݻ
٤Ӌޤ Rȃéż̘ޤ ܳӌŽêŠaϽëJhޤ ޤעͯ ٥A̙ޤìܴȄޤ ޤոͰSȆݒޤפƻȅѡ٦܃_ף ޤȇ͕ۉ ܵӍžíš�ϾîչݓޤݼӎպƼޤץ��� ſïջƽޤצ
ðѢƾޤ ٧̚�ѣ̍ޤӏbՂޤ �̛�Ьޤ ͱѤޤ ޤݾòݕޤѥӑ٨̜ȉռ·ޤ�ݽñݔޤӐЭȈק ޤר� ٩Ӓޤ Ճޤ٪܄Մóսޤש٫ ӓˊתޤȊѦ٬ȋѧƀȌޤ׫
ӔѨޤ Ɓôվƿޤ׬ ޤӕ׭ ޤٮõ̝٭ ޤׯٯǀȍѩ܅T׮ ƂŀҬޤ Յޤ^܆ ٰ̞ȎЮޤ ͲѪޤ Ӗտǁȏրޤ öѫǂޤ ϿȐŞޤ ޤȑ̟ٱ ޤ�Яаøց÷א̉ Ãޤ
ޤȔۊւρݖޤױӗбȒTϚвȓװ ՆփCгՇޤوۋ ӘѬޤ ƃùքǃޤײˣK׳ޤՈȕ ϵͳѭ˰ޤúѮǄ׈ݗޤςیσѯ˱ޤûƄۦ͵ܶʹٲϛȖޤ�״ Äޤ üЀ׵әޤ
̠ýܷȗޤ ޤىۍǅȘ9܇ٳ׶ ޤșٴօͶݘ ƅӚдՉֆȚ̡țѰ׷ͷӛ:ޤ թ܈Ȝ׸U͸Ӝ;ޤ׹ Uޤ� ևȝþǆ͹ѱ˲ޤ Պÿ׻׺Ā˳Ȟޤ׼ ӝ;ޤ ƆāֈǇޤ׽
ĂѲǈޤժ܉ͺޤޙȟăƇ̢̣ٵ�ޤȠ։ޤ�

Ñ̤ȡޤ ޤ׾ȢĄƈ̥ȣ֊oٶ ޤ*ͻǉ܊˴ ޤٸą̦ٷ ĆƉƊӞеՋ�:ͼȤޤ׿ ޤȥ.ٹ Ƌӟ܋֋؀ȦŢӠӡϞޤ ͽޤ؁ Łҭޤ ȧݶƌȨЖЗȩѳޤٺ
֌Ȫ؂Ӣ�Kƍȫޤˤ֍ޤЁȬć׉Ү;Ѵ˵ޤĈţӣݙޤٻ܌ĉټޤ؃ݿӤێޤ˂ĊƎ̧ޤċѵǊܸޤČ֎ޤހčƏٽͿܹپ�΀ȭޤ�؄Ų̀ȮѶޤ¸Иτ؅ӥѷޤËƐȯޤ
Ď<ǋޤ Åݚޤ�֏ȰݳޤÖ΁2ٿҿ˶ޤ ޤȱ̩ڀ ΂Ѹ֐ځӦǌ܍Ƒ_υBѹޤ �Cޤ ޤȲ̪ڂ 
���	��ޤ֒˥ޤ�΃Ǎ̐ޤ؆ȳďƮ͖ȴ֑pڃ�����
sÈݷ˦֓ǎޤ×�΄ܺȵޤۻ΅הÊȶ؇؈zޤ ¨²³®v{ݛޤȷޤΆѺƯЙ܎Ǐȸǐޤѻ·ѼȹޤǑΈ˝Ⱥ֔ȻѽݜޤڄĐڅޤ؉ށӧޤՌ֕ȼՍł׊Ƚޤ֖˧ޤ
đޤǒΉŃКӨ̑Ⱦޤńү)ޤ ޤφƱɂڇՎ֘Ņưޤ�Wޤ؊ނĒݝޤΊ˞ɀ֗ɁѾV(ޤ�ȿچ ΋ޤ¡ۏÒɃ�ƒ̫ɄLq̒ޤ؋ΌǓɅ،ޤēЂ؍өܻ̋ޤɆڈ؎ޤɇՏޞ
Ťޣރ؏۟ˆՐ܏ؐޤ˷˸Ɉؑېχ�ѿؒډޤݞ�̬ޤ֙˨ޤӪޤ ޤۼψܼ΍ۑĕƔޤɊ$Ƶ̮ޤɉĔƓ̭ڊ ΎҀۭޤɋۺؓޤǔɌҁޤڋťӫӬϲ¢ޤ

� ��� �����������	������
���������
�
Æ҂̯ڌޤΏؔؕޤɍƕڍΐ
ޤڎĖޤЃ�ӭϟޤɎݟޤ|� ޤņҰǕޤƖ̰҃Αիcɏؖ+ڏ YŇؗϠؘޤ֚˩ޤΒжՑЄɐзɑ҄ڐΓ҅˹̱ڑޤɒޤ˟ܽɓޤ

Ւ҆�׋ƲωHЅɔؙޤ ӮڒܐЛϊ�ɕǖޤ Δ҇ޤ X̲ɖޤ Փ֛ɗܾΕ�ؚܑޤ ޤ��ϋBےƗ+؛ Ó̳ɘޤ ˠ֜ޤړ؜ ޤ
ݠڔ ޤ؝ɚܒəƘ̴҈Ζլڕ ė֝ɛޤ
Ǘɜ؞Η̇ұɝǘޤ ޤɡŦӳӴϡؠ֟ܓƙӲޤɠ̷ڗޤݡӱ̶ޤňҊǚۓ؟d҉Ǚɟ֞ޤ�ӰބޤɞІՔ̵ޤӯږ Θޤءӵ֠˺�ҾϖޚɢǛޤ�

Íܿ�ܔɣޤޅӶ֡ޤиĘI̸�ޤɤޤ�ɥ֢�Ιژӷޤޗ� Ú͗ɦҋޤ˜йόМύř׏ϙޤ˻=�ޝhӸآ֣ܕɧН˘ݢޤΚޤ͘۔ ޤɨ͙ە ޤˋӹޤęŧЇɩڙ
ƚӺҌ�ɪ��ْ}ޤ ޤĚϢɫڜޤDڛޤΛҲ̈ކ֤ښ Μ>ޤ ޟɲЈк̺ݣӿ݀ɱ֦ޤũɰޤƜŉҳޤŨӽӾϣޤW͜ɯޤˌӼޤي�ҍۖڞ=ƛӻޤɭ��ώ֥ɮޤɬ̹ڝ
ΝҎ˼ޤ� Îڟě֧ޤڠ ޤ~лĜОПأ ޤ̻ڡΞݤ ĝޤ ޤՕܖԀב̊ ԁˍޤ eҏΟޤؤڢ Ԃ֨ޤ ϝޤڣإܗ ԃҐɳޤ ޤ£ґΠۗܘ ÏԄмɴޤ ŪԅE϶ّޤ ̼Ğ݁ɵޤ
֩ɶ݂Ρɷܙޤݥ<΢XOئޤ�ԆޤğޤҒĠ֪ۘܯġЉޤƝ̽ܚғϤޤΣޤا ޤبڥҔΤܜޤˎԈޤՖܛԇ̎ޤɸ̾ڤ ЊɹĢǜΥҕ˽ܝޤ՗ޤ ޤԉڦ ޤݦɻ݃Φɼ֫ޤɺ̿ڧ
ޤ¤ҖΧۙܞ Ç˙އޤԊޤܟ Եݧ�җޤ ۡ͝ɽޤ ūԋDϥޤ� нģϦɾޤ ޤɿOڨ�< Ĥޤܠ�ވޤة˾
ޤ �̀֬Ԍޤ́˿ܡ Ψޤ��Ŭԍ͂ݨޤکܢĥމޤڪԎaޤ
РϏϧʀޤ� ޤګĦ̓ݩ ޤܣ�ފ ǝԏҘrޤڬ ЦϨʁޤ� g̈́ħޤڭ ޤܤԐދ ޤڮĨҙݪ ޤԑگ ʂо՘ͅŊًΩޛʃޤ� ޤ�۞ՙ՚ЋʄпʅҚܥت ĩқǞޤ
֭ˇʆƞۚ¥ޤ

ºݫޤ֮�ۮ�ĪޤތYԒޤ ޤ�ۯޤލ,ݍbLث ۛ˃Ӄޤו�ڰΪޤج 
ԓޤрśʇޤīޤсŗզޤԔˏޤΫۜ¦ޤÔ͆4ٌޤтʈ"ҹޤحƟ֯ʉޠ
Ĭ۸̀ޤ ޤҜԕҝХ0Ҟʊŋ݄ޤ׌άܦخŜְޤʋ՛ֱʌدʍ8۬ޤ���ː۰ޤʎޤƠԖҟڱʏҠ۹ޤ�ˑޤV͞ʐޤŭ

ϩޤԗֲܲޤӂέ۫ޤގ½ޤ�ڲϷޡ
ϐҴ́ޤĭ՜ĮגR۱ޤʑޤ՝ήʒơʓޤذŔҺǟֳޤʔįדŕһ̌	̂۲ޤʕуޤϘӀޤİِܰݎޤŌСޤg�ޤ׍ѓϑТϒō'˒ޤŮʖƢԙфʗޤܧԘސޤ�ޏ
ޤرΰޤڳ!͇ݭޤί۳ݬ ޤ§ůԚ�ϳޤ۴ʘޤ	0 �͈ʙޤ�زϸ�ǰٍޤ˓�ޤiє5ӁǠޤхı՞Pjޤ ԛִޤ kݮԜֵǡݯޤʚŰسlޤ ƣŎҵޤűʛޤ
Ǣԝҡ,ޤĲZޤ#ҼޤޑЌʜ݅��¶ޤŲԞ�ϴޤ�d?α۪ޤֶ�ޤ(ƤQϜ݆βޤ�۽ tÐ�-ޤ»ǣʝַش-?�ޤ�¯ޤŘէ۠�ָ͉¾ޤ ۝͚ϓ݇ޤصԟЍܨцʞ�wޤ

Á�Ԡܩ՟ޤI�γԡ�1�1ޜδҢ̃ޤ Õ͊ʟֹޤ� εޤض Ԣ˔ڴ�ңޤчԣֺ�ޤш"ڵʠֻζ%7ޤ ޤܫԦޒޤŏҶ͋ڶޤʡųEԥϪطMܪ�Ԥޤĳޤ�2
ƥ(	ޤ Ʀԧ݈ʢּޤ η�ޤS/ʣޤ #щܬ�	ޤ˕�ޤڷ
3ъʤޤ Ĵ݉œ6ЎĵŴ7ʥޤ�ÌƧ͌ĶֽǤ¹ޤϫ�ķы̅̄ܭظޤʦ۵ޤٓۧعʧޤ ˚ԶЏޢ
АAݰθҤ̆ޤ!Ƴ۷f3]ޤޘ u©´µ°ޤ�ՠޤ� ª¬xޤ� mÂι݊ʨޤ �c[ޤ [͟ʩޤ ŵԨԩϬޤغ Ԫ	ޤ�۶ޤ ˡޤڸػ־ ǥ�� ÛF˖ޤƴ�ŐَؼÜޤ�
ĸҥǦޤ�˪N͍ޤԫьʪֿ�ݱϭؽ$ޤ�Ϯؾޤ�`ǧʫҦ\ޤ�ڹޤؿǨʬ�6ǩʭ͛ݲޤϔƨ͎ںޤ�H4ޤ̏�ـ� ŝэ%MޤĹ׀ʮőُޤκҧ͏ڻޤʯޤ
ŶԬԭϯޤޓ�͐ڼޤŚݹʰޤюޤڽف�λҨ]ʱׁق��˄Ǫޤμҩ�ƩԮ�ƪʲ׎ҷʳǫޤĺŷGޤ�ھܮ�
كޤʵۢ͠ޤޔǬĻޤڿݸҪʴޤ�͑eǭ��ۨPޤ
ޤGҫޤԯ^ʶ݋ ۣ͡ʷޤя԰ޤۀل ׂʸБ�fŖҽޤہաļޤٔ\׃ ޤŸFԱϰޤʹ/ۂޤ˗� �̨ׄ ޤ 
͢ʺѐޤ� ŒҸǮޤ ۤͣνޤم ϕђёʻǯξĽۃ˅Уޤޕ
͒ʼВբޤن ޤʽͤۥ ޤԲۅޤʾ&ƫ͓�ׅۄ ޤۆʿГ�Ƭه 'գդNԷե׆ο&ZˀДޖ�nޤ
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æΟǄט�8ر�5.�ɸǅرϬɛرԞʐˏӁرԟJŸʑΠːџֳǆرˑӂرԠʒöԡرԢʓJر÷Ӄӄ˒ɹΡͳǇϥ֞رɺ˓יǈӅرԣ\ǉرӆ֟ה��΢ Ӈر
øرѣǊùӈ1.رɩѤ͆ر�ϭ̴˔ΣXرԤʔҫхִɻʕر ԥʖǋرŹϮֵѥӉǌŰϯϰͅØر7֠رɼ˕ךǍӊر Ԧʗǎʹرϱױ�ǏѦӋʘ˖ъرϲɜرԧ(ǐر
¯֡ц1͇°رúΤر�)Ǒ,ыӌرѧ)�}ֶر~ƛǒѨӍ֢ŬΥƜر˗Ԩر˘ӎرɨǓ؃e;͈ǔÅ7رԩرû͉ӏϳرϴ�Ǖ�ӐرƝ˙üsϵɽַǖرý-϶ΦYر
ԪʙǗ͵رþΧƞرԫʚKرԬǘ�A\�ѩÆرç�Lر�fӑÿכ�ĀΨԭāZر�˚ӒرԮʛĂԯرӓϷͶǙرtǚăҬϦ#�Ӕرͷ�ت�԰˜͸˛رɝǛǜ͊ر؊
gƟĄԱ�ƠرϸѪرg�ąơǝѠָ9�$ر�ϹرԲʜMرԳĆӕ̵ÇرèѫرԴʝǞر؋͹ćر­ɣɚǟر�¡ʞĈ¡رͺĉ̶˝ΩɾرԵʟǠӖǡرƢǢƘ̝ӗ˞Ϻ�Әر
˟әر¥ʠǣرԶǤĊź]�Ѭ±Ӛ̳ر ϻűÈرéΪǥرôלċ،ر���ČGč�ԷرԸ^̱ر�ԹĎӛ̷ײرϼֹ�ƣرŲǦر¢ϽرʡďםǧرԺʢǨͻرƤϾرԻʣǩر
Ӝ9ͼN̸رmر��	ɞرь4hϿѭˠԼˡؤˢ�ɿ·ر<ֺԽرЀ�rر؍ɪѮرЁΫǪر
άˣ§Ûر

ìʤǫرέǬ؄Ծر ԿʥѯǭǮر ՀǯŻʦήˤѡֻǰӝر õó̞ͣ®رʧǱrэر؎ЂּرĐ�đ�Ձر ՂʨǲرͽĒՃǳѰ˥ē͋ر ՄЃر؏Єוҭرю!ѱث
Յ̟ƙֽ͌ĔѲرʀҮч־яر�ɟرsǴĕү.ǵѳӞÉر

��	
���������� ê$Ѵӟ�ίĖu̠إ˦ΰʁر;%�αӠرėӡo˧βʂرɫѵرЅѶرY˨מfγʃرѐǶѷӢІδ�
żرЇѸر͍w֣ªҰج
ĘxͤؐرɤͿ̡xn�ر�˩�ɬ4΀!Ն˪Јر�ѹM͎ęՇ$ƥرՈر�^�ر�΁ ՉǷѺ˫�͏رiر�ՊʩǸرŽЉזұӣǹųЊЋ̹Êرíʪˬر�ՋǺžʫح
ε˭Ѣ©ǻر Ʀ4ů׳Ӥر Ќر� Ռ_ر� �ǼĚҲϧ�ѻӥ²ر �؅ё�ҳ̢�ζſǽ�ر ě�Ƨر Ѝђˮη˯ЎθӦر Ĝιƨر ӧЏر ҿĝ̺ǾӨر Սʬǿر
΂ĞՎRѼ˰ğ͐ر{АѽȀر Ѿȁ�ر� ĠκHر ġƀƁȂөӪj<͑%ر ՏБر £`ȃر ӫՐ6"&�֤ӬËر áر �Ȅ΃�΄=ȅѿر В>ӭȆҀן˱�ʄرĢر
ʭ˲ʅʮر�Ƃ)�Гtرàҁ��Aʯر ¨ȇģƃ�Ȉ҂ر ՑȉĤƄʰر Ւ�͒��ʱ��Ȋر�
-?Lر��©�˳/ʆرՓʲ#ر#؆ĥ΅ѓ͓ȋر�˴λر
Ք*Nر �O؇Օ@		pÌر îbPر ӮְƩȌ~֭ӯر ر�҃�״ >Д҄QHر Ħ�"ر ˵/ħ£ՖPμ՗˶נSÍر ßؑر Ӱ˷Άє͔ؒر Ĩӱq˸�Zر
՘ʳȍ|رՙЕر
�Ȏر�_R˹5ر�׵�ر��,ȏѕʴ	ֿ�ر��·;K҅Ӳ¸رӳʵȐر«�
خΉĪ՛�Ҵ̣ر՚ʶȓرΈĩƪȒرȑס�*ر"͕
ī͖رΊЖ҆Ȕر ҇ȕuȖעĬ0՜رĭ0ƫر΋1՝hףĮ՞˺νʇÎر ãϫرįƬ�̤֥̥Зر�՟Иر{İ̻˻ξʈر|ı�ȗ҈˼Ĳ͗رΌЙ҉ȘرҊș͘Țد
رĳοՠ¹פ іțҋӴКπĴ,̦ئ˽ρʉر ĵ͙ӵЛر ĶyͥМ׶Ӷر ɭҌر їȜҍӷНςķ͚ر ĸσƭر ƅ͛׀աׁҵŭ͜ر ƆО΍јĹҎ˾ӸПτӹÏر
äȝĺҶ�˿υ[ر+Рر׷ 
Ƈ2رBУ-ΏФφر�ر�lرׂ��{رĻرΎ	ɶر�ɮТر�С��Sر	¤ҏӺ�=ХЦoرļƈբ̀́ץգؓÐر
åȞĽҷ�ȟҐӻرDľχرŴȠرĿӼ̼ȡƮرդЧرƉШΐ�ŀґȢرեʷȣ׸رŁؔرΑȤ׃�ӽرłҒȥرЩ�ʊŃ�̂اȦƯر/̃رզʸȧkر�Ɗׄvذ
էׅ�ȨµӾ¶º׹رʹńը̧֦رȩΒӿرƋЪԀթ»ر�ψư׺رʺ�ժرɯЫƱ̄رիȪΓԁر!ғȫ̅رωƚͦ׆Ʋ�ƳÑر

ëҔԂЬϊŅ̨ͧ̆بϋXرƌņόرŵȬرƴЭύȭر0̇ر�ҕȮљŇ�̈�ʋرɰҖرňر�ŉƍլlر¼أ֧̉צƵׇҸ̩ώʌرŊϏرŋƎխ̊ر½̲ؕ֬ק
ЮҗرɱͨͩЯر� ر�6ر]�̋׻�Cծm̌רկؖÒرïŌ̽&ر¤ʻ&؈�ر�Δњ͝ȯرаɠرш�ƶȰ�̍ϐʍرɷбΕرōرΖȱϑ
ÓرðʼȲر
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BOX 13.1.1: IN FAVOUR OF USING A COURSEBOOK 

1. Framework
A coursebook provide5, a clear framework: teacher and learners know where they
are going and what is coming next, so that there is a sense of structure and
progress.

2.SyllabLis
In many places the coursebook serves as a syllabus: if it is followed systematically, a
carefully planned and balanced selection of language content will be covered.

3. Ready-made texts and tasks
The coursebook provides texts and learning tasks which are likely to be of an
appropriate level for most of the class. This of course saves time for the teacher who
would otherwise have to prepare his or her own.

4. Economy
A book is the cheapest way of providing learning material for each learner;
alternatives, such as kits, sets of photocopied papers or computer software, are
likely to be more expensive relative to the amount of material provided.

5. Convenience
A book is a convenient package. It is bound, so that its components stick together
and stay in order; it is light and small enough to carry around easily; it is of a shape
that is easily packed and stacked; it does not depend for its use on hardware or a
supply of electricity.

6. Guidance
For teachers who are inexperienced or occasionally unsure of their knowledge of the
language, the coursebook can provide useful guidance and support.

7. Autonomy
The learner can use the coursebook to learn new material, revie_w and monitor
progress with some degree of autonomy. A learner without a coursebook is more
teacher-dependent.

@ Cambridge University Press 1996 
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PDP framework
 (Please answer in full sentences and in your own words) 

1) What are the four skills we teach in English? Which of those skills can we teach using
the PDP framework?

2) Describe what PDP stands for. Demonstrate your understanding of the framework
by summarizing what happens in each of the three stages of the lesson.
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What�is�PDP?�

PDP�is�a�framework�that�can�be�used�to�teach�the�receptive�skills�–�listening�and�reading.� � In�regards�to�

reading,�it�helps�in�building�learners’�reading�skills�as�well�as�their�reading�comprehension.� � �

The�first�“P”�in�PDP�refers�to�the�“PRE”�reading/listening�stage�in�a�lesson.� � This�is�the�stage�of�the�lesson�

before�(i.e.:�“PRE”)�the�learners�read�or�listen�to�the�text.� � Activities�in�this�stage�attempt�to�do�things�such�

as:�activating�schema,�assessing�students’�background�knowledge,�preͲlearning�the�new�and�necessary�

vocabulary�to�understand�the�text,�and�generating�students’�interest�in�the�topic.� � The�purpose�of�doing�

these�kinds�of�preͲreading/listening�activities�is�to�help�set�the�learners�up�for�a�successful�reading/listening.� �

The�“D”�in�PDP�stands�for�the�“DURING”�reading/listening�stage�in�a�lesson.� � This�is�the�stage�of�the�lesson�

that�happens�while�(i.e.:�“DURING”)�the�learners�actually�interact�with�(read/listen)�the�text.� � In�this�stage,�

learners�are�provided�with�several�activities�that�allow�them�to�have�multiple�exposures�to�the�text.�The�

activities�are�given�to�the�learners�before�they�read/listen.� � These�activities�should�incorporate�different�

reading/listening�techniques.� � The�purpose�of�providing�learners�with�many�chances�to�read/listen�to�the�

text�with�a�variety�of�different�activities�is�to�improve�their�reading/listening�skills�and�help�them�to�

comprehend�the�text�(as�this�is�the�main�purpose/objective�of�reading/listening).�Activities�in�this�stage�are�

sequenced�and�scaffolded�in�such�a�manner�that�learners�are�provided�with�the�support�they�need�to�fully�

understand�a�given�text.� � Activities�and�tasks�should�be�staged�in�a�stepͲbyͲstep�manner�from�general�to�

specific,�easy�to�difficult,�and�concrete�to�abstract.� � By�the�end�of�this�stage,�students�should�be�able�to�

fully�comprehend�the�text.� � Therefore,�the�last�activity�of�this�stage�should�be�one�in�which�students�show�a�

comprehensive�understanding�of�the�text.�

The�second�“P”�in�PDP�relates�to�the�“POST”�reading/listening�stage�in�a�lesson.� � This�stage�happens�after�

(i.e.:�“POST”)�the�learners�have�read/listened�to�the�text�and�have�shown�comprehension�of�it.� � The�POST�

stage�is�not�a�necessary�stage�in�a�receptive�skill�lesson,�i.e.,�the�student�learning�objective�is�achieved�at�the�

end�of�the�DURING.� � Thus,�it�is�an�extra�stage�–�the�“icing�on�the�cake”�so�to�speak.� � Activities�in�this�stage�

focus�on�building/integrating�other�skills�by�using�and�expanding�on�the�content/theme/topic�of�the�text.� �

POST�stage�activities�also�help�the�learners�make�sense�of�what�they�have�learned.�POST�activities�usually�

encourage�learners�to�connect/apply�the�content/theme/topic�to�their�lives�and�to�personalize�the�

content/theme/topic�by�allowing�the�learners�to�creatively�use�what�they�know�and/or�have�learned.� �

The�illustration�on�the�following�page�depicts�the�PDP�framework�in�the�shape�of�a�diamond.� � This�shape�

represents�the�amount�of�time�that�should�be�used�for�each�stage.� � The�PRE�and�POST�stages�are�the�

shortest�and�the�DURING�stage�is�the�longest.� � This�means�that�the�DURING�stage�in�the�most�important�

because�it�is�the�stage�in�which�learners�use�the�skill�(i.e.,�reading/listening)�which�is�the�focus�of�the�lesson.�
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PDP Framework 

PRE 

DURING

  POST
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PDP analysis 

Questions to think about after teaching a listening/reading lesson: 
What in the lesson contributed to the success/failure of the achievement of the student 
learning objective (SLO)? 

State if the SLO was met or not and why you think so—what evidence do you have?  Then 
state what in each of the lesson parts—Pre and During stages in a PDP--led to the SLO 
being met or not met in the last task in the During. 

 
 
 
 
 
 
 
 Pre  

________________

During 

Post

The Post is extra “icing on the cake.  
It moves beyond the text and 
connects the theme to Ss lives. Skills 
used are other than the skill being 
taught— e.g. using speaking, and is 
closely tied thematically to the 
During content.  A Post for a 
listening lesson on a weather report 
might have the students make their 
own weather reports and perform 
them for the class.  A reading on the 
history of blue jeans might result in a 
Post that has the Ss creating an ad.  
So the Post is a creative use of 
language and it uses other skills. 

During 
How are the 
Reading/Listening tasks 
sequenced?  Are they 
general to specific, easy to 
difficult, concrete to 
abstract?  Are the tasks 
given before the 
reading/listening?  For 
reading how do the tasks 
provide opportunities for 
students interact with the 
text?  What is the last 
activity and is it a 
comprehensive 
assessment activity? 

Pre 
How does the Pre set students up 
for success in the During? Does 
it generate interest, access 
students’ background knowledge, 
activate Ss schema, teach 
needed vocab? 
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Teaching listening 

WHY LISTEN? 
x to engage in social rituals
x to exchange information
x to exert control
x to share feelings
x to enjoy yourself

WHAT ARE SOME OF THE MOST COMMON LISTENING SITUATIONS? 
x listening to live conversations
x listening to announcements (at airports, railway stations, bus stations, etc)
x listening to/watching the news, the weather forecast on the radio/TV
x listening to the radio/watching TV for entertainment watching a play/movie
x listening to records (songs, etc)
x following a lesson (at school)
x attending a lecture
x listening on the telephone
x following instructions
x listening to someone giving a speech/a public address

WHAT SHOULD TEACHER’S OBJECTIVES INCLUDE? 
x exposing students to a range of listening experiences
x making listening purposeful for the students
x helping students understand what listening entails and how they might approach it
x building up students’ confidence in their own listening ability

HOW DOES ONE SUCCEED WITH LISTENING WORK? 
1) Make sure instructions are clear; students have to understand very clearly

what they are expected to do.
2) Make sure that each time a listening text is heard, even for the second or

third time, the students have a specific purpose for listening; give them a
task.

3) Do plenty of pre-listening work.
4) Encourage students not to worry if they don’t understand every word;; a task

can be completed even when they miss some of the words.
5) Never use a recorded listening text without having listened to it yourself.
6) Test equipment beforehand.
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Listening guidelines 

Skill:  LISTENING 

Definition:  Listening is actively making meaning from verbal input. 

What listening involves: 
x getting clues from the environment: facial expressions, gestures, background noise,

the setting, the people
x using one’s background knowledge about the setting, topic and language

(pronunciation and grammar) to make inferences and predictions
x distinguishing which words and groups of words are important and carry the

meaning
x understanding and interpreting the meaning of those words and groups of words

(which includes pronunciation, colloquial vocabulary, ungrammatical utterances,
redundancy)

x usually, some kind of response

A good listening lesson: 
1) Has pre-listening activities.

These should help students use their background knowledge about the setting, topic 
and language associated with them so that they can anticipate and predict what they 
will hear. 

�� Allows students to know the kind of text and purpose for listening in advance.

�� Gives students a purpose for listening, which can include one or more of the following:
x to get general information (e.g. how many movies are playing)
x to get specific information (e.g. what time the movies are playing)
x to accomplish a task (e.g. to decide  which movie to go to)

�� Requires some kind of response from the listener such as taking notes, answering�
questions, making a group decision.

�� Uses appropriate material:
x the topic is of interest or value to the students
x it is at the right level
x it offers environmental clues, when possible
x the is visible, when possible
x it is authentic, when possible

�� Gives students more than one chance to listen, each time with a different purpose.

�� Has follow up activities which include the other skills.

171



7\SLFDO�PDWHULDOV�

Authentic: radio broadcasts, recordings (e.g. of movie times, airport announcements), videos of 
TV shows or movies, lectures, phone conversations 
Semi-authentic: unrehearsed tapes; role plays with native speakers who speak at normal speed 
Prepared: commercially prepared tapes and videos 

Typical Sre�OLVWHQLQJ activities: 
pictures to activate background knowledge; TPR (Total Physical Response); brainstorming what 
students know about the topic with a word map; showing realia related to the topic such as a 
menu or a movie schedule 

Typical GXULQJ�OLVWHQLQJ activities: 
identify specific words; figure out relationship by listening to tone of voice; listen for specific 
intonation (statement question); raise hand when hearing certain words; listen to background 
noise to establish setting and topic; doing a task such as filling out a form, following a map or 
taking an order; making a decision based on the information; cloze passages; detecting 
mistakes; guessing; note-taking from a lecture 

Typical Sost�OLVWHQLQJ activities: 
Interviewing native speakers; calling for information (e.g. travel agency, movie theatre, car 
rental agency, restaurant); reading and/or writing about the topic; discussing the topic; listening 
to another example 

Recommended resources: 

Ur, P. (1984).  Teaching Listening Comprehension. Cambridge: Cambridge University Press.

Dunkel, P. (1996).  Advanced and Intermediate Listening Comprehension. Heinle & Heinle.
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Reading guidelines 

Skill: READING 

Definition: Reading is actively making meaning from written input. 

What reading involves: 
x basic literacy; that is, decoding letters to understand words.
x getting clues from text: layout, headings, illustrations.
x using ones’ background knowledge about the topic, type of written material (e.g.

letter, want ad, poem) and language (vocabulary and grammar) in order to make
inferences and predictions.

x using appropriate strategies depending on the type of material and one’s purpose in
reading it (e.g. scanning the phone book for a number, reading the recipe in detail,
skimming a newspaper article).

A good reading lesson: 
1. has pre-reading activities to prepare and motivate students to

x use their background knowledge.
x anticipate what they will read so they will be successful
x decide on a reading strategy

2. helps students practice reading skills.
3. helps them learn new vocabulary and information in the L2.
4. uses appropriate material:

x the topic is of interest or value to the students,
x it is at the right level, and
x it is authentic, when possible

5. gives students reading tasks, which can include one or more of the following:
x to get general information (e.g. how many movies are playing).
x to get specific information (e.g. what time the movies are playing).
x to accomplish a task (e.g. to decide which movie to go to).

6. requires some kind of response from the reader such as taking notes, answering
questions, and/or making a group decision
7. gives students an opportunity and reason to read the text more than once.
8. there are follow up activities which include the other skills.

Typical pre-reading activities: 
At the level of basic literacy: matching capital letters with lower case letters, or first letter 
with a picture; picking out words in the same category (e.g. food); sight words; phonics; 
connecting spoken language that students know with the corresponding written form; 
ordering pictures for left-right orientation of English script. 
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Beginners: teacher elicits what students know about the topic; students brainstorm word 
maps around the topic; students use a dictionary to look up the meaning of key 
vocabulary from the text and then put them into categories; students look at and discuss 
pictures related to the text; students look at headings, layout, and pictures and make 
predictions about the text. 

Intermediate/advanced: above activities; students generate questions they hope the text 
will answer; students write about what they know about the topic; students answer 
questions about the text. 

Typical during�UHGLQJ activities: 
Students read for specific information; read and retell to a partner (variation: use rods to 
retell); read text in jigsaw groups and then discuss; match text to pictures; accomplish a 
task based on the reading (e.g. filling out a form, deciding what to order); play 
concentration games with new vocabulary; complete sentences form the text; reorder 
scrambled sentences into paragraphs and then check against original text; make up 
their own comprehension questions and quiz classmates;  make an outline of what they 
read; show through pictures, graphs, or lists what was in the text. 

Typical post�UHDGLQJ activities: 
Are activities that ask the students to move beyond the text they read by writing a 
response to the text; discussing the text; listening to something related to the text; 
making up new endings; telling what happened before the text started. 

Recommended Uesources: 

Grellet, Francoise (1981). Developing Reading Skills. Cambridge University Press. 

Day, R. (1993). New Ways in Teaching Reading. TESOL Press.

Silberstein, Sandra (1994). Techniques in Teaching Reading. Oxford University Press. 
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Pre-During-Post framework
for receptive skills lessons 

PRE 
Goals 
- prepare student for listening/reading by contextualizing and/or personalizing to both make
it more accessible and more realistic as it is less common to find oneself listening/reading
to something totally our of context
- involve students in specific topic
- activate prior knowledge
- provide purpose for listening

Activity Types 
x discussion of what they see in the visual or the task
x prediction questions to discuss what they can expect to hear
x questions to activate prior/background/own knowledge of topic
x introduce or elicit general topic through key vocabulary introduction/activation
x matching
x categorizing
x rating
x listing
x adding own known related vocabulary
x discussing own relationship with vocabulary items
x finding items in a visual or graphic organizer (for example the K & W sections of a

K/W/L Chart
x fill-in-the-blanks with vocabulary words
x answering questions using vocabulary
x matching questions and responses (e.g. formulaic language, such as greetings,

telephone language, talking about opinions, etc.)
x ordering, ranking or sequencing
x write sentences about visual or own information or using given vocabulary words
x finding or producing antonyms/synonyms
x making inferences/deductions from picture to sue vocabulary
x interact personally with the new/activated vocabulary
x completing a chart or table
x “Talk About Yourself” using given phrases and/or vocabulary at a lower level
x rating something
x choosing what applies to you from a list and then discussing it
x listing/brainstorming words that apply to given categories
x discussion questions
x create a picture dictionary
x vocabulary games like charades, taboo, pictionary
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DURING 
Goals 
To comprehend the text through multiple exposures; from general to specific information, 
easy to difficult tasks and concrete to abstract concepts in order to: 

- complete a task
- get new information
- learn something about themselves
- further develop language skills (especially lexis, but also pronunciation and grammar
awareness)
- develop strategies for listening/reading more effectively

Examples of tasks for multiple listening and reading  

First Listening/Reading (Usually in terms of main ideas, theme and/or topic) 
Listening/Reading for: 
- gist
- purpose: to persuade, to apologize to
invite, ask permission
- main idea
- attitudes/emotions: positive, negative,
warm, angry
- key words
- acceptance or refusal of an id3ea or
invitation
- permission granted or refused
opinions: good/bad, useful/worthless,
lovely/dirty, convenient
- time references: past, present, future,
completed, incomplete,
- preferences
- agreement and disagreement with
own previously stated ideas
- agreement and disagreement
between speakers
- general time: season, period of the
day (evening or morning)
- context or setting (outside, move
theater, restaurant, home, office,
school)
- likes and dislikes
- identify speech act: greeting, toast,
introduction
- interest level of speaker/listener for
topic
listening for tense/aspect/time

Example activities: 
- ordering/numbering items of main
ideas
- making a list of main or significant
events
- reading or listening for the mood,
feeling or tone of the text or passage
- fill in the blanks for main ideas such
as in an outline where the details are
provided but not the main ideas
- ranking the importance of the main
ideas or significant events
- select the correct response such as
what’s the best title for this passage
- multiple choice
- label pictures, graph, or graphic
organizer
- matching picture with description
- matching two general pieces of
information
- checking off relevant information from
a text or picture
- writing summary statements
- (possible but rare) true/false of
significant plot events or main ideas
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Listening/Reading for Specific Information 
Listening/Reading for more 
- detail
- reasons
- affect
- tone
- implications
- inference
- examples
- determine meaning of vocabulary,
phrases from context
- identify intonation or stress
- determine meaning from intonation or
stress
distinguish between yes/no and
information questions
- identify specific parts of speech:
prepositions, verb tense, adjective
forms, negative prefixes, tag questions
- determine meaning of specific parts of
speech
- recognize spelling or numbers
- identify specifics: names, body parts,
cities, foods, colors, clothing items,
times, jobs, etc.
order events
- decipher rapid or reduced speech

Example activities: 
- filling in cloze
- ordering/numbering items
- fill in the blanks
- ranking
- true/false
- select the correct response
- multiple choice
- fill in graph, or graphic organizer
label pictures or parts of pictures
- matching two pieces of information
checking off relevant information from a
text or picture
- listening for specific words
- writing short answers
- using context to define new words
- short answer
- matching
- acting out what is happening in the
text
- labeling
- write out (words, numbers, phrases)
- check off what you hear or read
- list
- mark stress or intonation
- apply punctuation to tape script
- correct errors
- changing easy vocabulary words to
more difficult vocabulary words that
mean the same thing

A list of Comprehensive Assessment Activities: Appropriate for achievement of SLO 

• Summary and/or Retelling
• Sequencing sentences to complete a summary
• Sequencing pictures
• Using pictures to retell the text
• Synthesis such as making inferences, drawing conclusion or reading/listening

between the lines
• Application of new knowledge; e.g. using what they have learned to identify the

technique being used
• Detailed Questions Æ Detailed questions cover the “who,” “what,” “where,” “when,”

“why” and “how” of the story or text.
• Discussion and/or Debate
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POST Listening/Reading 
Goals 
- to personalize the TL/Topic/Theme; to expand on the content of the listening or reading
text through practical use
- to develop language by integrating listening/reading with other skills

Activity Types 
- discussion or writing on the topic or the ideas (e.g. agreeing or disagreeing, comparing,
reacting)
- perform a role-play (e.g. the author of the text and talk show host, a character or person in
the text and student in the class, made up characters related to the topic but not found in
the text
- writing with attention to form and function (e.g. copy the genre of the reading using
another topic, revise the text with a different point-of-view, create a different ending or write
an expansion of the text, write a letter related to the text, create a move/book or product
related to the text.
- listening to a song or watching a video clip that relate to the text and making comparisons
in speaking or writing.
- making a poster
- doing any of the above with attention on the lexis and grammar introduced in the text, and
with attention to pronunciation if speaking.
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                           Pre-During-Post Checklist 
Use this form to check your lesson plans 

Clear Learning objectives 
Definition: Receptive lessons are ones in which the main learning objective involves the 
students demonstrating that they have understood a text which would normally be 
challenging for them because of its language, style, or organization. 
� uses observable verbs describing student behavior
� uses the following pattern in writing the SWBAT:

by the end of the lesson, student will be able to (SWBAT) … (complete receptive 
task X) while working with text Y (using …) so that they can then do post text activity 
Z (speaking or writing). 

PRE stage – Students become familiar with the topic, the language and essential 
vocabulary they will use during the lesson. 
� Activates schema through use of visuals, topic-related discussion, prediction in a
learner-centered way.
� Provides background and situation related to the text in an interactive and in a learner-
centered way.
� Pre-teaches or introduces key vocabulary and language structures related to the text in
a learner-centered way.

DURING stage – Students interact directly with the text a number of times, each time with 
a specific purpose that leads the students to gradually gain a more detailed understanding 
of the text. 
� Provides multiple opportunities for student to hear/read the text.
� Each listening/reading has an interactive task requiring some kind of response from the
students and students check with peers before responding to the teacher.
� Tasks move from general to specific understanding.  From getting the gist/main idea to
looking for specific, discrete pieces of information/individual words.
� Allows time for students to check comprehension, as questions, clarify vocabulary and
move toward deeper understanding of the text.

POST Stage – Students’ understanding of the text is reinforced through expanding on the 
text or personalizing the topic using other language skill areas (speaking or writing). 
� Requires students to be creative and to expand on the text or personalize the topic using
other skills in a learner-centered way.
� Allows students to reinforce the new vocabulary words/language structures using other
skills in a learner-centered way.
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SLO formula for receptive skill lessons: 

By the end of the lesson, SWBAT demonstrate their 

understanding/comprehension of the __________ 

(text/passage/story/dialog/conversation/article/etc.), 

_________ (title of text) BY ________________ 

(comprehensive assessment activity) 

Example: 

By the end of the lesson, SWBAT demonstrate their 

understanding of the conversation, “Problems at the 

Airport” BY describing the inferred conclusions about 

what each speaker will do. 
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