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Section 1: Syllabus  
 

Graduate TESOL Program - ELT Material Design and Development 
 
The goal of this course is to learn how to humanize and personalize a coursebook for your 
learners. Teachers teach from coursebooks, but coursebooks are never perfect. The 
difference between an OK language class and a great language class is often the teacher’s 
ability to select, adapt and supplement appropriate language learning materials and 
activities into an existing coursebook. The process of selecting and adapting and 
supplementing the appropriate materials almost always depends on the students that we 
are teaching. To help us better understand the process involved I have selected a recently 
published coursebook that we will be using to create, adapt and supplement materials for.  
 
The course will be run as a simulation and seminar, that is, you will have input sessions to 
help you meet the assessment requirements, but the assessment requirements will be 
imbedded within a real-world context. For example:  

The language institute that you work for has just chosen a new coursebook for it upper level middle 
school students. The owner of the institute has asked you to prepare resources and specific teaching 
materials for this coursebook. The owner would like these resources organized in the following 
manner: 
1) Vocabulary building materials  
2) Inductive teaching and discovery learning materials  
3) Personalized and contextualized freer communicative practice activities  
4) Task-based learning and performance assessment activities  
5) Authentic listening and reading activities 

 
There will be two texts for this class. The first text is Connect: Student Book 3, 2nd 
Edition published by Cambridge University Press and written by Richards, Barbisan & 
Sandy. Here’s a couple of links from yes24.com and interpark.com 
http://www.yes24.com/24/Goods/3243921?Acode=101 
http://book.interpark.com/product/BookDisplay.do?_method=detail&sc.shopNo=000040
0000&sc.prdNo=204021360&bookblockname=b_sch&booklinkname=bprd_title 
 
The second text for this course will be a packet of materials that you can pick up from 참글. 
 
Grading and assessments:  

30% Attendance (10%) and active participation in class activities (20%) 
70% Materials Portfolio (700 points) that will include the following: 

 Vocabulary building materials (140 points) 
 Inductive teaching and discovery learning materials (140 points) 
 Personalized, contextualized and freer communicative practice activities/games (140 points) 
 Task-based learning and performance assessment activities (140 points) 
 Authentic listening and reading activities (140 points) 

 
The idea is to create a portfolio of materials that will allow you to humanize, personalize, 
and localize an international textbook from a major publisher, so that you can 1) 
understand the process and 2) so that you can have materials to use in the future. 



Weekly Plan  
 
This weekly plan is a tentative plan. It may not be followed exactly. The lecturer will 
decide what to cover according to the participants’ needs, their understanding of the 
contents, and overall progress.  
 

Week/Date Reading/Homework In class activities/Assignments 
Week 1  Introduction of students, lecturer and 

course, Life Map 
Week 2 Tomlinson's Humanizing a 

Coursebook 
Discussion/Lecture about reading 

Week 3 Tomlinson's Introduction to 
Materials Development 

Discussion/Lecture about reading 

Week 4 Grave’s Adapting Coursebooks Sample Lesson & Materials #1 w/ 
processing: How did I adapt and 
humanizing the coursebook? 

Week 5 Willis’s Task-based Learning Discussion/Lecture on task-based 
learning 

Week 6 Thornbury’s How to put words to 
work  

Sample Lesson #2: Task-based 
learning and processing  

Week 7  Review of readings & Introduction to 
the portfolio project 

Week 8  Workshop: Vocabulary Building 
Materials 

Week 9 Identify unit vocabulary and activities 
for your portfolio 

Workshop: Inductive Teaching and 
Discovery Learning Present Perfect 
Example 

Week 10 Identify unit grammar and create 
discover learning activities for your 
portfolio 

Workshop: Communicative Activities 
and Games 

Week 11 Identify communicative activities and 
games that expand units and lessons 
for your portfolio 

Workshop: Identifying Task topics and 
task types and creating performance 
assessment activities 

Week 12 Create a list of task topics and task 
types based on lesson or units in the 
coursebook and design a TBL activity 
for your portfolio 

Workshop: Using Authentic Listening 
and Reading Materials 

Week 13 Select authentic listening or reading 
materials to expand a lesson or unit 
and describe the activities to be used 
for your portfolio 

Material share and conferencing 

Week 14 Edit Materials and Activities based 
on feedback form teacher and 
classmates 

Material share and conferencing 

Week 15 Final Edit and Upload materials and 
resources to our class web page 

 

Week 16 Portfolio Due  
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Humanizing the Coursebook 
 (Please answer in full sentences and in your own words) 

 
 
 
1. What does Tomlinson mean when he says teachers need to humanize their coursebooks? 
Why are most coursebook lacking humanization?  
 
 
 
 
 
 
 
 
 
 
2. What are some examples of how coursebooks can be humanized? What do all these 
examples have in common?  
 
 
 
 
 
 
 
 
 
 
 
 
 
3. If one were to try to humanize and localize a coursebook for adolescent Korean learners, 
what kind of activities and materials might you want to try with them? Why?  
 
 
 
 
 
 
 
 
 
 
 
 
 



Humanising the Coursebook 

Brian Tomlinson 
Leeds Metropolitan University 
http://www.hltmag.co.uk/sep01/mart1.htm [accessed January 2013] 

Introduction 

My first and most dramatic attempt to humanise a coursebook took place one wintry night in Liverpool thirty 
five years ago. As a very young teacher of a night school class of underpriviledged under-achievers I could 
take the tedium no more. I ordered the class to line up along the window with their middle-class, middle of the 
road course books in their right hands. We opened the windows and, on the command "throw", they threw 
their coursebooks away. Now we had no irrelevant materials for the English class. So, instead the students 
brought their own. Soon we had a lot of comics and magazines and even one or two books as well. Then we 
had a lot of fun devising activities together that involved the students in doing things that connected to 
themselves. 

In my thirty four years of teaching English since that dramatic act of defiance in Liverpool I've suffered 
countless other coursebooks (including some I've written myself) which have needed humanising because 
they didn't engage the learners I was using them with and because they didn't manage to connect with the 
learners' lives. Sometimes it wasn't the coursebook's fault; the books were potentially humanistic (including, I 
hope, some of those written by myself) but they didn't match the psychological and sociological realities of my 
particular groups of learners. Often though, it was the fault of the coursebooks because they didn't sufficiently 
take into account the resources of the learner as a human being. Many of these coursebooks concentrated on 
the linguistic and analytical aspects of language learning and failed to tap the human being's potential for 
multi-dimensional processing. That is, they made insufficient use of the learners' ability to learn through doing 
things physically, to learn through feeling emotion, to learn through experiencing things in the mind. They 
didn't acknowledge that for human beings the most important factor in learning is affect (Arnold 1999; 
Schumann 1999). In order to achieve effective and durable learning, language learners need to relax, feel at 
ease, develop self-confidence and self-esteem, develop positive attitudes towards the learning experience 
and be involved intellectually, aesthetically and emotionally (Tomlinson 1998a). They also need to make use 
of their experience of life, their interests and enthusiasms, their views, attitudes and feelings and, above all, 
their capacity to make meaningful connections in their minds. Not many coursebooks encourage them to do 
this. Instead, many of them use an interrogative approach which continually underestimates and questions 
the ability of the learners, and which often results in diminishment and loss of self-esteem for the learner and 
a minimalising of opportunities for effective learning. 

I hope from reading this Introduction it's becoming clear that what I mean by a humanistic coursebook is one 
which respects its users as human beings and helps them to exploit their capacity for learning through 
meaningful experience. I hope it's also becoming clear that by humanising the coursebook I mean adding 
activities which help to make the language learning process a more affective and relevant experience. 

Humanising Without the Coursebook 

One way of humanising a coursebook is for the teacher to replace sections of it with more humanistic 
materials which involve the learners in gaining and reflecting on experience. Or, as with my Liverpool example, 
for the teacher to take the drastic step of replacing the coursebook altogether. This was a step which I also 
took with a class of handicraft teachers at a primary teacher training college in Vanuatu. They were a class of 
women with at least ten tears experience of apparently failing to learn English formally and with no confidence 
at all in their ability to use English for communication. No coursebook ever written could have helped them 
(unless it had been written for that class alone) and I soon decided to replace the book we'd been allocated. 
Instead I told them that they were each going to write a novel. They were asked to think of an environment 
they knew well and to develop a story situated in it. When they'd recovered from their shock they set about 
the task and then spent every English lesson for the term writing their novels, whilst I made myself available 



as an informant and supporter. In true Melanesian style they read each others work in progress and made 
helpful suggestions. They quickly gained confidence and self-esteem and soon they were illustrating their 
books with the beautiful drawings which they all seemed capable of and 'publishing' them in elaborate and 
attractive ways. I'm not claiming that by the end of term their English had miraculously improved but they'd all 
written, revised and 'published' books which were at least sixty pages long. Even if they hadn't acquired much 
English (though I'm sure they did) they'd done something in English which they were proud of; and they'd 
gained far more confidence and self-esteem than all their coursebooks put together had ever given them. 

Perhaps the best example of partial replacement I've experienced was a teacher in a high school in Jakarta 
who asked her class if they liked their coursebook. Of course, in typical Indonesian fashion, they told her what 
they thought she wanted to hear and were unanimous in their praise of the book. However, she persisted and 
eventually persuaded them to tell her what they really thought of the book. It seems that they found it very 
boring and, in particular, disliked the dull reading texts which seemed to have no connection with their lives. 
The teacher's response was to divide the class into twelve groups and to give Group 1 responsibility for 
finding something interesting for the class to read in English. Group 1 spent the week searching Jakarta for a 
text which could engage their peers and on the Friday they delivered it to the teacher. On the Monday she 
used the text for the reading class and then challenged Group 2 to find an equally interesting text for the 
following week. This procedure continued for the whole of the semester with the students finding the texts and 
the teacher supplying a variety of potentially engaging activities. The next semester the teacher told the class 
they were responsible not only for finding interesting texts but for developing the activities and for 'teaching' 
the reading lesson on the Monday. Each Friday, a group showed their text and activities to the teacher and 
she gave them some advice for their lesson on the Monday. This procedure continued for the whole semester 
with the teacher sitting in the back of the students' class whilst they gained confidence and enjoyment 
connected to their lives (an experience similar to that of Jensen and Hermer (1998: 191) who found that "the 
pupils are the best collaborators in a performance-based learning environment. They even find and devise 
exercises and games themselves, research situations and texts."). 

Other examples of partial replacement from my experience include: 

 · Getting a class of Italian university students to script and record a radio soap opera set in the 
college they were visiting in England (by giving each small group responsibility for producing an 
episode) · 

 Helping a multilingual class of intermediate level learners to video their versions of poems, short 
stories and extracts from novels · 

 Getting classes of high school students in Indonesia to participate in TPR Plus activities involving 
activities (e.g. collective miming of stories, making of sculptures, painting of murals, cooking of meals 
etc) which start off with the students following instructions spoken by the teacher but then develop 
into activities initiated by the students themselves · 

 Encouraging teachers in Indonesia and Japan to get students to develop their own class libraries by 
staggering into class with a huge cardboard box and inviting the students to come and look at their 
new class library. Of course, the box was empty and the students were challenged to fill it with 
reading material which would interest their friends. In many cases, the students quickly filled their box 
as a result of visits to travel agents, embassies, newspaper offices, publishers and supermarkets. 
And one enterprising class in Jakarta even looked for English sounding names in the telephone book 
and then visited houses asking for unwanted books, magazines and newspapers for their libraries. · 

 Encouraging teachers in Japan to give each student in their class a blank cassette and then 
encouraging them to record something interesting in English for their class Listening Library (one 
teacher told me a year later that her class had over a thousand cassettes in their Listening Library) 

For other ideas for supplementing the coursebook with student-centred, student-initiated activities providing 
sensory experience of language learning see Jensen and Hermer (1998) who quote a father in Bateson 
(1972) telling his daughter, "All that syntax and grammar, that's rubbish. Everything rests on the notion that 
there is such a thing as "just" words – but there isn't." They advocate a performance approach which 
promotes "a full sensory, physical and emotional appreciation of the language" (179) and provide many 
practical examples of how to achieve their humanistic aims. 



Humanising With The Coursebook 

Often teachers are obliged to use a coursebook in all their lessons. In such cases they can humanise it by 
reducing the non-humanistic elements of the book and by expanding and adding to those sections which 
invite the learners to think, feel and do in order to learn. 

Here's an example of such an approach: 

1. getting the whole class to act out a version of a coursebook reading text from the teacher's spoken 
instructions 

2. giving them the coursebook text and asking them in groups to find as many differences as they can 
between the two similar texts within a demanding time limit 

3. organising a competition in which the groups take it in turns to articulate a difference without referring 
back to the text 

4. stimulating the groups to develop an extended version of the text in a local context 
5. giving the students some of the coursebook activities for homework 

Other coursebook based humanistic activities I've used include: · 

1. Getting students to draw their versions of a reading or listening text before doing the coursebook 
comprehension activities · 

2. Getting students in groups to work out what happens in my mime of a text prior to reading it in the 
coursebook · 

3. Getting students to dramatise texts they are going to read in the coursebook from my spoken 
narrative of the text. · 

4. Giving the students part of a coursebook text and then asking them to complete it themselves before 
reading the text in the coursebook and doing the associated activities · 

5. Getting the whole class to write a local version of a coursebook text by inviting them to shout out 
sentences and later to revise and connect them into a coherent story · 

6. Giving the students the comprehension questions from the coursebook and getting them to write the 
text they are based on · 

7. Getting students to bring photographs to class to represent their local application of a coursebook text 
or task they've used in a previous lesson · 

8. Getting students to act out coursebook dialogues in voices appropriate to a given context (e.g. the 
shop assistant is the customer's ex-boyfriend) · 

9. Getting students to suggest different contexts for a coursebook dialogue which would change its 
meaning · 

10. Getting students in pairs to continue and develop a coursebook dialogue into a dramatic event with 
each student playing one of the characters · 

11. Getting students to write the inner speech monologues of characters in a coursebook dialogue (e.g. 
the outwardly polite shopkeeper who's getting inwardly incensed by the customer who can't make his 
mind up) 

Developing Humanistic Coursebooks 

Of course, the ideal scenario for most hard-pressed teachers would be to be able to use a coursebook which 
is already humanistic. Is it possible to develop coursebooks which are humanistic and which at the same time 
satisfy the conservative caution of the publishers, as well as the requirements of conventional institutions, 
curricula and administrators? It is. But it's not easy; and no coursebook can be completely humanistic for all 
its users because it can't possibly relate directly to each user's life. 

Some ways of developing coursebooks which are more humanistic include: 

 



Writing in Large and Varied Teams 

Writing a coursebook (and especially a series of coursebooks) can be a long and laborious process. Often the 
writer(s) start out energised with enthusiasm and ideas but, after making the almost inevitable compromises 
with the understandably conservative Editor, and after churning out innumerable units with the same format, 
they start to lose their creative energy. Long before the end of the book/series the writers have changed their 
main objective to completing the book so that it can start to re-pay them for the tedious time they've devoted 
to it and so it can give them back their life. One way of stimulating and maintaining creative energy is to write 
coursebooks quickly in large and varied teams. The team might consist of new and experienced teachers, 
new and experienced materials writers, a poet, an artist, an applied linguist, a musician, a Chief Examiner and 
a cartoonist, all pooling their resources and stimulating each other. That's how we wrote a secondary school 
English coursebook for Namibia (Tomlinson 1995) and how we're writing a series of coursebooks at Bilkent 
University in Ankara. We wrote the Namibian coursebook with a team of thirty writers in six days. The result 
was the most imaginative and humanistic coursebook I've ever been involved in, mainly because the short 
intensive writing period helped generate and maintain energy and the varied interaction with other human 
beings helped put the focus on the people involved in the learning process rather than on the language being 
learned. 

Using a Text-Driven Approach 

The teams in the Namibian project described above started not by selecting a language point but by selecting 
a potentially engaging text from the resources made available to them. They devised pre-reading or listening 
activities to help to activate the learners' minds in readiness for connecting the texts to their own lives and 
they developed post-reading activities aimed at helping the learners to articulate and develop their mental 
representations of the text. In other words the initial emphasis was on the people experiencing the texts and 
not on the language in them. Later the writers developed activities focusing on the content of the text and on 
helping the learners to connect it to their own lives. Then they developed language activities focussing on 
language features which were salient in the text. Because we'd checked that the texts chosen constituted a 
representative sample of the main genres and text types it wasn't too surprising that the language features 
chosen for the activities corresponded very closely with the language features listed in the Syllabus. 

In my experience as a writer and facilitator of coursebooks, the text-driven approach described above can be 
a very effective way of ensuring that a coursebook is humanistic. If the initial focus is on a potentially 
engaging text it's much more likely that the writer will keep the learners in mind than if the initial focus is on a 
language item or skill. And it's much easier to develop learning activities to match a text than it is to find an 
engaging text to match teaching points. 

Using a Multi-Dimensional Approach 

"A multi-dimensional approach aims to help learners to develop the ability to produce and process an 
L2 by using their mental resources in ways similar to those they use when communicating in their L1. 
Doing so not only helps learners to maximise their brain's potential for communicating in an L2 but it 
also maximises their brain's potential for learning." 
 
(Tomlinson 2000b) 

A multi-dimensional approach is based on the principle that using affect, mental imagery and inner speech is 
what we do during effective language use and what we do during effective and durable learning too. As 
Berman (1999: 2) says, "we learn best when we see things as part of a recognised pattern, when our 
imaginations are aroused, when we make natural associations between one idea and another, and when the 
information appeals to our senses." The procedures which can be used in a coursebook to apply the 
principles of a multi-dimensional approach (and thus to create a humanistic coursebook) include: 



 · engaging affect (i.e. emotional involvement, positive attitudes towards the learning experience and 
self-esteem) through activities which involve learners recalling and recounting personal experiences, 
thinking about and articulating their own attitudes and views and creating their own personal mental 
representations of what they listen to and read · 

 imaging activities (Tomlinson 1998a) which encourage learners to create mental images whilst 
processing or producing language (an "overwhelming amount of empirical evidence seems to show 
that imagery is a remarkably effective mediator of cognitive performance, ranging from short-term 
memory to creativity" (Kaufman 1996, 77)) · 

 inner voice activities which encourage learners to talk to themselves in an L2 inner voice whilst 
processing and producing language in the L2 (Tomlinson 2000a, 2001) · 

 kinaesthetic activities which involve learners in momentary mental activity before following 
instructions in the L2 in order to perform physical activities such as playing games, miming stories, 
making models and cooking meals (Tomlinson 1994b) · 

 process activities which help learners to create a version of a text themselves before reading or 
listening to the complete text. 

Talking to the Learners 

The voice of most coursebooks is semi-formal and distant, and matches the stereotype of the knowledge 
transmitting teacher talking at his learners. The writers reveals very little about their personalities, interests, 
beliefs and experiences and spend most of the time either telling the learners what to learn, do and say or 
interrogating them about what they know. It's a very unequal and anti-humanistic relationship which does little 
to encourage or engage the learner. For example, a recent survey of eight adult EFL coursebooks concluded 
that the "the voices of the authors are neutral and semi-formal"| (Tomlinson et al 2001: 88); though it did find 
that two of the courses "managed to be neutral, yet at the same time friendly and supportive" (ibid). 

What I'd "like to see materials writers do is to chat to the learners casually in the same way that good 
teachers do" (in all cultures) "and to try to achieve personal contact with them by revealing their own 
preferences, interests and opinions" (Tomlinson 1998a: 8-9). There is research evidence that using a 
personal voice in a textbook can foster deeper and more durable learning (Beck, McKeown and Worthy 1995) 
and that the best way to achieve this is to include features of orality. The features I would recommend to the 
coursebook writer are: 

 · Informal discourse features (e.g. contracted forms, ellipsis, informal lexis) · 
 The active rather than the passive voice · 
 Concreteness (e.g. examples, anecdotes) · 
 Inclusiveness (e.g. not signalling intellectual, linguistic or cultural superiority over the learners) · 
 Sharing experiences and opinions · 
 Sometimes including casual redundancies rather than always being concise 

Providing Text-Free Generalisable Activities 

It's possible to develop a set of generalisable activities (Maley 1998) which can be used with texts selected by 
the learner from a resource pack of materials, from a library, from the internet or from their own resources. 
This ensures that the text relates to the learner and is likely to engage them and this is the way I'm writing a 
coursebook called English from the Web. In this book each unit provides the learners with a set of 
generalisable pre-reading, whilst-reading and post-reading activities for a particular genre (e.g. sports reports, 
cartoons, advertisements) and then suggests websites from which the learners can select texts which appeal 
to them for use with the activities. 

Even more humanistic and productive would be an approach which provides generalisable activities in a 
coursebook plus guidance and stimulus to help the learners write their own texts for use with the activities 
(either for themselves or for a bank for other learners to select from). 



Localising Coursebooks 

One of the main reasons why global coursebooks are not normally humanistic is that in trying to cater for 
everybody they end up engaging nobody. They have to make sure that their content and approach is not 
unsuitable for any type of learner, that their choice of topics and texts doesn't disadvantage any learners and, 
above all, that they don't offend or disturb any learners. The result, very often, is a book which presents "a 
sanitised world which is bland and dull and in which there is very little excitement or disturbance to stimulate 
the emotions of the learner" (Tomlinson 1998c, 20), a world which is characterised by Wajnryb (1996, 291) in 
her analysis of two best selling coursebooks as "safe, clean, harmonious, benevolent, undisturned and PG-
rated. What is absent is significant – jeopardy, face threat, negotiation, implicature … and context." Learning 
a language in such a world can reduce the learner from an individual human being with views, attitudes and 
emotions to a language learner whose brain is focused narrowly on low-level linguistic decoding. 

One way of connecting coursebooks to the real world which the learners live in is obviously to localise them. 
It's no accident that the two most humanistic coursebooks I know are published for local markets, On 
Target (1995) for Namibia and Search 8 (1997) for Norway. Unfortunately local coursebooks don't generate 
as much profit as global coursebooks and, despite a recent trend of producing localised versions of 
coursebooks, the global coursebook is going to remain the resource used by the majority of learners of 
English in the world. However, it wouldn't be too difficult to: 

 · provide a bank of texts, tasks and illustrations for the teacher to select from in order to replace or 
supplement sections of a global coursebook not relevant to their learners · 

 produce global coursebooks with generalisable activities which are supplemented by local 
photocopiable packs of texts and illustrations · 

 include in the teachers book suggestions for localising the texts and activities in a global coursebook · 
 include activities in a global coursebook in which the learners localise some of the texts and the tasks 

by modifying them in relation to the world they know 

Conclusion 

Humanistic approaches to language learning can facilitate both language acquisition and personal 
development. Unfortunately most language learners learn from coursebooks and most coursebooks are not 
humanistic. However, it's not that difficult to make a coursebook more humanistic and it is possible to develop 
coursebooks which are both humanistic and profitable. We owe it to our learners to try. 
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Tomlinson’s Introduction 
(Please answer in full sentences and in your own words) 

 
1) Which three statements about materials do you agree with the most? Why? 
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Features of Good Materials Chart 

Feature: Examples that you have seen: 
1) Materials should achieve impact  

 
 
 

2) Materials should help learners to feel at ease  
 
 
 

3) Materials should help learners develop confidence  
 
 
 

4) What is being taught should be perceived as relevant and 

useful 

 
 
 
 

5) Materials should facilitate learner self-investment and 

discovery 

 
 
 
 

6) Learners must be ready to acquire the points being taught   
 
 
 

7) Materials should expose the learners to language in 

authentic use 

 
 
 

8) Learner’s attention should be drawn to the linguistic 

features of the input 
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9) Materials should provided opportunities to use the TL for 

communicative purposes 

 
 
 
 

10) Materials should take into account that the positive effects 

of instruction are usually delayed 

 
 
 
 

11) Materials should take into account that learners have 

different learning styles 

 
 
 
 

12) Materials should take into account that learners differ in 

affective attitude 

 
 
 
 

13) Materials should permit a silent period at the beginning of 

instruction 

 
 
 
 

14) Materials should maximize learning potential  
 
 
 

15) Materials should not rely too much on controlled practice  
 
 
 

16) Materials should provide opportunities for outcome 

feedback 
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Grave’s [Adapting] Course Books 
(Please answer in full sentences and in your own words) 

 
 

1) On p. 230 (original pagination) is the acronym SARS; explain what SARS means . 
 
 
 
 
 
 
 
 
 
 
 
 
 
2) Before an activity, the T needs to determine if Ss understand the instructions and are 

ready to do the activity because: “[S]imply telling the learners what, how, and why of 
an activity doesn’t prepare them. They need to demonstrate either verbally or in 
action that they have understood” (p. 231 original pagination). What can Ts do to 
check and clarify their verbal instructions? How can Ts check to see if Ss understand 
the activity? Give a clear example or examples. 

 
 
 
 
 
 
 
 
 

 
 
3) Explain what the authors means by: “Any activity actually has three parts: 

Preparation, implementation, and follow-up” (p. 233 original pagination). How does 
this relate to what you have learned in TELS 1&2; especially in terms of the activity 
route map? Does the Korean educational system allow for this? Why or why not? 
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Text-based Tasks 
 (Please answer in full sentences and in your own words) 

 
 
 
1. What are some of the criteria described in the article for the selecting of text-based 
materials and tasks? Can you give a specific example of a text or task that meets one or 
more of these criteria? 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
2. What are some linguistic features of a text that can make comprehension difficult? What 
can the teacher do in terms of materials, strategies or task sequencing to help learners 
overcome these challenges?   
 
 
 
 
 
 
 
 
 
3. What should a well designed text-based task allow learners to do? Can you give some 
examples of text-based tasks that you could use with adolescent Korean learners?  
 
 
 
 
 
 
 
 
 
 
 









































How to Put Words to Work 
 (Please answer in full sentences and in your own words) 

 
 
 
1. When learners are learning new words, what is required for those words to move from 
working memory (short-term memory) into long term memory? How are words often 
taught in Korean classrooms?  
 
 
 
 
 
 
 
 
2. The author describes three basic task or activity types that we can use with learners to 
help them remember and internalize new words, what were those three basic task types? 
 
 
 
 
 
 
 
 
3. The author provides many examples of vocabulary tasks that you can do with your 
learners, what are some activities that you think would be appropriate for adolescent 
Korean learners? Why do you think they are appropriate? 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 





























 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Section 3 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



 
Name 
___________ 

Title or explanation 
Comparative Adjectives with “Yes/No” Questions 

Time 
 45 minutes 

 
Level/Age  
Low Intermediate/Upper elementary through high school 
 
Language focus 
Target language: Comparative statements and questions (“X is ____er than Y” / “Is X ____er than Y?”) 
Specific language skill focus: speaking & grammar (some reading) 
Culture: N/A (unless words like fat and ugly comes up, then T may want to discuss the appropriateness of those terms) 
 

 
Student learning objective and assessment activity 
By the end of the lesson, SWBAT make statements about and ask basic questions using comparatives (i.e. “x is taller than y” and “is x taller than y?”) by conducting a class survey 
about famous people. 
 

 
Ongoing assessment 
Ss understanding of meaning will be assessed through the puzzle activity, form will be introduced as a pattern that Ss will first manipulate in a controlled manner, as Ss gain 
confidence more authentic tasks such as personalized substitution drill will allow Ss to internalize and use the TL. 
 

 
Students’ background knowledge and abilities in relation to the topic of the lesson 
Most students will be familiar with adjectives used to describe people, such as big, small, tall short, etc... 
 

 
Challenges and solutions 
Challenges: Using adjectives to compare two things may be completely new language for some Ss. 
Solutions: I will provide lower level Ss with opportunities for peer learning; for example new learners will have a chance to model their language use after the more experienced 
students. 
 

 
Glossary for Common Abbreviations Used in the Lesson Plans 

 
T = teacher        Q&A = question and answer      SWBAT = students will be able to  
S = student        PPT = PowerPoint        VAKT = visual, auditory, kinesthetic, tactile 
Ss = students        WB = white board        CCQ = comprehension/concept check questions 
TL = target language      SL = sample lesson        FMU = form, meaning, use 
N/A = not applicable      NB = take special note of      SLO = student learning objective     
i.e. = that is        e/o = each other               e.g. = for example       
w/ = with        b/c = because           FOWTAK = find out what they already know 
w/o = without



 

Steps  Stages  Time  Procedure  Interaction  Activity purpose 

1 
  E  1  

1. Hang pictures of famous Korean music, film, TV and sports stars on walls around 
classroom 

2. Greet Ss, introduce my name, smile, make eye contact, ask a few questions: Who is 
that? Do you like him/her? What is she/he famous for? Who’s your favorite singer?  

3. Introduce topic: Today we are going to talk about people? Do you like to talk about 
people? Do like? Do you like Ivy?  

T‐Ss 

(1) Activate schema (2) Establish 
rapport, friendly atmosphere (3) Get 
Ss used to English and my voice / 
pronunciation (4) Intro of topic 

2 
 
 
 

E  6 

REVIEW / BRAINSTORM 
1. pics of tall, old pretty – elicit vocab from Ss, write list on whiteboard (If Ss give non‐adj. 

write on WB in different column); 
2. Ss in pairs create longer list 
3. if not on their list, add good, beautiful, intelligent, bad… 

T‐Ss 
S‐S 

(T‐Ss) 

(1) Model task (2) Check Ss 
background knowledge, find out 
what Ss know, get an idea of Ss level 
(3) Validate Ss participation and build 
confidence in the topic 

3  E/I  10 

PUZZLE GAME 
1. Logic puzzle on PPT and handouts.  Small groups / pairs to discover names of the people in 
the  
    picture based on clues:   

a) Cindy is taller than Alice. 
b) Jane is taller than Cindy. 
c) Mary is older than Alice. 
d) Jane is happier than Alice. 
e) Cindy is more intelligent than Jane. 
f) Mary is prettier than Cindy. 
g) Cindy is older than Jane.; 

2. feedback: elicit names (include a kinesthetic component such as placing names on WB) 
3. elicit/give Ss structure: A is ____ than B 
4. model use of the support language  
5. erase / take away clues – drill: Ss make 3 sentences 
6. Ss pass monkey and share their sentences 

T‐S 
S‐S 
T‐Ss 

(1)  Ss  first  exposure  to  target 
language  (2) Discovery method  –  Ss 
see  the meaning  of  target  language 
in a context, work out the rules from 
the examples  (3) Student motivation 
/ interest – Ss are initially focused on 
a meaningful task, NOT the  language 
(4)  VAKT  is  used  to  help  Ss  with 
various  learning modalities  (5) Silent 
period provided to give Ss time to get 
comfortable with new form 

4  E/I  6 

Next Chunk – Q Form 
1. Introduce/Elicit the questions form (assuming that some Ss are already familiar 

with this form): Is A _____ than B? 
2. Use picture to drill: Have Ss make three Qs and ask them to each other – Ss then 

ask Qs to T  
3. Picture as prompt and WB as support when pairs practice Q and A 

T‐Ss 
S‐S 
S‐T 

(1) Listening before speaking (2) T 
values Ss as experts (3) Encourage Ss 
to participate in meaning making by 
providing learn‐centered task (4) 
Provides another chance to practice 
TL (5) Silent period provided to give 
Ss time to get comfortable with new 
form 

5  I  5 

CHECKING FORM 
1. T models chart on WB…check rules by asking Ss CCQs 
2. Ss complete chart on handout 
3. T monitors, checks answers 

Optional: 
4. Have Ss write answers on WB  

Ss 
T‐Ss 

(1) Ss are given a chance to clarify the 
written form (2) VTK ‐ that is ‐ 
Visual/Tactile/Kinesthetic learners 
accommodated. 

6  I  7 

LESS CONTROLLED PRACTICE 
 

1. Show pictures/elicit names of famous Korean pop singers/movie/sports stars and 
write on WB 

2. model activity: T / T‐Ss / Ss‐T / Ss‐Ss 
A: Is A _____ than B? 

T‐Ss,  
  

S‐S 

(1) Ss are given a chance to practice 
in a less controlled exercise (2) 
Increase Ss interest by using relevant 
material. 



B: Yes, A is ___ than B // No, A isn’t ____ than B.   
3. Ss practice asking and answering using pictures prompt or WB to scaffold task. TL 

support is provide as a gapped dialog. T can remove TL support to check if Ss have 
internalized 

7  F  10 

SURVEY 
1. Remove TL support 
2. Handout survey sheet 
3. Ss write 3 to 5 Qs about famous Koreans 
4. T models task with Ss 
5. Ss mingle with classmates and ask Qs and record As (T can have Ss form two lines, 

if it seems Ss aren’t mingling. Have the two lines face each other and have lines 
move in opposite directions to change partners) 

6. If time T models how Ss can report findings: Gina thinks BoA is more beautiful than 
Ivy.   

T‐Ss 
S‐S 
S‐S 
T‐Ss 

(1) Students are able to be active in 
their own learning (2) The activity 
provides an authentic purpose in 
using the TL: to find out about the 
opinions of other classmates. 

 
PPT and Materials 

Sample Lesson 1

Let’s Talk about People

  

A is ___ than B .

Alice CindyJane Mary  

A: Is A  ___ than B ?

B: Yes, A is ___ than B .
No, B is ___ than A . // No, A isn’t ___ than B .

Jane Alice Cindy Mary  

Is Bi better than SG Wanna Be?

No, Bi isn’t better than SG Wanna Be.

A: Is A  ____ than B  ?

B: Yes, A  is ____ than B  .
No, B is ____ than A .
No, A isn’t ____ than B .

 

 

 

Additional Materials: 
 Laminated pictures of famous Koreans such as singers, actors and sports stars 
 Pictures of angel, devil, Einstein and a baby 



 

Mary Jane 
Cindy Alice 

 
 
 
 
 
 
 
 



 
 
 

 



 
Who is who? 

 
 

Cindy is taller than Alice. 
 

Jane is taller than Cindy. 
 

Mary is older than Alice. 
 

Jane is happier than Alice. 
 

Cindy is more intelligent than Jane. 
 

Mary is prettier than Cindy. 
 

Cindy is older than Jane.



                                      
 

 
 

Where do these go? 
 

Tall, happy, intelligent, pretty, old, interesting, beautiful, cute, big, young 
 

+er -  y + ier more 
  

 
 
 
 
 
 
 
 
 
 
 
 

 

 
Special:   Good – better;  bad – worse.  
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Survey 
 
Write questions about famous people, ask your classmates and write their answers. 
 

Question 
 

Name & Answer Names & Answer Name & Answer Names & Answer 
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Sample Lesson: Strictest Parents 
Name:               ___________         Date:                                                   Teaching time: _50-60 min_                              
 
Age & Level of students: middle school students intermediate 
 
1. What are you teaching?  
 Key Vocabulary strict, easy-going, look after, control, organize, punish, allow 
 Language points    Simple past tense especially questions with Did… 

Describing past actions especially duties, obligations, permissible and impermissible actions 
 Language skills –   Speaking                                                         
 Cultural Aspects –  N/A 
 
2.  What are your Student Learning Objectives for the lesson? (These should be specific and describe observable student behaviors, which you 
will be able to see in class.) 
  
By the end of the lesson, SWBAT: 
discuss the questions from the questionnaire about what their parents were like when they were young and decide “Who had the strictest parents?”  
by making and presenting a poster that ranks their group members from the strictest to the least strict. 
 
3.  When/How in the lesson will I check students’ progress toward the above Learning Objectives? What behaviors/activities will show me 
whether they have mastered the material? Ss will have an opportunity to read the questionnaire and prepare a summary of their experiences 
before they begin discussing with their classmate how strict their parent were 
  
Preliminary considerations:        
a. What do your students already know in relation to today’s lesson?   
Ss have learned comparative and superlative forms. Ss have also learned the simple past tense. 
b. What aspects of the lesson do you anticipate your students might find challenging/difficult? 
Using the language that they know to carry on an extended conversation about how strict their parents are 
c. How will you avoid and/or address these problem areas in your lesson?   
Ss will be given a model before they start the task. Ss will have more than one chance to describe how strict their parents were to their peers and 
will multiple opportunities to hear their peers describe how strict their parents were, so repetition and peer learning will be used to help the Ss 
become more fluent and competent.   
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Steps  Stages  Time  Procedure  Interaction  Activity purpose 
1   

 
 
 
 
PT 

10  •Optional: Show picture of some families, and ask Ss: “What do you see?” Elicit the words 
“family, children and parents.” 
•Write the questions: “What are/were your parents like?” on the board. 
•Model the opening discussion by answering the question: “My parents were pretty easy‐
going unless I was bad. If I was bad, then they were very strict. My father was very 
creative with some of the ways he punished me.” 
•CCQ your model: When were my parents strict? Who punished me? 
•Ask Ss in groups of three/four to take turns describing their parents. 

•Elicit some answers from the groups such as perfectionist, generous, hard‐working, 
etc… and write them on the board. Then introduce the topic of today’s lesson: “Whose 
parents were the strictest?” 

 
T‐S 
 
 
 
T 
 
 

T‐S 

 
•Activate Schema and Intro the topic 
•Model the language I want Ss to use 
•Check that Ss understand the model 
•Validate Ss participation by writing words that 
describe their parents on the board 
 

 

2   
 
 
 
 
 
PT 

5  •Put the following vocab on the board: strict, easy‐going, look after, control, organize, 
punish, allow 
•Ask Ss to discuss what the words mean (Ss can do this in the L1 or the L2, but decide 
which is most appropriate for your Ss) 
•After Ss have had an opportunity to discuss the words ask the following CCQs: “If your 
parents are strict do they let you do what you want, or do you do what they say?” “Does 
look after mean take care of or find?” “Does easy‐going mean stressed out or relaxed?” 
Does allow mean you can do something or that you can’t?” My daughter’s room is very 
messy. My son’s room is very clean. Which room is organized son’s or daughter’s? Which is 
a better punishment, giving candy or making the student write sentences on the board? 
Which person is controlling the car the driver or the passenger?” 
•Pass out the cloze exercise and let the Ss fill in the blanks. Ss do alone first and Ss should 
use the words in the word bank. CCQ: Alone or with your partner? What words do you 
use?  
•Let Ss check answers with each other then read and check. Ask Ss to circle the answers 
they get wrong 
•Common problem is control and organize – Ask Ss: Does a schedule have moving parts? 
You control things that can move, but you organize things that don’t. Give examples  
Ask: Why we can control and organize a life? We control the person, but we organize the 
abstract thing. 

 
T‐S 
 

Ss‐Ss 
 
 

T‐S 
 

 
 

 
 
S 
 

S‐S 
 
 

T‐S 

 
•Prepare Ss for the lesson by giving Ss 
keywords 
•Allow Ss time to discover the meaning and to 
teach and learn from each other 
•Check Ss understanding of the new words by 
using CCQs and give lower level Ss another 
opportunity to learn/guess the meaning 
•Use Cloze activity to assess Ss understanding 
and to clarify similar words (control/organize) 
 

3   
 
TC 

20  •Pass out the questionnaire, and go over the questions. Some questions you may want to 
model an answer, for example: When did you parents make you go to bed? “My parents 
didn’t have a bedtime for me, but I couldn’t stay up later than they did. My parents 
usually went to bed after the news at 11:30 pm.” 
•Ask Ss: Is this strict or easy‐going? Why? 
•Set‐up the task: In groups of four or five you are going to use the questionnaire as a guide 
to find out Whose parents were the strictest. •You may ask and answer Qs that are not on 
the questionnaire, but the questionnaire will give you examples to Qs to ask and answer if 
you can’t think of any yourself.   

 
 

T‐S 
 
 
 
 
 

Ss‐Ss 

 
•Model a possible answers and have Ss decide 
if my parents were strict or easy‐going, to give 
Ss a clear idea of what they should be working 
towards 
•Give Ss a task with an outcome that requires 
Ss to discuss and use language to complete 
•Task provides Ss with a reason to ask and 
answer Qs to and to ask follow‐up Qs to gain 
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•One person needs to run the discussion, another person needs to take notes and a third 
person will need to be the spokesperson. Please choose your roles before you begin.  
•With 5 minutes remaining in the discussion tell Ss that they should prepare to make their 
report. Whose parents were the strictest and why and whose parents were the most easy‐
going and why? 
 

more information from classmates 

4   
TC 

5  •Have Ss present their finding and see if the class can decide whose parents were the most 
strict and most easy going. 
•Close the discussion by summarizing what the Ss have said. 

 
S‐Ss 

•Provided Ss with clear outcome feedback 
•Completion of task helps Ss with confidence 
•Validate what Ss have done by summarizing 
their finding and giving your stamp of approval 

5   
 
LF 

10  Language Focus 
NB: Make decisions based on what you observed during the task cycle. Two common 
problems are described below. 
1. Verb Tense review: simple past, present continuous, simple present and future with will 
2. Additional vocabulary work with:  allow, have to, let, make etc… 
Option 1 – Verb Tense Review 
•Ask the Ss: “The Qs you asked each other today, did they happen in the future, now or 
the past?” Ss should answer, “Past.” 
•Elicit and example sentence by asking: “Can you give me an example of question you 
asked each other today?” and write the sentence on the board; for example: Did you have 
to look after your brothers and sisters? Underline the aspect of the verb that you want Ss 
to focus on. 
•Elicit and additional example sentence by asking: How can we change this question if we 
want to ask a person about something they are doing now?  Underline the aspect of the 
verb that you want Ss to focus on. For example: Are you looking after your brothers and 
sisters? 
•Elicit and additional example sentence by asking: How can we change this question if we 
want to ask a person about something they will do in the future?   Underline the aspect of 
the verb that you want Ss to focus on. Will you have to look after your brothers and sisters? 
•Elicit and additional example sentence by asking: How can we change this question if we 
want to ask a person about something they do on a daily basis?  Underline the aspect of 
the verb that you want Ss to focus on. Do you have to look after your brothers and sisters 
everyday? 
Leave the example sentences on the board and set up the game: Ss will flip a coin and 
move their marker. Each square on the board has a question topic, before Ss ask their Q 
they need to pick a time card: past, now, future, daily and ask one of their group members 
the question based on the time card.  
Option 2 – Additional Vocabulary Work 
Tell Ss to turn over the questionnaire and pass out Cloze Test 2 
 

 
 

T‐S 
 

S‐S 

 
NB: The reason for this section will depend on 
what is actually the language focus, see below 
 
In general 
To clarify the TL that the Ss had problems with 
To give Ss opportunities to notice salient 
features of the TL 
To allow Ss to practice these features in a 
controlled way that helps Ss to build accuracy 
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Cloze Test 1 
 
Directions: Use the words in the word bank and fill in the blanks. 
 
 
 
 
 
Some parents are ___________. They raise their children in a relaxed and flexible manner. Other parents, however, are __________.  
 
They have strong beliefs about what a child should and shouldn’t do and they follow their beliefs exactly. My parents were pretty  
 
easy-going, because they ________ me to do what I wanted. They didn’t try to ________________ my schedule or to ____________  
 
my life, because they would let me make my own decisions. For example, I had an opportunity to learn how to play an instrument, but  
 
I decided not to and my parents were OK with that. I was also the youngest so I never had to ____________ my brothers and sisters,  
 
but my brothers and sisters had to look after me. Although my parents were easy-going, they did ___________ me when I did  
 
something wrong. In fact, my father was very creative in coming up with ways to punish me.  
 
 
 
 
 
 
 
 

strict   easy-going   look after  control  organize  punish   allow 
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Questionnaire 
 

Keywords: strict, easy-going, look after, control, organize, punish, allow  
 

 

When you were a child: 

a) Do you think your parents were strict or easy-going? 

b) Did they allow you to stay out late at night? 

c) When did your parents make you go to bed? 

d) Did you have to look after your brothers and sisters? 

e) When you went out did you always have to tell them where you were 

going? 

f) Did you always have to do your homework before dinner? 

g) Did your parents make you help about the house? 

h) What jobs did they make you do? 

i) Did your parents give you lots of free time or did they control and 

organize your life? 

j) When you did something wrong, who punished you and how did they 

punish you?  
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GRAMMAR LESSON — PRESENT PERFECT 
 

Time: 60 minutes    Level: intermediate    Age: High School and Adult     
 
1.  What are you teaching?  (You don't need to teach all in one lesson) 
      Linguistic items-past tense vs. present perfect 
 Language skills- speaking & grammar (some listening, writing, reading) 
 
2.  What do you want the Ss to be able to do with the new material that they couldn’t do before the lesson? (Learning objective)  By the 
end of the lesson, SWBAT:  
Use present perfect and simple past to ask questions and make statements about their past experiences e.g. (A: Have you ever ______ ? B: Yes, I 
have. // No, I haven’t A: What/When/Who did you _____? B: I _____) by doing “The Travel Reporter” interview activity.  
 
 FORM: subject + have + past participle, commonly contracted 
 MEANING: past is for specific time and present perfect is for unspecified time 
 USE: Pres perf is frequently used with ever in Qs and never in answers and past is used with specific times 
 
3.  How will I know when and if the Ss have learned the material (have achieved the learning objective)?  Ss will write the rules for the 
differences between the present perfect and past and then use the correct form in a game of “Talkopoly” and then in the survey 
 
Preliminary considerations:        
a. What do your students already know in relation to today’s lesson?   
The vocabulary used in the activities and the forms of both verb tenses 
 
b. What aspects of the lesson do you anticipate your students might find challenging/difficult? 
Coming up with the rule instead of being given the rule & when to use the two different verb tenses in the different situations 

 
c.  How will you avoid and/or address these problem areas in your lesson? 
giving lots of opportunities to discover the rules through inductive-based activities/examples, working in pairs so Ss can learn from each other and 
writing the rule on the board once they create it and encouraging Ss to rephrase/write 
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Steps  Stages  Time  Procedure  Interaction  Activity purpose 
1.   

E 
3  *Greets Ss and establish context of use by showing some pictures, such as a 

beach, Paris, Harry Potter and a poster from a recent movie.  
*Ask Ss: Have you ever….? If Ss answer yes, as Qs like: What did you do there? 
Who did you go with? 

  1. Activate Schema, 2. Establish context of use, 3. 
Check meaning of target forms, 4. Build rapport, 
5. Generate interest 6. Listening before speaking 
 

2.   
E 

5  *Warm‐up competition: Card Attack; each team gets a pile of verbs in base form 
and they need to write the simple past and past participle on the chart. 

  1. Initial assessment 2. Checking to see if Ss are 
ready to acquire the TL being taught 3. 
Competition for motivation 4. Learning styles T&K 
5. Form check .6 Group work puts Ss at ease 7. 
Opportunities for peer learning and teaching 

3.   
E/I 

3  *Human sentences: Pass out cards to individuals and have them make a line at 
the front of class.  
*Ask their classmates to help them get into the correct order 

  1. Learning styles VKT 2. Models upcoming task 3. 
Form check 4. Safe and comfortable environment 
to put Ss at ease 5. permits silent period 

4.   
E/I 

8  *Scrambled sentences (each group gets a bag of scrambled sentences):   
*Ss figure out and write rule for statements “subject + have/has + (never) + past 
participle”  
*Ss figure out and write rule for question (stations) ”have/has + subject + 
(ever)+ past participle” 

  1. Guided discover activity 2. Materials facilitate 
learner investment and discovery 3. 
Opportunities for peer learning 4. Learners’ attn 
is drawn to significant features of TL 5. Permits 
silent period 

5   
I 

8  * Ss do the Find Someone Who activity forming Qs and As following rule to show 
ability to use Present Perfect.  
*S create their own statement and question and answer—demonstrate 
understanding of rules 

  1. Less controlled practice 2. Personalization of 
the TL 3. Learning styles: K 4. Practice will help Ss 
develop confidence 5. Communicative purpose 

6.   
E/I 

5  *Ss do handout where they compare past and present perfect—Ss are asked 
what words go along with past (time markers).  
*Ss make and write a rule about the difference in meaning & use between the 
two tenses  
*Ss share with a partner on why they chose that tense 

  1. Guided discover activity 2. Materials facilitate 
learner investment and discovery 3. 
Opportunities for peer learning 4. Learners’ attn 
is drawn to significant features of TL 5. Permits 
silent period 

7.   
I 

8  Ss play “Talkopoly” in which they use both rules with some support 
language/and rule posted on WB 
 

  1. Controlled practice activity 2. Ss affective 
attitudes are accounted for with a variety of 
materials and activities 3. Learning styles 
accommodated: VKT 

8.   
F 

12‐15  *Remove TL support (have Ss turn over worksheets, etc.) 
*Put Ss into two groups (A and B) 
*Ss write on a slip of paper a country they have been to.  
*T mixes together group A countries in one hat and group B countries in another 
hat  
*Group B draws slips of papers of group A  
*T tells Group B they are travel reporters trying to research a country. They are 
to find the person who has been to this country and ask him/her some 
questions to find out what their “source” did in that country. 
** This must be done in two groups: B reporters & A country experts // A: 
reporters & B: Country experts  
**T should explain that they should say “yes” only if they wrote that 
country/place name on the slip of paper. 

  1. Communicative purpose 2. Opportunity for 
outcome feedback 3. Success = confidence 

    52‐55   minutes     
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Card Attack

• Get into three groups

• Each group will get a set of cards

• You will only have 5 minutes

• Write as many words as you can
– EX: hop – hopped – hopped

• You’ll get 1 point for correct word, and 
bonuses for level each level.

• Be careful – Mistakes will cost you a ship

 

 

 
 

Additional Materials 
 Laminated Human Sentence Cards- one statement and one question 

 
 
 



 

 

Card Attack 
 
Directions: Take turns flipping over a card and filling out the chart. The more boxes on the chart you 
complete, the more points you will earn. The team with the most points wins. 
 

   
   
   
   
   
   
   
   
   
   
   
   
   
   
   
   
   
   
 

 
 

 
 
 

 

+5 

+10

+15

+20



 

 

 

 
COME 

 

 
WALK 

 
GO 

 
BE 

 

 
HAVE 

 
DO 

 
DRINK 

 

 
EAT 

 
READ 

 
 

WRITE 
 

 
TEACH 

 

 
PLAY 

 
 

SING 
 

 
RIDE 

 
DRIVE 

 
MAKE 

 

 
DANCE 

 
LEARN 

 
JUMP 

 

 
STUDY 

 
SEE 

 
 



 

 

 
WATCH 

 

 
LIVE 

 

 
RUN 

 
 

TAKE 
 

 
BUILD 

 
PUT 

 
HIT 

 

 
SPEAK 

 
KNOW 

 
WIN 

 

 
PAY 

 
CATCH 

 
 

STEAL 
 

 
THROW 

 

 
FLY 

 
 

 
 

have              you           ever        visited       
 
Australia     ? 
 
 



 

 

has        he        ever      played      ice      
 
hockey     ? 
 
 
have      they     ever    gone    fishing   ? 
 
 
have    you    ever     eaten    kimchi     ? 
 
 
has       she      ever      been       to      
 
Canada     ? 
 
 
I      have      been       to      Thailand     . 
 
 
She      has     eaten     kimchi     many      
 



 

 

times      .      
 
 
They      have     lived      in        
 
Australia     .      
 
 
He      has      studied     English     for      
 
five       years     .       
 
 
I      have      been      in      Korea     for      
 
three      months     .        
 
 
 
 
 
 
 
 
 
 
 
 



 

 

Guiding Questions 
 
 

1) In each sentence, which words are underlined? 
 
 
 
 
 
2) What patterns do you see with the underlined words? 
 
 
 

_________________________   +   ___________________ 
 
 
3) Write a sentence using they + have + eat lunch using this pattern: 
 
 
 
 
 
4) Can you make a rule for how to form a statement in this verb tense? What is it? 
 
 
 
 
 
5) Look at the questions. How are they formed? 

 
 
 
 
 

6) Can you make a rule for how to form a question using this verb tense? What is it?  
 
 
 
 
 
 
7) Do you know the name of this verb tense? 

 
 
 
 



 

 

Find Someone Who…  Interview Game! 
 
 
Instructions:   

1.) Please write out SIX sentences about six different experiences you have had in 
the past in the chart below using the present perfect tense. 

2.) Interview your friends to find out if they have had the same experience by 
asking them questions using the present perfect tense. 

3.) You can only ask each person you speak with ONE question. 
4.) If your friend has had that experience, you can write their name in the chart. 

 
 

Your past experience: Your friend: 
 
 
 
 

 

 
 
 
 

 

 
 
 
 

 

 
 
 
 

 

 
 
 
 

 

 
 
 
 

 

 

 



 

 

PRESENT PERFECT OR SIMPLE PAST 
 
 

Present Perfect Simple Past 
 
Have you ever eaten sushi? 
 

 
Did you eat sushi last week? 

 
Carol and Jo have seen “Lord of the 
Rings.” 

 
Carol and Jo saw “Lord of the Rings” 
last year. 
 

 
Has Larry ever been to Canada? 
 

 
Did Larry go to Canada in 1984? 

 
David has been to the Double Decker 
Pub. 
 

 
David went to the Double Decker Pub 
last night. 

 
Kelly and I have lived in Australia. 
 

 
Kelly and I lived in Australia in 1997. 

 
I have studied Spanish. 
 

 
I studied Spanish nine years ago. 

 
 
Guiding Questions: 
 

1) When do the present perfect sentences happen? (past, present, future) 
 
 
 
2) When do the past tense sentences happen? (past, present, future) 
 
 
 
3) In the simple past tense sentences, what types of words are in bold? 
 
 
 
4) Can we make a rule about when we use present perfect tense and when we use 

simple past tense? 



 

 

 



 

 

 
LISTENING SAMPLE LESSON - PARK LESSON 

 
Name___________________________________                Date_________________________________ 
 
1.  What are you teaching?   
      Key words: pigeon, paper bag, entrance, statue, hoop 
 Language point needed for Ss to demonstrate SLO: Present Continuous 
 Language skills: Listening 
      Culture:  N/A  
 
2. What are your student learning objectives for the lesson? 

   
 
  
 

3.  When/how in the lesson will I check students’ progress toward the above student learning objective? 
 
When Ss point to and circle the appropriate park-related items while listening to the text; when they identify where misinformation is given about the 
original story by raising their hands; when Ss describe the park picture to their partners using the new vocabulary and present continuous, and then 
when they are able to describe a different park picture and their own park picture using the key vocabulary and present continuous. 
 
Preliminary considerations:        
a. What do your students already know in relation to today’s lesson?   

Ss already know some park-related vocabulary, basic sentence formation, and the present continuous tense. 
 
b. What aspects of the lesson do you anticipate your students might find challenging/difficult? 

Understanding the Qs that I ask and want them to ask each other and pronunciation of some new vocabulary words such as “pigeon” and 
“statue”. 
 

c. How will you avoid and/or address these problem areas in your lesson? 
 Write Qs on the board. 
 Have choral repetition of words. 
 
 

 



 

 

 
Time Framework   

  P  D  P                     Procedure/Steps 
Interaction 

(S-T, T-S) 
Activity Purpose 

5 
 
 
 
 
 
5 
 
 
3 
 
 
 
3 
 
 
 
5 
 
 
 
3 
 
 
 
5 
 
 
 
8 
 
 
 
13 
50 min. 

Pre 
 
 
 
 

 
Pre 

 
 

Pre 
 
 

During 
 
 
 

During 
 
 
 

During 
 
 
       

During 
 
 
 

During/Post 
 
 
 
 

Post 

1. Introduce the topic "park".   
    T shows Ss a picture of a park and writes the word "park" on the board.  
    T asks Ss, "What can you do in a park?"   
    Ss share in pairs.   
     T. elicits from group. 
 
2. Show picture of a park and elicit park objects they know using the language:  
     T. “What's this?"  Ss: “A bench.”  T writes the words on the board. 
 
3. For park objects that Ss do not know, T elicits from other Ss or gives new 

vocabulary words: pigeon, paper bag, entrance, statue, hoop 
 
4. Listening Task #1: Ss circle all the items they hear as T reads the text.   
    Ss check with partner using the language S1: "What did you circle?"  S2: "I   

circled statue, bag, and pigeon. How about you?” 
 
5. Listening Task #2: Ss listen to false text read by T. Ss raise their hands and say 
“Stop.” when they hear false information.   
    T. elicits correct information. 
 
6. Listening & Reading Task #3: Cloze sheet: T puts up a poster of words that go in    
    the blanks. Ss work in pairs to fill in the blanks. 
    Ss listen and check in pairs afterwards.   
 
7. Ss review the form of the present continuous and then describe the park story 

to a partner using the new vocabulary.  S: “Two women are sitting on a bench; one 
man is holding a paper bag, etc.” 

 
8. Listening & Speaking Task #4: Ss listen to original text and look at new picture. 

T asks Ss to check the differences. Ss compare differences. Ss ask each other: 
“What did you circle that was different?” “I circled ___; what about you?” T 
elicits. 

 
9. Working in pairs, students draw a picture of their favorite park and describe it 
to their partners. 

          
T-Ss 
T-Ss 
S-S 

          Ss-T 
 

T-Ss 
Ss-T 

 
T-Ss 
Ss-T 

 
 

S 
S-S 

 
 

Ss-T 
 
 
 

S-S 
 
 
 

T-S 
S-S 

 
 

S-S 
 

 
S-S 

1. To activate schema and 
students’ prior knowledge in order 
to prepare them for the new 
information 
 
2. To elicit Ss’ prior knowledge 
Ss are treated as knowers 
Ss learn from one another 

 
3. To ensure that Ss have the 
necessary vocabulary to succeed 
at the listening task. 
 
4. Ss are given a general listening 
task that is safe and manageable. 
Use of VAT 
 
5. Ss are given a more specific 
task. Ss check answers to make 
safe environment. Use of VAKT 
 
6. Integrating reading and 
listening skills. On-going 
assessment of key vocab. 
 
7. Ss build on language they 
already learned in previous 
lessons; SLO can be observed. 

 
8.Ss use vocab. & grammar  in new 
context. Supports post activity 
 
9. Adds a creative element and 
personalization; Ss use and 
expand on what was learned.  
 



 

 

PowerPoint 
 

Listening Lesson – “THE PARK”

• Beginner Level Ss  Elementary to 
Middle School

• What do Ss already know?

• Ss already know some park-related 
vocabulary, basic sentence formation and 
present continuous tense.

 

A park

 

A: What can you 
do in a park?

B: I can walk in a 
park.

 

A: What can you do in a 
park?

B: I can ____ in a park. 
What can you do in a 

park?
A: I can ____ in a park. 

What can…?

 

What do you see?

 

A pigeon

 

Pigeons in a park

 

Which one is a pigeon?

1 2

 

Statue of Liberty

 
   



 

 

1                       2

 

A hoop and a stick

 

Hoops or Sticks?

 

A hoop or a stick?

 

A paper bag

 

Yes or No?

 

Yes or No?

 

1                               2

 

Entrance

 



 

 

An entrance?

  

Circle what you hear

 

A:  What did you circle?

B: I circled ________.  What about 
you?

A: I circled……

B:

 

Listen for What’s Wrong

 

Word List

• Hoop

• Horse

• Two

• Park

• Sitting

• Pigeon

• Man

• Looking

• Nearby

• Paper

• Pigeons

• Bird

• Eating

• Playing

 

Answers

• Park

• Sitting

• Pigeon

• Looking

• Nearby

• Paper

• Pigeons

• Bird

• Eating

• Playing

• Hoop

• Man

• Horse

• Two

 

Review

I

You

He

She

It

We 

They

 

Describe What You See

 



 

 

 

A:  What did you circle?

B: I circled ________.  What about 
you?

A: I circled……

B:

 

Draw Your Favorite Park

• Do you have a favorite park? 

• I do:

 

Tell Your partner about your park

 

  

 
 
 
 
 



 

 



 

 

Park Sample Lesson – False Reading 

 

You can see the picture of a zoo in this town.  You can see that it’s in 

a town because there are some houses behind the park. Two women 

are standing on a bench; one of them has black hair, and she’s 

giving some food to the dog-the other woman is just yelling at it. 

Three more pigeons are on the ground far away. Then there’s a man 

with a plastic bag in one hand; I think he’s got dog food in it because 

he’s throwing food to the ducks and they’re drinking it.  On the path 

there’s a boy dancing with a girl and running towards the entrance of 

the park. Behind the path you can see the statue of a horse sitting on 

a man with a tall hat and there are some flowers growing around. 

There are three trees in the picture, one on either side of the statue. 

 

 

 

 

 

 

 

 



 

 

Park Sample Lesson – Cloze Activity 

 

You can see the picture of a _______________ in this town.  You can 

see that it’s in a town because there are some houses behind the 

park. Two women are ________________ on a bench; one of them 

has black hair, and she’s giving some food to the 

________________-the other woman is just _______________ at it. 

Three more pigeons are on the ground ___________. Then there’s a 

man with a ________________ bag in one hand; I think he’s got 

________________food in it because he’s throwing food to the 

____________________and they’re _________________ it.  On the 

path there’s a boy _____________with a _____________and 

running towards the entrance of the park. Behind the path you can 

see the statue of a _______________________with a tall hat sitting 

on a ________________and there are some flowers growing around. 

There are _________________trees in the picture, one on either side 

of the statue.



 

 



 

 

 Sample Park Lesson – Listening Text 

 

You can see the picture of a park in this town.  You can see that it’s in a town because there are some 

houses behind the park. Two women are sitting on a bench; one of them has black hair, and she’s giving 

some food to the pigeon-the other woman is just looking at it. Three more pigeons are on the ground 

nearby.  Then there’s a man with a paper bag in one hand; I think he’s got bird food in it because he’s 

throwing food to the pigeons and they’re eating it.  On the path there’s a boy playing with a hoop and 

running towards the entrance of the park. Behind the path you can see the statue of a man with a tall hat 

sitting on a horse and there are some flowers growing around. There are two trees in the picture, one on 

either side of the statue. 

 

 

 

 



 

 

Draw your favorite park. 

 



 

 

Name:               ___________         Date:                                                   Teaching time: _90 min_                              
 
Age & Level of students: High School or older intermediate to advanced 
 
2. What are you teaching?  
 Key Vocabulary  –  tension, responsibility, figure out, collaboration, aggressive, colleague, resolve 
 Language skills –   Reading and speaking (TBL and Integrated Skills Lesson)                                                        
 Cultural Aspects –  How culture affects expectations and behavior 
 Cultural Learning Component: Using the ELC on Sakiko and Edmundo to come up with an action plan 
 
2.  What are your Student Learning Objectives for the lesson? (These should be specific and describe observable student behaviors, which you will be 
able to see in class.) 
  
By the end of the lesson, SWBAT: 
Demonstrate an understanding of the letters written by Sakiko and Edmundo by inferring the cultural expectations that each person might make. 
<PDP> 
By the end of the lesson, SWBAT: 
Describe a plan of action for Sakiko and Edmundo so that they can resolve their conflict by working in groups and analyzing the problem 
<TBL> 
 
3.  When/How in the lesson will I check students’ progress toward the above Learning Objectives? What behaviors/activities will show me 
whether they have mastered the material? This will be a jigsaw reading activity, so Ss will read and fill in a chart about their individual and then they 
will share information with a partner. Then in pairs Ss will work on the inference activity. 
  
Preliminary considerations:        
a. What do your students already know in relation to today’s lesson?   
All students will have experienced cultural conflict through the chronic game. Some students may have experienced cultural conflict in real life.  
b. What aspects of the lesson do you anticipate your students might find challenging/difficult? 
They struggle to make the appropriate inferences about cultural expectations. 
c. How will you avoid and/or address these problem areas in your lesson?   
I will use collaborative learning so that Ss can talk about and discuss the answers in pairs or small groups.  
 
 
 
 
 
 



 

 

Steps  Stages  Time  Procedure  Interaction  Activity purpose 
1 
 

Pre/ 
PT 

 
 

10 

•Put the following Q/Qs on the WB:  What is cultural conflict? Have 
you every experienced cultural conflict? If so, what happened? Why 
was there a problem? 
•Ss discuss in small groups 
•Elicit Ss definition of cultural conflict and their experiences and 
make a list on the WB  

 
 

Ss-Ss 
 

T-S 

•To activate Schema and make the 
topic relevant 
•To intro the topic 
•To build interest 
•To get Ss involved and talking 
from the start of the lesson 

2 
 
 
 

Pre/ 
PT 

 
 
 
 
10 

•Put the following vocab on the WB:  tension, responsibility, figure 
out, collaboration, aggressive, colleague, resolve 
•Ss discuss words in small groups or pairs (with lower level Ss T can 
have Ss discuss words in the L1) 
•Pass out cloze sheet ask Ss to do in pairs 
•Have Ss check answers in larger groups 
•Ss listen to cloze and check answers (Ss should circle the words 
they got wrong) 
•Go over words that Ss had trouble with and ask CCQS to clarify the 
meaning such as: If you figure it out, do you understand it? Are 
problems or solutions resolved?  

 
 

Ss-Ss 
 
 
 

S-T/T-S 

•To introduce and check Ss 
knowledge of the key vocab 
•To promote peer learning and 
teaching 
•To assess Ss understanding of the 
new vocab 
• To prepare Ss for a successful 
reading 

 

3 During 
/PT 

 
 
 
 

 
 
 
 
 
25 

•Tell Ss that they will be doing a jigsaw reading; i.e., half will have 
A and the other half will have B (Two possible grouping strategies 
for this activity 1. make two groups and pass the A reading to one 
and the B reading to the other or 2. Put Ss in pair with one being A 
the other B  Use the first strategy if you think Ss will have 
difficulty filling in the chart) 
•Pass out the reading passages and preview the first reading task: A 
readers will fill out information about Edmundo and B readers will 
fill out information about Sakiko 
•Ss read and fill in chart 
•If first group strategy was used let Ss check their answers with their 
entire group, if second strategy was used see below. 
•Remake groups: Pair up the A’s with the B’s 
•Write the following support language on the WB: 
A: What does ________ say about ________________? 

 
T-S 

 
 
 
 
 
 
 

S 
 
 
 

T-S 
 

•Task before reading, so Ss have 
reason to read 
•Jigsaw to integrate speaking into a 
reading lesson 
•Grouping 1: for safety and comfort 
and promote peer learning and 
teaching 
•Grouping 2: To raise the challenge 
level of the task and to assess Ss 
reading and communication ability 
more extensively 
•Support language to help Ss stay 
in the TL 
•Model task and TL support 
because showing is better than 



 

 

B: __________ says ____________________________.  
•Model task yourself or with an Ss 
•Remind Ss not to show their papers to their partner and to use 
the dialog to ask and answer the Qs 
•CCQ: Do you show your paper to your partner? What 
language do you use to ask and answer? Point to your partner? 
•Let Ss exchange info 
•Go over answers with whole class 

 
 
 
 
 

 
S-S 

T-S/S-T 

telling 
•CCQs to confirm Ss understanding 
of task 

4 During 
/PT 
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•Pass out the worksheet with the expectation statements 
•Tell Ss that the answers are not in the text, but they should use what 
they know about Sakiko and Edmundo to infer who would 
say/believe each statement 
•Ask Ss to read each statement and decide if E or S would 
say/believe it. 
•Model by doing first one with Ss 
•Ss can do alone or with their partner, if Ss do alone have Ss 
compare answers with partner before going over answers with the 
class  

 
T-S 

 
 

S 
 

S-S 
 

T-S/S-T 

•Comprehensive check of Ss 
understanding of texts 
•SLO is achieved 
•Peer checking for safety and 
comfort and to promote peer 
learning and teaching 

5 Post/ 
Task 
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•Make groups of 3 or 4 (This activity can be done with or without 
the Ss making Posters, but Poster sessions work best with groups of 
4) 
•Tell Ss that they work for the same company that S and E work for 
and that a meeting has been called to deal with the situation.  
•Write the roles for each Ss on the WB and tell the Ss that each Ss 
has to take a role, and that each role has a task such as run the 
meeting and make sure each person expresses his/her opinion, take 
notes, make the poster, and present the groups poster/ideas to the 
class 
•CCQ the roles for each group member: What does the editor-in-
chief do? What role does the VP have? What is the HR person’s 
role? What will the regional manager do? 
•Ss need to discuss Qs 1-3, but if they have time they can also 
discuss Qs 4-5. Ss will have about 7 min to discuss, 5 min to 
summarize or make poster, and 8 minutes to present their ideas to the 

 
 

T-S 
 
 
 
 

Ss-Ss 
 
 
 
 
 
 

S-T/S-Ss 

•Integrate speaking into a reading 
lesson 
•Ss use higher order critical 
thinking skills to solve a real world 
problem 
•Building schema through a self-to-
world activity 
•Ss have clear roles in their groups 
to assure collaboration and 
participation 
•Extra Qs are provided for groups 
who work faster than other groups, 
so that all groups have adequate 
time to finish the key components 
Qs 1-3. 



 

 

 
Example of the poster that Ss could use to organize/summarize their discussion 
 

Action Plan 
Short Term Solutions: 
 
Long Term Solutions: 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

group 
•Have Ss pick roles and check that each Ss knows their roles 
•Monitor group discussions and tell Ss when to begin preparing for 
the presentation/finish poster 
•Have Ss present. 



 

 

Do We Understand Each Other 
Cloze Exercise 
 
Directions: Use the words on the board or PPT and fill in the blanks. 
 
______________ is all about working together, but we don’t work well together, 

because there is too much _____________. I have no problem with most of the people 

I work with, but this one _________________ is a little scary. I find him kind of 

_______________. I sometimes wonder if he might get violent. I think the only way 

for me to ______________ this problem is to quit. I know that quitting is bad, because  

I’m not taking _______________ for the problem. But this guy is impossible to 

____________ . I mean he’s crazy.  

 
 
 
----------------------------------------------------------------------------- 
 
 
 
 
Do We Understand Each Other 
Cloze Exercise 
 
Directions: Use the words on the board or PPT and fill in the blanks. 
 
______________ is all about working together, but we don’t work well together, 

because there is too much _____________. I have no problem with most of the people 

I work with, but this one _________________ is a little scary. I find him kind of 

_______________. I sometimes wonder if he might get violent. I think the only way 

for me to ______________ this problem is to quit. I know that quitting is bad, because  

I’m not taking _______________ for the problem. But this guy is impossible to 

____________ . I mean he’s crazy.  

 



 

 

Do We Understand Each Other? 
Jigsaw A 

 
 

The following is a letter written by an employee of a British based international public 
relations firm. He is having trouble working with a colleague. Here is what he had to 
say: 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
 
 
 
 
 
 
 
 
 
 

To the editor-and-chief: 
 
I am writing to tell you of some problems I have been having with the other editor in 
the office, Sakiko Fujita. We don’t work well together. She seems to depend on me 
for all the ideas and decisions. I seem to carry the responsibility all the time. 
 
To give you an example of our tension, I will describe what happened between us 
today. This morning we were working on an article. I found that I was doing all the 
work. She didn’t contribute to the discussion. When I finally asked her what she 
thought of my decisions, she hesitated. Then she only said that she thought my work 
was interesting and that she would think about it more. I am very frustrated. She 
doesn’t give me her opinions or her ideas. How can I work with someone who 
doesn’t communicate or give feedback? I want to move forward with our work, but I 
can’t with her. How can I get her to take on more responsibility?  
 
I know that part of the problem is communication. She doesn’t seem to listen to 
what I am saying. She rarely looks at me when we speak. And she sits so far away. 
She is a very reserved person. I can’t figure out what is going on inside her head.  
 
I hope you can talk to her and get her to be more involved in our work. As things are 
now, our collaboration is not at all productive. 
 
Sincerely, 
 
Edmundo Montoya Reyes 



 

 

Reviewing the Case 
 
Directions: In your letter, underline all the complaints that Edmundo has about Sakiko. Then use 
that information to fill in the chart on the next page.  
 

 Sakiko says… Edmundo says… 
 

Eye Contact 
 
 
 
 
 
 
 

 
 

 
She doesn’t look at me when 
we speak. 

 
 

Physical Distance 
 
 
 
 
 
 
 
 

  

 
 

Cooperation 
 
 
 
 
 
 
 

  

 
Giving Opinions 

 
 
 
 
 
 
 
 

  

 
 

Listening 
 
 
 
 
 
 
 
 

  



 

 

Do We Understand Each Other? 
Jigsaw B 

 
The following is a letter written by an employee of a British based international public 
relations firm. She is having trouble working with a colleague. Here is what she had to 
say: 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Dear Norika, 
 
How are you? I hope everything is well. 
 
I am not doing so well. Work has been very difficult lately. One of my colleagues 
is very difficult to work with. He seems to only consider himself. He doesn’t know 
how to share work space or work responsibilities.  
 
Part of the problem is that he has difficulty listening carefully to people. When we 
work together, he rarely asks for my opinion. He just talks all the time! When I try 
to offer my opinion, he interrupts me. For example, today we had to make some 
important changes to an article. He told me what he wanted, and when I tried to 
say it wasn’t the best idea, he just didn’t want to listen to me.  
 
I feel a bit uncomfortable with him. He sits very close and looks at me all the time. 
I try to put some distance between us, but he just keeps coming closer. He doesn’t 
give me room to talk or think. I think his behavior is a little aggressive.  
 
I don’t know what to do. Maybe I should ask to be transferred to different 
department or international office. It’s just too hard for us to work together. I don’t 
think we can resolve our differences. Tomorrow I will mention my problem to the 
editor-in-chief. I think she will understand. 
 
Thanks for listening to my troubles. 
 
 Sakiko 
 



 

 

Reviewing the Case 
 
Directions: In your letter, underline all the complaints that Sakiko had about Edmundo. Then use 
that information to fill in the chart on the next page.  
  

 Sakiko says… Edmundo says… 
 

Eye Contact 
 
 
 
 
 
 
 

 
He looks at me all the 
time. 

 
 

 
 

Physical Distance 
 
 
 
 
 
 
 
 

  

 
 

Cooperation 
 
 
 
 
 
 
 

  

 
Giving Opinions 

 
 
 
 
 
 
 
 

  

 
 

Listening 
 
 
 
 
 
 
 
 

  



 

 

Making Inferences 
 
In the situation described in our letters, there are two people from different countries working together. They 
each have their individual style, personality, and experiences, but they also have cultural expectations.  They 
expect other people to behave according to their own cultural ways. For example, Edmundo expects Sakiko to 
look at him while they speak to each other. In his culture eye contact is an important part of communication 
because it signals that the listener is paying attention. When Sakiko doesn’t look at him frequently, he thinks 
that she isn’t listening to him. He understands her behavior according to his own culture’s rules. But Sakiko is 
acting in accordance with her own cultural rules. In her culture it is common to look away frequently while 
speaking and listening, because one is expected to show respect by looking away. Since they are co-workers, 
Sakiko expects Edmundo to look away from time to time. When he doesn’t, she feels uncomfortable with him.  
 
Directions: Read the following list of expectations. Decide which are Edmundos’s (E) and which are 
Sakiko’s (S). Use the chart you have completed and work together. 
 
__E__  1. When people are working together they usually sit close to each other.  Closeness indicates  

interest and cooperation.  
 
_____  2. A man should give a woman some physical distance. Physical distance shows respect for a  

person’s space.  
 
_____  3. People should invite each other to say something in a conversation. One should ask questions or  

remain silent so that the other person has a chance to say something.   
 
_____  4.  One should begin speaking even if the other person is speaking. If one doesn’t interrupt, one will  

never speak.  
 
_____  5. Silence expresses disinterest and boredom. 
 
_____  6. People often disagree with each other. It is normal to have different opinions. Some conflict is  

inevitable even between friends and family.  
 
_____  7. People should give their opinions and not wait to be asked. It is the individual’s responsibility to  

say what he or she thinks and feels.  
 
_____  8. One should express disagreement carefully. An open disagreement could offend or embarrass  

someone.  
 
_____  9. It is not polite to speak when someone else is speaking.  
 
_____ 10. People may be silent for a few seconds if they are thinking about something. One should respect  

the silence and not interrupt it.  
 
_____ 11.  If there is conflict, one should try to resolve it indirectly so that no one is embarrassed.  
 
_____ 12. It is impossible to resolve a conflict without facing it directly.   
 
 
 
 
 
 
 
 
 
 



 

 

Problem Solving: Simulation 
 
Directions: You are part of the management team that is overseeing the project that Edmundo and Sakiko are 
working on. The management team is made up of the project manager, the editor-in-chief, assistant director of 
human resources, and the vice president of marketing. (Others may be present as well, for example: the 
regional director or her assistant). The meeting should be chaired by the vice president of marketing, because 
it is his/her client’s account. The editor-in-chief should be the note taker. The assistant director of human 
resources will draw the action plan on the poster paper. The action plan will be presented by the project 
manager to the class.  
 
The meeting has been called to resolve the conflict between Edmundo and Sakiko. The project manager and 
editor-in-chief both want to keep Sakiko and Edundo on the project because they are both excellent editors 
whose styles and experiences balance each other out. The assistant director of human resources wants to 
resolve this conflict because there aren’t any other qualified personnel to meet Sakiko’s request for a transfer. 
The vice president of marketing wants this conflict resolved so that the project remains on schedule and the 
firm’s second biggest client is kept happy.   
 
In your group, discuss a possible solution. Draft an Action Plan that will help the two employees resolve their 
differences. As you draft your Action Plan on the poster paper, think about the following questions: 
 

1. Why are Sakiko and Edmundo having problems with each other? What specific behaviors are causing 
conflict and misunderstanding? Are there cultural values and expectations that each need to be aware 
of? If so, what are they? 

2. What small things can they do to work together better on a daily basis? Are there changes they could 
make in their daily routine or in their modes of communication? What is the short term solution? Why 
are these solutions the easiest and most effective in the short term? 

3. What are the long term solutions? What can the firm do to help Sakiko and Edmundo deal with their 
communication problems? Why are these solutions the most appropriate for this situation? 

4. What might be the best way for the management team to communicate with them? Should the 
management team send them each memo? Should a meeting be called to address this problem directly? 
Or is there some other way that might be more effective and empathetic?  

5. To what extent should the editor-in-chief and the project manager be involved in this cultural 
misunderstanding? What roles, if any, should they take? Why?  

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



 

 

 
 
 
 
 
 

Section 4 
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