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Project Learning
Syllabus
1. Course Description and Goal

This course introduces the topic area of project learning for young learners. The course begins with the 

issue of why project learning is good for children's cognitive development. After reviewing the theory of 

project learning, the course moves to practices in the classroom. Theme-based or topic-based 

instruction, which are often used in the field of ELT, will be defined, and key issues about project-based 

instruction will be covered such as assumptions that this approach is based on, how the framework 

should be structured, and how each lesson should be designed. By the end of the course, students will 

be able to plan a pedagogically sequenced series of lessons that result in a final outcome. This will form

the project curriculum.

2. Materials
This course packet includes excerpts from the following:

Andrew, M. (1995). Writing and making books. Warwickshire: Scholastic.

Bauer, K., Drew, R., & Bruno, J. (1992). Alternatives to worksheets: Motivational reading and writing 

activities across the curriculum. CA: Creative Teaching Press.

Brewster, J., Ellis, G., & Girard, D. (2002). The Primary English teacher’s guide. Essex: Pearson.

Brumfit, C., Moon, J., & Tongue, R. (Eds.). (1991). Teaching English to children: From practice to 

principle. Collins ELT.

Cameron, L. (2001). Teaching languages to young learners. Cambridge: Cambridge University Press.

Halliwell, S. (1992). Teaching English in the primary classroom. Essex: Longman.

Malay, A., & Duff, A. (2005). Drama techniques: A resource book of communication activities for 

language teachers. Cambridge: Cambridge University Press. 

Moon, J. (2000). Children learning English. Oxford: Macmillan Heinemann English Language Teaching.

Nixon, C., & Tomlinson, M. (2003). Primary vocabulary box: Word games and activities for younger 

learners. Cambridge: Cambridge University Press. 

Phillips, D., Burwood, S., & Dunford, H. (1999). Projects with young learners. Oxford: Oxford University 

Press.

Pucha, H., & Williams, M. (2011). Teaching young learners to think: ELT-activities for young learners 

aged 6-12. Helbling Languages.

Read, C. (2007). 500 Activities for the primary classroom: Immediate ideas and solutions. London: 
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Macmillan. 

Reilly, J., & Reilly, V. (2005). Writing with children. Oxford: Oxford University Press.

Reilly, V., & Ward, S. M. (1997). Very young learners. Oxford: Oxford University Press.

Rixon, S. (1992). Tip top 3: Workbook. London: Macmillan.

Theodorou, M. (2010). Games, ideas and activities for primary drama. Essex: Pearson. 

3. Assessment

1. Attendance and 
Participation

15% 2. Weekly Assignments 15%

3. Project Curriculum 30% 4. Micro-Teaching 40%

1. Attendance and Participation (15%)

Out of respect for your classmates and instructor, please come to every class on time, prepared, 

and ready to participate actively.

2. Weekly Assignments (15%)

You are expected to read the contents of the course packet each week. As you read, take notes 

of anything that you are unsure of, and this can be discussed in class. Most weeks also have a 

related assignment. Please read instructions carefully and complete assignments to a high 

standard. Some weeks have worksheets, which will be given to you in class and made available 

to download from HUFS e-class.

3. Project Curriculum (30%)

During this course, you will develop two project curricula. The curricula should be based on a topic 

that would be motivating for young learners. The curricula will contain 8 lessons that are 

thematically linked and lead to a final outcome in the last lesson. Clear planning and sequencing 

of lessons should be evident.

4. Micro-Teaching (40%)

In the final two weeks of this course, you will teach a 20-minute lesson from your project 

curriculum. You have free choice over the type of lesson that you teach. The lesson could be one 

of the four skills, integrated skills, systems (lexis/grammar), CLIL, drama, arts and crafts. It 

should be clear how this lesson fits logically fits into your project curriculum.
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4. Weekly Schedule

Week Topics & Contents Material pages Remarks

1

Week 1: Course Overview
In this lesson, students will be introduced to the structure of the 
course. Students will also find out what project learning means 
and see and discuss an example of a completed project.

-

2

Week 2: Children and Language Learning
In this lesson students will learn about the learner-centered 
perspective of language teaching and the characteristics of 
young learners. Students will review theories proposed by 
Piaget, Bruner, and Vygotsky. The lesson will conclude with the 
optimal conditions for young learners.

Week 02

3

Week3: The Framework of Project Learning 
In this lesson, students will learn about the concept of topic-
centered learning and activity-based learning. Students will 
look at the beginning stages of planning a project by using a 
topic web. Students will find out the difference between open-
ended and closed activities.

Week 03
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4

Week 4: Planning Project Curriculum 
In this lesson, students will examine an example project 
curriculum. Students will share their views on this curriculum. 
Students will then work in pairs or small groups to start making 
their own project curriculum based on a topic of their choice. 

Week 04

5

Week 5: Assessing a Project
In this lesson, students will compare two project curricula and 
provide insight into their preferred one. Students will be 
presented with an evaluative form to analyze activities from 
both projects.

Week 05

6

Week 6: Creating and Adapting Materials
In this lesson, students will look at reasons for adapting and 
creating materials and how to overcome barriers. Students will 
consider age, ability, and learner needs, before adapting or 
creating a material of their own.

Week 06
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7

Week 7: Designing a Project Curriculum (group work)
In this lesson, students will create their own project in groups 
by first choosing a topic and designing activities for it. In the 
following two lessons, students will then micro-teach one 
lesson from their curriculum.
(Note: Projects not completed in class should be completed at 
home for presentation in the following lessons.)

-

Students to 
plan a 
curriculum 
in groups.

8-9

Weeks 8-9 Teaching Demonstrations
In these two lessons, students will demonstrate a lesson from 
their project to the classmates. Other students should take 
notes and provide feedback to the ‘teacher’.

Micro-
Teaching a 
lesson from 
your 
Project 
Curriculum

10

Week 10: Drama (i)
In this lesson, students will learn the value of drama activities 
and reflect on what children learn from performing a drama that 
is linked to project work. After reviewing theory, students will 
have an opportunity to practice drama activities and discuss 
the possible advantages and difficulties that those activities 
might bring about in the lesson. 
Students will end the lesson preparing for a class play. 
Students will work in small groups to develop a class play script 
based on either a known-story or original work. 

Week 10
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11

Week 11: Performing Drama (group work)
In this lesson, students will perform their class play to the 
group. Before the performance, students will cover the steps 
required in preparing and performing a class play.

-

12

Week 12: Art and Craft in the Classroom
In this class, students will learn how to use arts and crafts 
activities effectively to benefit children’s language learning. Arts 
and crafts are familiar and interesting activities for children, so, 
these subjects can be effective ways to introduce language to 
children. However, arts and crafts can also be time-consuming 
in the classroom. Week 12
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13

Week 13: Content and Language Integrated Learning 
In this lesson, students will choose activities for two content 
subjects and examine whether they are appropriate for their 
target learners. After this examination, one student from each 
group will present their findings to the class. Then after the 
presentations, students will share their ideas. Projects can be 
an effective framework in that language and other subjects 
such as math, science, and geography can be integrated. 
However, activities from those subjects can be difficult for 
children because they require subject knowledge, language 
proficiency, and cognitive ability. Therefore, the teachers' 
professional decision is needed in order to design projects that 
combine subject and language learning. In the textbook, a wide 
range of activities is provided for the effective integration of 
activities. 

Week 13
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14-16

Weeks 14-16 Final Project (Individual work)
In the final three lessons of the course, students will make a 
project curriculum for a one month period (8 lessons), and 
demonstrate a micro-teaching lesson of one of those lessons.
The project curriculum must be different from the work done in 
the 8th and 9th lessons of the course. The demonstration will 
be conducted for 20 minutes and feedback from the instructor 
and classmates will be given after micro-teaching.

-

Students 
prepare a 

project 
curriculum. 
Students 

micro-teach 
one lesson 
from their 

curriculum.
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5. Project Curriculum and Micro-Teaching
The project curriculum and micro-teaching make up a total of 70% of this course. As such, time and 
effort must be spent on creating a high-quality curriculum and lesson plan. The project curriculum should 
contain an overview of 8 lessons that are thematically linked and lead to an outcome. The teacher may 
choose one of those lessons to fully develop and micro-teach. Your tutor will provide feedback on your 
lesson plan before micro-teaching if you wish. Your lesson plan should be in English using the template 
provided. This template can be downloaded from HUFs E-Class. See template below:

Your micro-teaching lesson plan, demonstration, and project curriculum will be evaluated on the 
following criteria and checklist:

Area or Assessment Below Passing Pass

Lesson Planning and Aims The lesson plan lacked detail. It 
did not give a clear idea of the 

The teacher put together a 
satisfactory lesson plan and a 

Title 
 
 

Context 
 
 

Time  
 
 

Aim  
By the end of the activity, students will be able to  
 
  
Materials  
 
 
 
 
 
 
 

Lead-in 
 
 
 
 
 
 
 

Set up and run the activity – main skill tasks 
 
 
 
 
 
 
 
 
 
 
 
 
 

Close the activity and post-activity 
 
 
 
 
 
 
 

Name and student number 
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component parts of the lesson. 
Overall, the lesson aims were 
not really achievable or 
appropriate for the age and level 
of the learners. The teacher did 
not write SMART aims. The 
lesson plan was not in English 
or had multiple spelling and 
grammar mistakes.

fairly clear outline of its 
component parts. The aims 
were generally achievable and 
appropriate for the age and 
level of the learners. The aims 
were SMART. The lesson plan 
was written in accurate English.

Lesson Activities The lesson activities were not 
well executed and did not link 
together with logical staging. 
The activities were not well-
scaffolded and the materials 
lacked variety and care in their 
preparation.

The lesson activities were well-
linked and executed, and 
showed a good progression 
between each task. The 
materials were well-prepared 
and contained variety to apply 
to different learning styles.

Use of Classroom Aids Classroom aids such as visuals, 
realia, audio or video were not 
used effectively during the 
lesson. The teacher’s writing 
was unclear on the whiteboard. 
The whiteboard was used in a 
way that distracted from a 
learner-centred classroom.

Use of classroom aids was 
generally effective. Writing on 
the whiteboard was printed, 
clear, and big enough to read 
from a distance. The 
whiteboard was used in a way 
to promote a learner-centred 
classroom.

Rapport The teacher rapport and 
interaction with the learners did 
not create a relaxed classroom 
atmosphere. The teacher did not 
use the learners’ names and 
lacked awareness of their 
needs. The learners were not 
praised enough in the lesson.

The teacher had a reasonable 
rapport with the learners and 
the atmosphere in the 
classroom was relaxed. The 
teacher used all the students’ 
names and was sensitive to 
learner needs. The teacher 
gave plenty of praise. 

Teaching English in English The teacher’s language was not 
graded or appropriate for the 
level. The learners had difficulty 
understanding instructions and 
the teacher failed to use 
instruction checking questions. 
The teacher used Korean in the 
class. The teacher had poor 
pronunciation of key 
components in the lesson.

The teacher’s language was 
well graded and appropriate. 
The teacher made good use of 
child-directed speech. The 
instructions were staged well, 
simplified, and checked. The 
teacher conducted the class in 
English that sounded natural 
and fluent.

Time Management Timing was problematic 
throughout the lesson. Some 
activities took too long or 
finished too quickly. The teacher 
did not display evidence of 
managing time.

Timing was fair throughout the 
lesson. The teacher finished 
the micro-teaching within the 
time limit. The teacher showed 
evidence of managing the time. 
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Reflection The teacher did not effectively 
identify areas of success and 
weakness in their micro-
teaching.

The teacher was able to 
successfully identify areas of 
success and weakness in their 
micro-teaching.

6. Project Curriculum Checklist
Below is a checklist that applies specifically to the project curriculum. You are expected to pass most 
of these (70%) in designing your curriculum:

Checklist:

The topic of the project is motivating for the specified age and level of young learner.

The project curriculum is written in accurate English.

The lessons are sequenced logically, building in challenge and recycling previous lessons’ 
vocabulary and grammar points.

The lessons are sequenced in such a way to culminate in a final outcome task in lesson 8.

The lessons in the project cover a range of activity types such as drama, CLIL, arts and 
crafts, and integrated skills.

The project was thoroughly brainstormed through a topic web to identify the best activities.

The lessons and activities from the project are creative, original, and/or well-adapted from 
known resources.

The project description clearly outlines the contents and aims of the project.

Grammatical and functional aims of the lessons are appropriate to the age and level of 
young learner.

The project curriculum contains eight lessons.
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HUFS TESOL Certificate Program  Project Learning 
 

Week 1: Course Overview  

Key Vocabulary: 

� Reflect 

� Topic 

� Subtopic 

� Outcome 

� Find product 

� Project 

� Content and Language Integrated Learning (CLIL) 

� Arts & Crafts 

� Drama 

� Activity-Based Learning 

� Motivation 

 

Homework: 

Read week 2 of the course packet. Summarize one of the three theorist’s key beliefs on language 

learning and acquisition.  

� Piaget 

� Vygotsky 

� Bruner 

Please type your homework using Microsoft Word. Your summary should be between 150 – 200 

words.  
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Week 2: Children and Language Learning  

Key Vocabulary: 

� Scaffolding 

� Child-directed speech 

� Optimal conditions for language learning 

� Metalanguage 

� Piaget’s Stages of Development 

o Sensorimotor  

o Preoperational 

o Concrete Operational 

o Formal Operational 

� The Zone of Proximal Development (ZPD) 

� Intonation 

� Reformulate 

� Articulate 

� Routines 

 

Homework: 

Read week 3 of the course packet. Make a list of suitable topics for young learners. What topics do 

you think would be motivating for young learners? Bring a list of 10-15 topics and be ready to share 

with the class.  
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Week 3: The Framework of Project 

Learning 

Key Vocabulary: 

� Topic-centred learning 

� Activity-based learning 

� Context 

� Meaning 

� Purpose 

� Decontextualized 

� Open-ended activities 

� Closed activities 

� Input 

� Conceptual appropriateness 

� Topic web 

Homework: 

Read week 4 of the course packet. Choose a topic from the list you made in week 2. Create a topic-

web, including possible sub-topics and activities. This should be handwritten.  
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Week 4: Planning a Project Curriculum 

Key Vocabulary: 

� Project curriculum 

� Functional language 

� Vocabulary 

Homework: 

Read week 5 of the course packet. Compare the project from week 4 with week 5. Which project do 

you prefer and why? Using Microsoft Word, answer this question in between 150-200 words. 
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Week 5: Assessing a Project 

Key Vocabulary: 

� ‘Triorama’ 

� Sequence (of activities) 

Homework: 

Read week 6 of the course packet. Think of one more activity that could be included in either the 

Let’s Have a Party Project (week 4) or the Block of Flats Project (week 5). Plan the activity in note 

form and decide where in the project it would fit. Which activity comes before it, and which activity 

comes after? Why have you sequenced it in this way? 

  

|| 103 ||



���

|| 104 ||

무
텍스트 상자   



|| 105 ||

무
텍스트 상자   



|| 106 ||

무
텍스트 상자   



|| 107 ||

무
텍스트 상자   



|| 108 ||

무
텍스트 상자   



|| 109 ||

무
텍스트 상자   



|| 110 ||

무
텍스트 상자   



|| 111 ||

무
텍스트 상자   



|| 112 ||

무
텍스트 상자   



|| 113 ||

무
텍스트 상자   



|| 114 ||

무
텍스트 상자   



|| 115 ||

무
텍스트 상자   



|| 116 ||

무
텍스트 상자   



|| 117 ||

무
텍스트 상자   



|| 118 ||

무
텍스트 상자   



|| 119 ||

무
텍스트 상자   



|| 120 ||

무
텍스트 상자   



|| 121 ||

무
텍스트 상자   



|| 122 ||

무
텍스트 상자   



|| 123 ||

무
텍스트 상자   



|| 124 ||

무
텍스트 상자   



|| 125 ||

무
텍스트 상자   



|| 126 ||

무
텍스트 상자   



|| 127 ||

무
텍스트 상자   



|| 128 ||

무
텍스트 상자   



|| 129 ||

무
텍스트 상자   

무
텍스트 상자   



|| 130 ||

무
텍스트 상자   



|| 131 ||

무
텍스트 상자   



|| 132 ||

무
텍스트 상자   



|| 133 ||

무
텍스트 상자   



|| 134 ||

무
텍스트 상자   



HUFS TESOL Certificate Program  Project Learning 
 

Week 6: Creating and Adapting Materials 

Key Vocabulary: 

� Materials 

� Activities 

� Facilitate 

� Goals 

� Learner roles 

� Teacher roles 

� Procedures 

� Outcome 

� Input  

� Organization 

� Special Educational Needs (SEN) 

� Learning styles 

Homework: 

There is no homework set for this week. There is no reading assigned for week 7.  
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Week 7: Designing a Project Curriculum  

Homework: 

There is no assigned reading for weeks 7 and 8.  

In week 7, you will work on designing a project curriculum in class with the support of your tutor. If 

you are not able to complete this in class time, finish it for homework.  

In week 8, you will teach one lesson from your project. Choose a lesson from the project and turn it 

into a lesson plan that fills 20 minutes of class time. Write the lesson plan using the lesson plan 

template. This template can be downloaded from HUFs -Class. Have your lesson plan ready to teach 

in weeks 8/9. 
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Weeks 8-9: Teaching Demonstrations 

Homework: 

Write a reflection of your micro-teaching experience. A template will be given to you to assist in 

reflection. You can also download a reflection template on HUFs e-class. This can be handwritten or 

typed. 

In week 9, please read week 10 of the course packet. 
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Week 10: Drama 

Key Vocabulary: 

� Drama 

� Spontaneity 

� Fluent speech 

� Verbal communication 

� Non-verbal communication 

� A low-resource activity 

� Dialogue 

Homework: 

There is no assigned reading for this week.  

Complete your class play. Rehearse your role with your group. Be ready to perform the class play in 

week 11.  
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Week 11: Performing Drama 

Key Vocabulary: 

� Casting 

� Learning lines 

� Rehearsal 

� Props 

� Costumes 

� Performance 

� Setting 

Homework: 

Read week 12 of the course packet. 

Find a craft activity that you like. Prepare a model of that craft. Plan instructions for how to teach 

the craft to young learners. Bring the necessary materials to week 12 (scissors, glue, colour pencils 

etc) and teach the students how to make the craft. 
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Week 12: Art and Craft in the Classroom 

Key Vocabulary: 

� Visual learners 

� Kinaesthetic learners 

� Tactile 

� Fine motor skills 

� Social skills 

� Personalization  

� Ownership 

� Self-esteem 

� Fast-finishers 

� Show and tell 

� Class display 

Homework: 

Read week 13 of the course packet. 

Revisit your topic web from week 7. Add a drama activity and a craft activity to the web. This should 

d be handwritten. Bring the topic web to next week for discussion. 
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Week 13: Content and Language 

Integrated Learning 

Key Vocabulary: 

� Content and Language Integrated Learning (CLIL) 

� The 4 Cs Curriculum: 

o Content 

o Communication 

o Cognition 

o Culture 

Homework: 

In week 14 we will prepare for micro-teaching in weeks 15-16.  

In week 14, we will design a new project curriculum. For homework, please think of a topic that you 

would like to use for your project. This topic should be different to the one used in week 7. Create a 

topic-web for the topic and bring it to class for further support from your tutor. 
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A SHAPE EXHIBITION
Art and crafts

Aim
• To introduce or review shapes.
Materials
• Coloured pencils.
• Scissors.
• Glue.
• Worksheet.
• Blank sheets of A4 paper.
Duration
30 minutes.
Language focus
• Shapes: triangle, rectangle, circle, square,

star, heart, oval, diamond.
Cross-curricular content
• Art and crafts.
• Following instructions to assemble the

cut-out.

Preparation
• Introduce or review the shapes by drawing

them on the board.
• Point to each shape, say its name and get the

children to repeat.
• Children give the names of real objects

related to each shape (objects they can see in
the classroom, for example): board–rectangle,
clock–circle, etc.

• Next, draw shapes in the air and say their
names aloud. Get the children to do the same
in pairs.

• Name a shape and ask the children to form
that shape on the desk by combining coloured
pencils or crayons.

• Ask for a volunteer and ‘draw’ the shapes on
his/her back. The child has to guess the
shape. Repeat with other children.

Making the cut-out
• Hand out the worksheet. Ask the children to

identify the shapes: What number is the star?
etc; What shape is number four? etc.

• Ask the children to colour the shapes
following your instructions, eg, The star is red.

• The children cut out the shapes one by one,
following your instructions, eg, Cut out the
rectangle.

• Next, the children cut along the dashed line
just below each shape.

• The children fold the flaps under each shape
in opposite directions.

• Now hand out an extra sheet of paper to each
child. The children fold their sheet of paper in
half three times to make eight equal sections.

• Then ask the children to cut out the labels and
fold the shaded area backwards.

• Finally the children glue one of the shapes to
each section of their sheet of paper. Then they
match the labels to the shapes and glue them
in front of the shapes (applying glue to the
shaded area of the labels):
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WILD ANIMALS
Art and crafts

Aim
• To introduce or revise the parts of the body

of wild animals.
Materials
• Coloured pencils.
• Scissors.
• Glue.
• Worksheet (enlargement to A3

recommended).
Duration
30 minutes.
Language focus
• Wild animals: whale, tiger, elephant, crocodile.
• Parts of the body: tongue, tail, body,

whiskers, mouth, eyes, ears, teeth, trunk.
Cross-curricular content
• Art and crafts.
• Following instructions to assemble the

cut-out.
• Wild animals.

Preparation
• Mime the wild animals and encourage

children to guess which animals they are:
Whale: hold both arms together and pretend to
swim up and down like a whale.
Elephant: stretch and move one arm in front
of your head like a trunk.
Crocodile: stretch both arms together one
above the other like a crocodile’s big, long
mouth (bend your fingers for teeth).
Tiger: move your hands up and down with
bent fingers like a tiger’s paws.

• As the children identify the animals, write
their names on the board.

• Read and point to the words on the board and
get the children to mime the animals.

• Use mime to review the parts of the body of
the different animals (see Language focus above).

Making the cut-out
• Hand out the worksheet and ask the children

to colour the wild animals following these
instructions (which you can write on the
board):

- Tigers are orange.
- Crocodiles are green.
- Elephants are grey.
- Whales are blue.

• Ask the children to colour the animal labels
using the same colours as for the animals.
Then they cut out the four animal labels.

• The children match the labels with the
animals and glue them on rectangles A, B, C
and D.

• Review the parts of the body, animal by
animal: Look at the whale. What part  of the
body is number 1? And number 3? etc.

• Ask the children to colour the labels using the
same colour as the animal they belong to (the
tiger is orange, so all the parts of the body for
the tiger will be orange, etc).

• The children to cut out the labels and glue
them on the appropriate rectangles for each
animal.

• Ask the children to cut out the animals along
the dashed lines.

• The children fold each big rectangle along the
dotted lines and then put glue on the shaded
area of each rectangle and stick them together
as in the following illustration.
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Deserts and
rainforests.

Aim
• To study desert and rainforest ecosystems.

Language focus
Key vocabulary: desert, rainforest, species of

plants, survive, cactus, scorpion, sharp tail,
kill, prey, lizard, rattlesnake, camel,
ecosystem, weather, warm, humid, lianas,
palm tree, jaguar, anteater, turtle, iguana,
eagle, owl, piranha, native Amazonians,
wood.

Key language: Deserts get very little rain.
There are also lizards and snakes. The
Amazon rainforest is the biggest rainforest
in the world.

Materials
• Pictures/photos of deserts and 

rainforests.
• A world map or a globe.
• Worksheet.

Warm-up
• Draw two columns on the board. Write

animals at the top of the first column and
weather at the top of the other. Elicit from
the class as many relevant words as possible
and write them in the two columns, eg,
animals: dog, cat, parrot, snake, crocodile,
eagle; weather: sunny, rain, windy, cloudy,
cold, hot.

Completing the Worksheet

Activity 1
• Show the pupils a picture of a desert or write

desert on the board. Write animals, plants,
weather. Elicit information about deserts
from the class. Ask the pupils questions like
What animals live in deserts? What’s the
weather like in deserts? Are there any plants
in deserts? Write some of their answers on
the board.

• Show the class a map of the world or a
globe and ask the pupils to find some
deserts.

• Write the words animals, small, night, cactus,
tail, travel, and biggest on the board. Go
through the words with the class and check
comprehension.

• Ask the pupils to read Activity 1 and complete
the text with the words in the box. Then read
through the text with the class and check for
understanding.

• Explain that a desert is an ecosystem. An
ecosystem is an area where climate, landscape,
animals and plants interact.

Answers: 1-biggest; 2-night; 3-cactus; 4-small;
5-tail; 6-animals; 7-travel

Activity 2
• Show the pupils a picture of a rainforest.

Write on the board weather, plants and
animals. Elicit information from the class
and invite pupils to write some of the
words on the board, eg, weather: rain,
hot; plants: palm trees; animals: monkeys,
snakes.

• Show the pupils a map of the world or a globe
and ask them to find some rainforests.
Explain that the Amazon rainforest is the
biggest rainforest in the world.

• Write some true/false sentences about the
Amazon rainforest on the board. Ask the
pupils to copy them in their notebooks and
discuss in small groups whether they think
they are true or false, eg, It’s cold in the
Amazon rainforest. (F) There a lot of animals
and plants. (T) Nobody lives in the Amazon
rainforest. (F)

• Ask the pupils to read the information in the
table in Activity 2. Encourage them to write
the words they don’t understand in their
notebooks and try to guess their meaning.
Explain any words they can’t guess using
pictures, mime and simple explanations.

• The pupils order and write the sentences
about the Amazon rainforest. Help with
vocabulary and check answers with the class
when they have finished.

• Explain that the rainforest is an ecosystem with
its animals, plants, microorganisms, weather,
landscape, water, light, etc. Stress that
rainforests are very important because lots of
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animals and plants live in them. Rainforests
produce a lot of oxygen which is necessary for
the air we breathe. Rainforests clean the air.
People are destroying the rainforests because
they are cutting down lots of trees. If there are
no trees, the animals die. It’s important to
protect the rainforest.

Answers: 1-Native Amazonians live in the
Amazon rainforest. 2-They live in houses
made of wood and plants. 3-The Amazon
rainforest is the biggest rainforest in the
world. 4-20% of the world’s species of birds
live in the Amazon rainforest. 5-There are also
a lot of insects, plants and mammals. 6-People
destroy big areas of the rainforest every year.
7-The Amazon rainforest produces about 20% of
the Earth’s oxygen. 8-The Amazon river is the
second longest river in the world. 9-The Trans-
Amazonian Highway is a road that crosses the
Amazon rainforest. 10-It is 4,800 km long.

Extension activity

- Bring a pupil to the front of the class.
Encourage the pupil to talk about the Amazon
rainforest using the information in the table.
Say one of the topics in the table and
encourage the pupil to talk about it, eg,
Teacher: Plants. Pupil: In the rainforest there
are lots of trees, lianas, palm trees and grass. T:
Animals. P: In the rainforest there are a lot of
animals. There are monkeys, jaguars and
anteaters. The pupils can then continue in the
same way in small groups if you wish.
- Ask them to draw a picture of the rainforest
in their notebooks and write some sentences
about it.
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Subject: Geography
Symbols on maps

Objective: Symbols on maps.
Vocabulary: church, museum, monument, bus stop, 
train station, car, into, across, over, around, right, left 

Introduction
Pupils will be familiar with the common icons 
and symbols that abound in a modern, urban 
environment. The use of symbols to identify elements 
on a map can be seen as an extension of this facet of 
everyday life. 

Warm up
• Divide the class into pairs. Pupils make a list of 

the symbols and icons that they see on the streets 
in their everyday lives.

• Ask pupils to imagine that they were visitors to 
the neighbourhood. Which of the symbols would it 
be important to understand? Possible answers: bank,
public toilets, car park, …

Activity 1
• Read the list of words in the word box. Check 

comprehension. T: What can you do at (a museum)?
• Pupils identify the symbols and label them.
Answer key 1-church; 2-car park; 3-bus stop;
4-monument; 5-museum; 6-train station

Activity 2
• Ask pupils to draw a route from the school to the 

nearest bus stop or church. The routes may vary 
from student to student.

• Ask for volunteers to describe the route. 
• Pupils write a description of their routes.

Project ideas
• Bring large-scale local maps to class. Pupils 

identify the symbols and list their meanings. 
• Pupils make a street map of their neighbourhood. 

They identify significant buildings with symbols 
and add a key to the map.

• Pupils describe their route to school using the 
prepositions of movement.
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Christopher Columbus. 

Aim
• To study Christopher Columbus and the

discovery of America.

Language focus
Key vocabulary: depart, sail, route, silk,

spices, king, queen, trip, land, arrive, island,
journey.

Key language: Christopher Columbus
discovered America in 1492. When Columbus
arrived in Cuba, he thought it was Japan.

Materials
• Worksheet.
• A world map.

Warm-up
• Write the following foods on the board: potato,

corn, peanut, tomato, papaya, pineapple,
avocado, chilli pepper, cocoa. Use pictures or
explain in L1 the meaning of the words. Ask
the pupils What do these foods have in
common? Explain that these are some of the
foods that Spanish conquistadores brought
from America when they discovered it in 1492.
Explain that Spanish people took rice, olives,
wheat and weapons to America.

Completing the Worksheet

Activity 1
• Ask the pupils Who discovered America?

Christopher Columbus. Write some true/false
sentences on the board. Elicit answers and
information from the class, eg. Christopher
Columbus was Spanish. (F) Columbus was a
sailor. (T) Columbus wanted to travel to Asia.
(T) King Ferdinand and Queen Isabella helped
Columbus with his trip. (T) Columbus departed

from Cádiz. (F) Columbus discovered America
in 1498. (F) Columbus didn’t know he was in
America. (T)

• Ask the pupils to read the information 
in Activity 1. Explain the new words.
Encourage the pupils to number the
sentences in the correct order. Check 
their answers.

Answers: 1-e; 2-f; 3-c; 4-d; 5-b; 6-a

Activity 2
• Ask some questions about the discovery

of America and write them on the board.
Encourage the pupils to copy the questions
in their notebooks and discuss the answers
in small groups, eg, When was Columbus born?
Where did he want to travel? Who helped
Columbus? How many weeks was Columbus
at sea? When did Columbus discover America?
Did Columbus think it was America or India?
How many trips did Columbus make to America?
When did he die? 

• Arrange the pupils in small groups. Ask the
pupils to fold their worksheets so that they
cannot see the table below the text. Read the
text aloud with the class. Encourage the pupils
to call out possible answers for each gap.
Encourage them to use I think___.
eg. I think number 1 is east.

• Give each group a dictionary. Ask the pupils
to read the text in Activity 2 and look at the
table below it. Encourage the pupils to
discuss and circle the answers in their
groups. Explain that the groups can win
points for each correct answer. Get feedback
from the different groups and check their
answers.

• Show the route Christopher Columbus
followed on a world map. Show the class
where Columbus intended to go.

Answers: 1-west; 2-Spain; 3-Huelva; 4-90;
5-Atlantic; 6-land; 7-Indians; 8-three; 9-1506
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Extension activity

Arrange the pupils in small groups. Write
some questions about Christopher Columbus
on pieces of card. Stick the cards on the
board so that the pupils cannot see the
questions. Explain that they are going to
play a game called The Columbus Quiz.
Invite a group to go to the board and choose
one card. Read the question out loud and let
the groups discuss the answer for about half
a minute. Encourage the group who chose
the card to answer the question. If the
answer is right, they win a point. If the
answer is not correct, they lose their turn
and the next group can answer the question.
Invite another group to choose a question.

Follow the same procedure until the pupils
answer all the questions. Possible questions:
1. Name one food that Columbus brought
from America. (pineapple, etc) 2. When was
Columbus born? (1451) 3. Who helped
Columbus with the trip? (Queen Isabella and
King Ferdinand of Spain) 4. When did
Columbus depart from Palos? (1492) 5. How
many weeks were Columbus and his men at
sea? (10) 6. How many men did Columbus take
with him on his first trip? (90) 7. Columbus
took three ships; what were their names? (the
Pinta, the Niña and the Santa Maria) 
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1 Read and match the people and the pictures. 

2 Use the information in activity 1 to complete the timeline.
   

      

History Famous explorers

Roald Amundsen was the

  South Pole in 1911. In 1926  
  he went to the Arctic. He  

  over the North Pole.

James Cook was a great 
  explorer. In 1768 he 

  and the Far East. He used
  science and mathematics to  
  help him. He made maps of  
  the oceans and the seas.

Valentina Tereshkova was

  In 1963 she orbited the   
  Earth for more than three  
  days.
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Subject: History
Famous explorers

Objective: Famous explorers
Vocabulary: The North Pole, The South Pole, Pacific 
Ocean, Arctic Circle, Antarctic Circle, space

Introduction
Discuss exploration with the pupils. Explain to them 
that much of the world has already been explored 
but there are still areas which we know very little 
about, like, for example, the oceans and space. Ask 
them to think about what kind of people explorers 
are.  Explain that there have been many women 
explorers as well, although they are not usually as 
well known. 

Warm up 
• Write the following words on the board: The

North Pole – Arctic Circle, the South Pole – Antarctic 
Circle, Pacific Ocean, space

• Ask the pupils to imagine they are going to 
explore each of these places and ask them about 
the equipment they would need to take with 
them.

• Explorers usually need to navigate. Ask the 
pupils if they know what explorers use to 
navigate (compass, map and, these days, GPS). 

Activity 1
• Pupils read the texts and match them to the 

pictures. 
Answer key 1-A; 2-C; 3-B

Activity 2
• Pupils extract information from the texts and 

write it on the time line. 
Answer key 
1768. James Cook explored the Pacific Ocean and the 
Far East.
1911. Roald Amundsen reached the South Pole.
1926. Roald Amundsen flew over the North Pole. 
1963. Valentina Tereshkova orbited the Earth. 

Project ideas
• Research another famous person.
• Choose a century and find out how many famous 

people you know were born then.
• Put them on a time line.
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1 Look at the food groups. Colour each food group a different colour.
We divide food into six different groups.

2 Look at the list of words. Underline the words using the correct
colours for the food groups.

macaroni     oranges     yoghurt     fi sh     cake     onion     cereals

pineapple     chicken     butter     broccoli     cheese

3 Read and circle True or False.
 Sweets and fats are very good for us.    

 We don’t need to eat fruit every day.    

 We need three to fi ve portions of vegetables every day. 

 Bread and butter are in the same group.    

 Apples and broccoli are in the same group.    

Science Food groups

Fats and sweets = red      Dairy produce = yellow     Proteins = orange   

Vegetables and fruit = green      Carbohydrates = blue
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Subject: Science
Food groups

Objective: Food groups
Vocabulary: fats and sweets, dairy produce, proteins, 
vegetables and fruit, carbohydrates

Introduction
It is important that the pupils understand that a 
healthy diet consists of eating the right kinds of food 
and in the right amounts. The food pyramid is a tool 
used in health education to illustrate this. Generally 
speaking a serving refers to a normal amount of each 
type of food. For example: 1 serving of fruit = 1 apple 
or 1 serving of milk = 1 glass of milk. 

Warm up 
• Tell the pupils to look carefully at the food 

pyramid. Explain that this pyramid shows us not 
just the different food types but also the correct 
daily amounts for each type. 

• Ask questions about the food pyramid, for 
example: How many servings of vegetables do we need 
every day? 

Activity 1
• Pupils use the key to colour the segments of the 

pyramid.
• Correct the activity by asking the pupils to 

reproduce the pyramid on the board using 
coloured chalk.  

Activity 2 
• Pupils classify the words by underlining them 

according to the key.  
Answer key red-cake, butter; yellow-yoghurt, cheese; 
orange-fish, chicken; green-oranges, pineapple, 
broccoli, onion; blue-macaroni, cereals 

Activity 3
• Pupils read the sentences and circle True or False.
• Check the activity by reading a sentence out loud 

and asking the class to call out true or false.
Answer key 1-F; 2-F; 3-T; 4-F; 5-T

Project ideas
• Make a large food pyramid for a wall chart. Pupils 

glue pictures of food in the correct segments of the 
pyramid.

• Tell the pupils to keep a food diary where they 
write down everything they eat and drink for 1 
week. They can then work out if they have had 
the daily recommended amounts for each food 
type.
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THE HUMAN BODY

Aim
• To introduce the human muscle 

and bone system.
Materials
• Illustration showing the human muscle and

bone system or an enlarged copy of the
picture in Activity 1.

• Worksheet.
Duration
30 minutes.
Language focus
• Present simple.
Cross-curricular content
• Natural science.
• The human muscle and bone system.

Warm-up
• Check how many numbers the children know.

Start writing numbers on the board up to a
hundred. If necessary teach them hundred.
Write 200, 300 … up to 900 and ask the children
to repeat. Don’t worry if they can’t say them
perfectly.

• Present bones and muscles by asking the
children to follow your instructions: walk,
jump, run, touch the door, touch the board.
Then touch your legs and arms and say in L1
or L2 What do we need in our legs to run, jump
and walk? Write on the board Muscles and
Bones. Show them your picture of the human
muscle and bone system. Touch the desk and
say Bones are hard. Touch your arm and say
Muscles are soft.

Completing the Worksheet
Activity 1

• Write on the board under Muscles the names
of the two muscles on the worksheet and
touch your upper arm at the same time.
Encourage the children to touch their upper
arms and say biceps, triceps. Are they hard
(tapping the desk) or soft (touching your arm)?
Soft. Biceps and triceps are muscles.

• Touch your head and say Muscle or bone?
Bone. Write skull on the board under the word

Bones and encourage the children to touch
their heads and say skull. Is it hard or soft?
Hard. Move your fingers along your ribs and
tap on the desk. Muscle or bones? Bones. Write
ribs and encourage the children to repeat after
you and find their ribs. Continue the same
procedure for backbone and femur.

• The children write the names of the muscles
and bones in Activity 1.

• Check answers.
Answers: a-skull; b-ribs; c-backbone; d-femur;

e-biceps; f-triceps.

Extension activity

Bring a child to the front of the class. Ask
him/her to touch a bone or muscle. Say:
Touch your skull, touch your ribs, etc. Bring
another child to the front and ask the two
children to touch their biceps. The first child
to touch his/her biceps wins and plays the
role of the teacher with the next two
children. Continue until they are able to use
the new words confidently.

Activity 2

• Elicit some information about our muscle and
bone system from the children. Point to your
body, write some numbers on the board and
ask How many bones? 100? 200? 800? How many
muscles? 100? 200? 600? Let the children guess.
Ask the children to read the information in
Activity 2 and tell you how many bones and
muscles we have got. If the children can’t say
the numbers correctly in English, ask some of
them to write the answers on the board.
Explain that about 200 bones means 190, 200,
or 210.

• Ask the children to read the sentences in
Activity 2 again and complete the words. They
can compare their answers in L1 or L2 in
pairs.

• Check answers.
• Read the sentences together with the class.

Calcium may be very similar to the equivalent
word in their own language. You can use
mime or pictures to help explain the meaning
of the other sentences.

• Ask the children to underline the most
important words in each sentence. Elicit their
suggestions and write them up on the board,
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eg, 600 / move / 200 /  calcium / femur. Using
these key words on the board, ask the children
to say what they remember. Encourage them
to make complete sentences: 600 – We have got
about 600 muscles; move – Muscles move the
body, etc.

Answers: have; muscles; Muscles; body; have;
Bones; femur

Extension activity

The children continue the above activity in
small groups. One child says a key word and
the group makes a sentence, eg, Child 1:
Calcium. Group: Bones have got calcium.
Child 2: Femur. Group: The femur is a long
bone.

Activity 3

• Say something about muscles or bones and
encourage the children to say if it refers to
bones or muscles, eg, Teacher: We have got
200 … (pause) Class: Bones! Teacher: The
femur is a long …Class: Bone! Teacher: They
move the body. Class: Muscles.

• The children do Activity 3.
Answers: a-bones; b-muscles; c-Muscles; d-Bones;

e-bone
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Raindrops can split light into lots of colours. Can you colour in the 
 

with the colours in the right order? You will need blue, green, 
 

red and yellow.orange, purple,
rainbow
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HUFS TESOL Certificate Program  Project Learning 
 

Week 14: Preparing for Micro-Teaching 

Homework: 

Finish the project curriculum. Be ready to share information about your project with the class. Plan 

one lesson from the project curriculum using the lesson plan template. This should be typed. The 

template is available to download from HUFs e-class. Be ready to present your project and teach 

your lesson in weeks 15 and 16. Email your tutor if you would like feedback on the lesson plan but 

give him or her plenty of time before the assignment is due. You will need to submit a typed copy of 

your lesson plan, project, and printed materials to the tutor. If you are using a PowerPoint, please 

print this, too. Refer to the checklist and rubric when making your project and lesson plan. 
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Title 
Animal Life Cycle  
 

Context 
Intermediate / 4th graders  
 

Time  
45min 
 

Aim  
By the end of the activity, students will be able to create a ‘life cycle wheel’ for the animals of their choice, with written 
information on 4-5 stages of life cycle and do a short presentation in front of the class.   
  
Materials  
 
- Stage #1) Picture cards of baby animals and adult animals, PPT showing baby animals and adult animals  
- Stage #2) Youtube video, life cycle of frogs worksheet  
- Stage #3) PPT, articles on each animal, graphic organizer worksheet, a sample life cycle wheel  
- Stage #4) same as in Stage#3 – article on each animal, graphic organizer 
- Stage #5) life cycle wheel template, color pencils, glue, scissors, etc.  

 

Lead-in 
1. Schema-building 
: Ask Ss, “Do you have or know any pets? What animals are they? Have you ever seen a pet growing from baby to an 
adult?” Then show pictures of baby animals and adult animals. Then in a pair, let Ss sort the animals in two groups. Lead 
them to group by baby vs adult. Ask them ‘what happened to the baby animals and how did they become adults?’ and 
introduce the term ‘life cycle’  
 

2. Topic introduction:  
: Introduce the concept of ‘life cycle’ via a song video  (Frog song: https://www.youtube.com/watch?v=MJOSoJNeu54 ) 
After watching the video, ask Ss what they remember from the video. Give students a worksheet for frog’s life cycle and 
let students number them in the right order. Then compare with the partner.  
 
 

Set up and run the activity – main skill tasks 
3. Main task demonstration 
: Teacher shows a demonstration of the main task by doing a sample together with the class. First, teacher shows 
pictures of ‘harp seal’ in different life stages and put them in the right order. Read a short article about harp seal with the 
class. Use ‘graphic organizer’ worksheet to summarize key information about the animal’s life cycle. Teacher shows how 
to make a ‘life cycle wheel’ with the information on harp seal.  
  
4. Main task  
: Briefly show students different articles on different animal life cycles. Tell students that they are going to make a life 
cycle wheel in pairs and let them choose an animal from the example. After SS have decided on an animal, Ss organize 
their information using graphic organizer.  
 
6. Make a life cycle wheel with a given template 
 

Close the activity and post-activity 
 
Do a presentation of the life cycle wheel in front of the class.  
Refer to the earlier writing activity for practicing target language  
 
 

Name and student number 
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Baby B (Gives Marty the cauliflower) Here 
you are!

Marty (Eats all the cauliflower very fast) 
Mmmm. Lovely. Delicious. I love cauliflower.

Peter ^
Anna /  Oh, no! Ugh! Disgusting!
Chris '

Mrs B Oh no! The cauliflower. The cauliflower.

Baby B Ha ha ha. My cauliflower, my 
cauliflower.

Marty I like cauliflower.

Peter 'j
Anna > Oh yuck, he likes cauliflower!
Chris /

CHICKEN LITTLE
Characters
Narrator 
Chicken Little 
Ducky Wucky 
Rabbit Fabbit 
Piggy Wiggy 
Foxy Loxy 
Chorus

SCENE 1_______________________________

Narrator Once upon a time there was a 
chicken. Her name was Chicken Little. She 
lived in a little house in the country. There was a 
big apple tree in her garden. One day she was 
sitting in the garden, enjoying the sun, when 
suddenly an apple dropped off the tree and on 
to her head. She jumped up ...

Chicken Little Oh no!
The sky is falling in 
The sky is falling in 
I must tell the king 

The sky is falling in.

Narrator And off she went to tell the King.

Chorus Run Chicken, run Chicken 
Run Chicken Little, run.

Narrator She went up the hill, and down the 
h ill...

Chorus Run Chicken, run 
The sky is falling in.

Narrator She went over the bridge and 
through the tunne l...

Chorus Chicken Little, run run 
Chicken Little run run.

Narrator She went into the woods and out of 
the woods ...

Chorus You must tell the King.
The sky is falling in!

Narrator She went round the corner... and 
there she met her friend Ducky Wucky.

SCENE 2 _______________________

Chicken Little Hello Ducky Wucky.

Ducky Wucky Hi Chicken Little. What’s the 
matter? Where are you going?

Chicken Little To the castle.

Ducky Wucky To the castle. But why?

Chicken Little The sky is falling in!

Ducky Wucky Oh no! The sky is falling in.

Chicken Little Yes, we must tell the King.

Together We must tell the King 
We must tell the King 
The sky is falling in 
We must tell the King.

Ducky Wucky Come on. Let’s go!

Narrator And off they went to tell the King. 
They went up the hill, and down the h il l ...

Chorus Run Chicken, run Chicken 
Run Chicken Little, run.
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Narrator They went over the bridge and 
through the tunne l...

Chorus Run Chicken, run 
The sky is falling in.

Narrator They went into the woods and out of 
the woods ...

Chorus Chicken Little, run run 
Chicken Little, run run.

Narrator They went round the corner...

Chorus You must tell the king 
The sky is falling in!

Narrator And there they met their friend 
Rabbit Fabbit.

SCENE 3_______________________________

Repeat Scene 2 with Rabbit Fabbit. Change the 
last line.

Narrator They went round the corner and 
there they met their friend Piggy Wiggy.

SCENE 4_______________________________

Repeat Scene 2 with Piggy Wiggy. Change the 
last line.

Narrator They went round the corner and 
there they met their friend Foxy Loxy.

SCENES_______________________________

Chicken Little Hello, Foxy Loxy.

Foxy Loxy Hi Chicken Little. What’s the 
matter? Where are you going?

Chicken Little To the castle.

Foxy Loxy To the castle. But why?

Chicken Little The sky is falling in!

Foxy Loxy Oh no! The sky is falling in.

Chicken Little Yes, we must tell the King.

Altogether We must tell the King 
We must tell the king 
The sky is falling in 
We must tell the king.

Foxy Loxy Come on, follow me!

Narrator And off they went to tell the King. 
They went up the hill, and down the h i l l ...

Chorus Run Chicken, run Chicken 
Run Chicken Little, run.

Narrator They went over the bridge and 
through the tunne l...

Chorus Run Chicken, run 
The sky is falling in.

Narrator They went into the woods and out of 
the woods ...

Chorus Chicken Little, run run 
Chicken Little, run run.

Narrator They went round the corner...

Chorus You must tell the King 
The sky is falling in!

All the characters go offstage.

Narrator and ...

Foxy Loxy comes back on stage licking his lips 
and rubbing his tummy.

Narrator ... nobody ever saw Chicken Little 
and her friends again.
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CINDERELLA
Characters
Cinderella A 
Cinderella B 
Stepmother 
Stepsister 1 
Stepsister 2 
Rat 1 
Rat 2
Fairy Godmother 
Prince

SCENE 1
The kitchen

Stepmother (Shouting) Cinderella! 

Cinderella A Yes?

Stepsisters 1 and 2 (Shouting) Cinderella! 

Cinderella A Yes?

Stepsister 1 Come here!

Stepsister 2 Come here!

Stepmother Wash my dress!

Cinderella A OK.

Stepsisters 1 Clean my shoes!

Cinderella A OK.

Stepsister 2 Clean my boots!

Cinderella A OK.

Stepmother Hurry up now! Go away! 

Stepsisters 1 Cinderella!

Cinderella A Yes?

Stepsister 1 Go away!

Stepsister 2 Go away!

Stepmother Go away!

SCENE 2
The kitchen 

Stepsister 1 Look!

Stepsister 2 What?

Stepmother What?

Stepsister 1 A letter!

Stepsister 2 A letter!

Stepmother (Takes the letter and opens it) 
An invitation!

Stepsister 1 Who from?

Stepsister 2 Who from?

Stepmother The Prince!

Stepsister 1 The Prince!

Stepsister 2 The Prince!

Stepmother To a party!

Stepsister 1 A party!

Stepsister 2 A party!

Stepmother Tomorrow!

Stepsister 1 Tomorrow!

Stepsister 2 Tomorrow!

All Cinderella!

SCENE 3____________________________
The kitchen

Stepmother Come on!

Stepsister 1 Hurry up!

Stepsister 2 Where’s Cinderella?

Stepmother Cinderella!

Stepsisters 1 and 2 Cinderella!

Cinderella A Yes?

Stepmother Where’s my dress?

Stepsister 1 My shoes!

Stepsister 2 My boots!

Stepmother Cinderella! Hurry up!

Cinderella A Yes, yes, yes!
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Stepmother Girls! Are you ready? 

Stepsisters 1 and 2 Yes, yes. 

Cinderella A Yes.

Stepmother Cinderella!

Cinderella A Yes.

Stepmother Stay here!

Cinderella A Here?

Stepmother In the kitchen!

Cinderella A In the kitchen? 

Stepmother Yes, clean the kitchen! 

Cinderella A Clean the kitchen? 

Stepmother That’s right.

Stepsister 1 and 2 Goodbye! 

Stepmother Goodbye!

SCENE 4__________________________

The kitchen

Cinderella is crying.

Rat 1 Look, it’s Cinderella.

Rat 2 She’s crying.

Rat 1 and 2 Poor Cinderella.

R a ti What’s the matter?

Cinderella A I’m tired.

R ati Cheer up!

Rat 2 What’s the matter?

Cinderella A I’m sad.

Rat 2 Cheer up.

R ati Don’t cry!

Rat 2 No, don’t cry!

The Fairy Godmother appears. 

Cinderella A Who are you?

Fairy Godmother Your fairy godmother! 

R ati Who’s she?

Rat 2 Her Fairy Godmother!

Cinderella A My Fairy Godmother!

Fairy Godmother Come on. Your wishes!

Cinderella A What wishes?

Fairy Godmother ) Come on! Come on! 
Rats 1 and 2 j  Your wishes.

Cinderella A Oh, my wishes!

Fairy Godmother Number one?

Cinderella A A dress—please.

Fairy Godmother A dress! (Magics a dress- 
the lights go off and Cinderella A changes 
places with Cinderella B)

Rats 1 and 2 Ooh—a dress.

Fairy Godmother Number two?

Cinderella B Shoes—please.

Fairy Godmother Shoes! (Magics 
some shoes)

Rats 1 and 2 Ooh—shoes.

Fairy Godmother Number three? 

Cinderella B A car—please.

Fairy Godmother A car! (Magics a car)

Rats 1 and 2 Ooh—a car.

Cinderella B Thank you!

Fairy Godmother OK. Goodbye!

Cinderella B Come on Rats!

Rats 1 and 2 Goodbye, goodbye!

Fairy Godmother Wait, wait!

Cinderella B What?

Fairy Godmother Come home at 12 o’clock. 

Cinderella B OK. 12 o’clock.

Rats 1 and 2 12 o’clock.

Cinderella B Goodbye!

Rats 1 and 2 Goodbye!

Fairy Godmother Goodbye!
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SCENES_______________________
The palace

Cinderella arrives at the party. 

Stepsister 1 Who’s that?

Stepsister 2 I don’t know. 

Stepmother Who’s that?

Stepsister 2 I don’t know.

The Prince talks to Cinderella.

The Prince Hello!

Cinderella B Hello.

The Prince Come and dance. 

Cinderella B Yes, please.

The Prince and Cinderella dance. 

Stepsister 1 Look!

Stepsister 2 What?

Stepsister 1 The Prince!

Stepsister 2 What?

Stepsister 1 They’re dancing! 

Stepsisters 1 and 2 Oh no!

R a ti Look!

Rat 2 What?

Rat 1 The Prince!

Rat 2 What?

R a ti They’re dancing!

Rats 1 and 2 Aaaah (a romantic sigh) 

R a ti What’s the time?

Rat 2 12 o’clock.

Rat 1 12 o’clock. Oh no!

Rat 2 Oh no, Cinderella!

R a ti Cinderella!

Rats 1 and 2 It’s 12 o’clock! 

Cinderella B 12 o’clock. Oh no!

Rats 1 and 2 Run Cinderella, run! 

Cinderella B Goodbye!

Prince Goodbye?

Cinderella B Yes, it’s 12 o’clock. Goodbye! 
(Cinderella runs away)

Prince Stop, stop!

Cinderella B I can’t.

Prince Stop, stop!

Prince Look, a shoe!

R a ti A shoe!

Rat 2 Her shoe.

Prince Her shoe!

SCENE 6____________________________
Cinderella’s house

The Prince has got the shoe.

Prince Is it yours?

Stepsister 1 Yes, yes!

Stepmother Yes, yes!

Prince Oh, no it isn’t.

Rats 1 and 2 It isn’t, it isn’t.

Fairy Godmother No, it isn’t.

Prince Is it yours?

Stepsister 2 Yes, yes!

Stepmother Yes, yes!

Prince Oh, no it isn’t.

Rats 1 and 2 It isn’t, it isn’t.

Fairy Godmother No, it isn’t.

Prince Is it yours?

Cinderella Yes.

Stepsisters 1 and 2 No, it isn’t.

Stepmother No, it isn’t.

Rats 1 and 2 Yes, it is. Yes, it is.
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Fairy Godmother Yes, it is.

Prince Yes, it is.

Donee music starts.

Prince Here you are!

Cinderella Thank you.

Prince Let’s dance!

Cinderella Yes, let’s dance. (Cinderella and 
the Prince dance together.)

FIND A BIN TO PUT IT IN

Characters
Narrator
Mermaids 1,2, and 3
Sal
Pete
Mum
Dad

Narrator Once upon a time there was a family 
of mermaids and mermen who lived by the 
beach. They swam in the sea and played on the 
beach.

Together What a lovely day!

Mermaid 1 The sand is white.

Mermaid 2 The water’s clean.

Mermaid 3 The fishes are our friends.

Mermaid 1 The sun is bright.

Mermaid 2 The rocks are warm.

Mermaid 3 I hope it never ends.

Narrator Then a family of humans came to the 
beach.

Together What a lovely beach!

Sal I want to eat.

Pete I’m hungry too.

Mum Wait a minute please.

Dad Your picnic, Pete. And one for Sal.

Rats Yes, yes, let’s dance! {The Rats dance 
togethei)

Fairy Godmother Come on, let’s dance!
( The Fairy Godmother and Cinderella B dance 
together)

Stepsister 1 It’s not fair!

Stepsister 2 It’s not fair!

Stepmother It’s not fair!

Mum And Dad wants ham and cheese.

Narrator The mermaids and mermen saw the 
humans and decided to hide.

Mermaids Humans, quick hide.

Mermaid 1 Don’t move, keep still.

Mermaid 2 Keep still, don’t move.

Mermaid 3 Wait until they go.

Mermaid 1 Don’t move, keep still.

Mermaid 2 Keep still, don’t move.

Mermaid 3 And they will never know.

Narrator The mermaids watched while the 
humans ate their picnic.

Mermaid 1 What’s that? look, look.

Mermaid 2 Look look, what’s that?

Mermaid 3 Flying through the air.

Mermaid It’s rubbish.

Mermaid 2 From their picnic.

Mermaid 3 Going everywhere.

Mermaid 1 A can, a bag,

Mermaid 2 A cup, a pot,

Mermaid 3 And a banana skin.

Mermaid 1 A dirty rag,

Mermaid 2 Some silver foil,
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Fairy Godmother Yes, it is.

Prince Yes, it is.

Donee music starts.

Prince Here you are!

Cinderella Thank you.

Prince Let’s dance!

Cinderella Yes, let’s dance. (Cinderella and 
the Prince dance together.)

FIND A BIN TO PUT IT IN

Characters
Narrator
Mermaids 1,2, and 3
Sal
Pete
Mum
Dad

Narrator Once upon a time there was a family 
of mermaids and mermen who lived by the 
beach. They swam in the sea and played on the 
beach.

Together What a lovely day!

Mermaid 1 The sand is white.

Mermaid 2 The water’s clean.

Mermaid 3 The fishes are our friends.

Mermaid 1 The sun is bright.

Mermaid 2 The rocks are warm.

Mermaid 3 I hope it never ends.

Narrator Then a family of humans came to the 
beach.

Together What a lovely beach!

Sal I want to eat.

Pete I’m hungry too.

Mum Wait a minute please.

Dad Your picnic, Pete. And one for Sal.

Rats Yes, yes, let’s dance! {The Rats dance 
togethei)

Fairy Godmother Come on, let’s dance!
( The Fairy Godmother and Cinderella B dance 
together)

Stepsister 1 It’s not fair!

Stepsister 2 It’s not fair!

Stepmother It’s not fair!

Mum And Dad wants ham and cheese.

Narrator The mermaids and mermen saw the 
humans and decided to hide.

Mermaids Humans, quick hide.

Mermaid 1 Don’t move, keep still.

Mermaid 2 Keep still, don’t move.

Mermaid 3 Wait until they go.

Mermaid 1 Don’t move, keep still.

Mermaid 2 Keep still, don’t move.

Mermaid 3 And they will never know.

Narrator The mermaids watched while the 
humans ate their picnic.

Mermaid 1 What’s that? look, look.

Mermaid 2 Look look, what’s that?

Mermaid 3 Flying through the air.

Mermaid It’s rubbish.

Mermaid 2 From their picnic.

Mermaid 3 Going everywhere.

Mermaid 1 A can, a bag,

Mermaid 2 A cup, a pot,

Mermaid 3 And a banana skin.

Mermaid 1 A dirty rag,

Mermaid 2 Some silver foil,
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Mermaid 3 A fizzy drink tin!

Mermaid 1 What a stink!

Mermaid 2 What a mess!

Mermaid 3 What a horrid sight!

Mermaid 1 It’s theirs I think.

Mermaid 2 Yes, throw it back.

Mermaid 3 Let’s have a rubbish fight.

Narrator So the mermaids and mermen 
started throwing the rubbish back at the 
humans.

Mum What’s that? Look, look!

Dad Look, look, what’s that?

Mum Flying through the air.

Sal It’s rubbish.

Pete From our picnic.

Together Going everywhere.

Mum A can, a bag,

Dad A cup, a pot,

Mum And a banana skin.

Sal A dirty rag,

Pete Some silver foil,

Together A fizzy drink tin!

Mum What a stink!

Dad What a mess!

Mum What a horrid sight!

Sal Let’s find a bin,

Pete To put it in,

Together And stop this rubbish fight!

Narrator So the family of humans picked up all 
their rubbish and put it in the bin. And then the 
mermaids and the humans enjoyed the beach 
together.

Mermaid 1 The sand is white.

Mermaid 2 The water’s clean.

Mermaid 3 The fishes are our friends.

Children The sun is bright.

Mum and Dad The rocks are warm.

All I hope it never ends.

THAT’S FUNNY

Characters
Nicky, a cleaner
Jerry, a cleaner
Detective Smart, a detective
Slow, the detective’s assistant
Al, a caretaker
Pat, a caretaker
Four children

The stage area is divided into three parts: the 
hall, where the concert will take place, the 
kitchen, and Detective Smart’s office. When the 
children are not involved in the action, they 
should keep still.

SCENE 1_______________________________

The hall

Nicky and Jerry are preparing the hall for the 
concert, putting up balloons and streamers. The 
children creep in and take some balloons.

Detective Smart and Slow are in the office. Slow 
is reading the paper.

Nicky Look!

Jerry What?

Nicky They’ve disappeared!

Jerry What? What’s disappeared?

Nicky Those balloons! Eight balloons! They’ve 
gone!
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MARTY THE MARTIAN
Characters
Marty the Martian
Anna
Peter
Chris
Mrs Brown (Mrs B)
Baby Brown (Baby B)

SCENE 1_______________________________
The kitchen

Anna is in the kitchen. She is eating a Mars Bar. 
Suddenly Marty arrives.

Anna Oh! Who are you?

Marty I’m Marty.

Anna Ah. I’m Anna. And where are you from?

Marty I’m from Mars ... and ... I’m hungry!

Anna Do you like chocolate?

Marty I love chocolate!

Anna Here you are. Try this!

Marty (Eats all the Mars Bar very fast) Ugh!
I don’t like chocolate!

Anna Oh no! My Mars Bar. My Mars Bar!

Marty I’m hungry!

Anna Well. Let’s go to Peter’s.

SCENE 2_______________________________
Peter’s house

Peter is eating an ice cream.

Peter Hello Anna. (Looks at Marty) Who 
are you?

Marty I’m Marty.

Peter Oh. Hello Marty. I’m Peter.

Marty I’m hungry!

Peter Do you like ice cream?

Marty I love ice cream!

©Oxford University Press

Peter Here you are. Try this!

Marty (Eats all the ice cream very fast)
Ugh! I don’t like ice cream!

Peter Oh no. My ice cream. My ice cream!

Marty I’m hungry!

Peter Well. Let’s go to Chris’s.

SCENE 3_______________________________
Chris’s house

Chris is eating some biscuits.

Chris Hello Peter. Hello Anna. Who are you?

Marty I’m Marty.

Chris Oh. Hello Marty. I’m Chris.

Marty I’m hungry!

Chris Do you like biscuits?

Marty I love biscuits!

Chris Here you are. Try this!

Marty (Eats all the biscuits very fast)
Ugh! I don’t like biscuits!

Chris Oh no. My biscuits. My biscuits!

Marty I’m hungry!

Chris ^
Peter /  Well. Let’s go to Mrs Brown’s.
Anna '

SCENE 4_______________________________
Mrs Brown’s house

Mrs Brown is giving Baby Brown his cauliflower. 
He doesn’t like it. The others watch.

Mrs B Here you are, lovely cauliflower.

Baby B No, no, no. I don’t like cauliflower.

Mrs B Come on. It’s nice.

Baby B No, no, no. I don’t like cauliflower.

Marty I’m hungry!
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Baby B (Gives Marty the cauliflower) Here 
you are!

Marty (Eats all the cauliflower very fast) 
Mmmm. Lovely. Delicious. I love cauliflower.

Peter ^
Anna /  Oh, no! Ugh! Disgusting!
Chris '

Mrs B Oh no! The cauliflower. The cauliflower.

Baby B Ha ha ha. My cauliflower, my 
cauliflower.

Marty I like cauliflower.

Peter 'j
Anna > Oh yuck, he likes cauliflower!
Chris /

CHICKEN LITTLE
Characters
Narrator 
Chicken Little 
Ducky Wucky 
Rabbit Fabbit 
Piggy Wiggy 
Foxy Loxy 
Chorus

SCENE 1_______________________________

Narrator Once upon a time there was a 
chicken. Her name was Chicken Little. She 
lived in a little house in the country. There was a 
big apple tree in her garden. One day she was 
sitting in the garden, enjoying the sun, when 
suddenly an apple dropped off the tree and on 
to her head. She jumped up ...

Chicken Little Oh no!
The sky is falling in 
The sky is falling in 
I must tell the king 

The sky is falling in.

Narrator And off she went to tell the King.

Chorus Run Chicken, run Chicken 
Run Chicken Little, run.

Narrator She went up the hill, and down the 
h ill...

Chorus Run Chicken, run 
The sky is falling in.

Narrator She went over the bridge and 
through the tunne l...

Chorus Chicken Little, run run 
Chicken Little run run.

Narrator She went into the woods and out of 
the woods ...

Chorus You must tell the King.
The sky is falling in!

Narrator She went round the corner... and 
there she met her friend Ducky Wucky.

SCENE 2 _______________________

Chicken Little Hello Ducky Wucky.

Ducky Wucky Hi Chicken Little. What’s the 
matter? Where are you going?

Chicken Little To the castle.

Ducky Wucky To the castle. But why?

Chicken Little The sky is falling in!

Ducky Wucky Oh no! The sky is falling in.

Chicken Little Yes, we must tell the King.

Together We must tell the King 
We must tell the King 
The sky is falling in 
We must tell the King.

Ducky Wucky Come on. Let’s go!

Narrator And off they went to tell the King. 
They went up the hill, and down the h il l ...

Chorus Run Chicken, run Chicken 
Run Chicken Little, run.
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The Odd Band Rap
Making music’s 
Lots of fun 
With instruments 
For everyone.

Listen to 
The ballon beat 
Move your hands 
Move your feet.

Listen to 
The yoghurt pot 
Move your body 
On the spot.

Listen to
The rubber bands 
Stamp your feet 
Clap your hands.

Listen to
The blocks of wood 
Dance together 
That feels good.

STARLET

The floor space should be divided into 11 parts, 
including the introduction, see diagram. There is 
a film poster of an Egyptian mummy on the wall, 
or drawn on the blackboard. It says Stacy/Steve 
Star, in The Mummy.

Listen to
The saucepan lids 
We’re the odd band 
Now join in kids!

Making music’s 
Lots of fun 
Instruments for 
Everyone.

Slow And the winners are ... The Odd Band!

All Well done! Very good!

The children give back the things.

Children Thank you. It was a suprise. Here 
you are.

Slow phones Detective Smart.

Detective Smart Hello!

Slow The concert...

Detective Smart Be quiet! I’m thinking!

Characters
Stan/Stacy Starlet 
Starlet’s Mum 
Starlet’s Dad 
Bus Conductor 
Starlet’s Friend 
Film Director 
Film Star 
Passer-by
Ambulance Attendant 1 
Ambulance Attendant 2 
Nurse 
Robber

INTRODUCTION______________________

To the audience

Starlet So, you want to be a star! Well, watch 
this!

Sce-we
3

<2.

1

5c«*V€' Sc&y^'
4- 7

Scevie- Sccmo
8

Scene Scene
IO (o

\îtro<jL\A£llrioKi Scewe
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SCENE 1______________________________
Mum Stacy! It’s 9 o’clock.

Starlet It’s what? Oh no, I’m late!

Mum Again! Get a move on! Bye!

Starlet Bye!

SCENE 2______________________________
In the car

Starlet Oh no!

Dad What’s the matter?

Starlet There isn’t any petrol in the car!

Dad Well, get the bus!

Starlet The bus. Good idea! Bye!

SCENE 3______________________________
On the bus

Starlet The High Street, please.

Bus Conductor 54p, please.

Starlet Here you are.

Conductor Thanks.

SCENE 4______________________________
On the bus

Starlet Well, hello! How are you?

Friend Hi Stacy! How’s things?

Starlet Fine, fine. How’s your Mum?

Friend She’s fine. And your brother?

SCENES______________________________
On a film  set

Film Star is dressed as a mummy in bandages. 

Film Star I don’t like you.

Director You don’t?

Film Star I don’t like the film!

Director You don’t?

Film Star And I don’t like this costume. I’m 
leaving. (Film Star goes out)

Director You are?

SCENE 6_______________________________
On the street

Director I don’t believe it. She’s gone!

Robber Hands up!

Director What am I going to do?

Robber Your money or your life!

Director My star! My film!

Robber I said ‘Your money or your life’!

Director Oh yes! (He realizes what is 
happening, He faints)

SCENE 7_______________________________
On the bus

Starlet Oh no! That was my stop!

Friend Wait a minute. Don’t jump!

Starlet jumps off the bus and lands in the same 
scene as the Film Director.

Starlet Ow, ow ow, my ankle, my arm, 
my legs!

Friend Too late!

SCENE 8_______________________________
On the street

Passer-by Oh no! I’ll call an ambulance.

Passer-by takes out a mobile phone and calls 
an ambulance.

Starlet Ow, ow, ow, my ankle, my arm, 
my legs.

Passer-by Oh dear. I think they’re broken?

Starlet Of course they’re broken. Ow, ow, ow. 
Call an ambulance.

Passer-by Don’t worry it’ll be here in a minute. 
(Notices Film Director) Oh look, another body.
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Here’s the ambulance. Take them away please.

Ambulance attendants take Starlet and the 
Director away to the hospital scene.

SCENE 9_______________________________
In hospital

Nurse He’s waking up!

Film Director Where am I?

Nurse In hospital.

Film Director Oh, what happened? What 
happened? My film. My film star! Where is she?

Nurse Oh, so that woman is a film star. Well, 
well, well. She’s over there. Look.

Points to Starlet, who is covered in bandages 
like a mummy.

Film Director Perfect, she’s perfect.

Nurse (To Starlet) Don’t move

Starlet I can’t!

Film Director Hello. How are you?

Starlet Terrible, it’s been the worst day in 
my life.

Film Director Really?

Starlet Yes! Just look at me!

Film Director Oh yes. I see. Oh yes. Mmmm, 
would you like a job?

Starlet A job?

Film Director Yes, I’m looking for a film star, 
just like you!

SCENE 10_____________________________

At the front

Starlet And that’s how it all started.

All the other actors crowd round asking for 
autographs.
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Mermaid 3 A fizzy drink tin!

Mermaid 1 What a stink!

Mermaid 2 What a mess!

Mermaid 3 What a horrid sight!

Mermaid 1 It’s theirs I think.

Mermaid 2 Yes, throw it back.

Mermaid 3 Let’s have a rubbish fight.

Narrator So the mermaids and mermen 
started throwing the rubbish back at the 
humans.

Mum What’s that? Look, look!

Dad Look, look, what’s that?

Mum Flying through the air.

Sal It’s rubbish.

Pete From our picnic.

Together Going everywhere.

Mum A can, a bag,

Dad A cup, a pot,

Mum And a banana skin.

Sal A dirty rag,

Pete Some silver foil,

Together A fizzy drink tin!

Mum What a stink!

Dad What a mess!

Mum What a horrid sight!

Sal Let’s find a bin,

Pete To put it in,

Together And stop this rubbish fight!

Narrator So the family of humans picked up all 
their rubbish and put it in the bin. And then the 
mermaids and the humans enjoyed the beach 
together.

Mermaid 1 The sand is white.

Mermaid 2 The water’s clean.

Mermaid 3 The fishes are our friends.

Children The sun is bright.

Mum and Dad The rocks are warm.

All I hope it never ends.

THAT’S FUNNY

Characters
Nicky, a cleaner
Jerry, a cleaner
Detective Smart, a detective
Slow, the detective’s assistant
Al, a caretaker
Pat, a caretaker
Four children

The stage area is divided into three parts: the 
hall, where the concert will take place, the 
kitchen, and Detective Smart’s office. When the 
children are not involved in the action, they 
should keep still.

SCENE 1_______________________________

The hall

Nicky and Jerry are preparing the hall for the 
concert, putting up balloons and streamers. The 
children creep in and take some balloons.

Detective Smart and Slow are in the office. Slow 
is reading the paper.

Nicky Look!

Jerry What?

Nicky They’ve disappeared!

Jerry What? What’s disappeared?

Nicky Those balloons! Eight balloons! They’ve 
gone!
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Jerry Well, that’s funny! Where can they be? 

Nicky I don’t know. Call Detective Smart!

Jerry Detective Smart. Hello. They’ve gone! 

Detective Smart What’s gone?

Jerry Eight balloons!

Detective Smart Eight balloons. Don’t worry! 
I’ll find them.

Jerry Thank you, Detective Smart. Goodbye.

Detective Smart Goodbye! Well, well, well. 
Eight balloons. What a funny thing to steal.

Slow Detective Smart, look, look at this.
There’s a concert...

Detective Smart Be quiet! I’m thinking.

SCENE 2_______________________________
Another part of the hall

Al and Pat are working. The children creep in 
and take some bits of wood.

Detective Smart and Slow are in the office. Slow 
is reading the paper.

All Look!

Pat What?

Al They’ve disappeared!

Pat What? What’s disappeared?

Al Those blocks. Those wooden blocks. 
They’ve gone!

Pat That’s funny! Where can they be?

Al Don’t know. Call Detective Smart!

Pat Detective Smart. Hello. They’ve gone!

Detective Smart What’s gone?

Al Some wooden blocks.

Detective Smart Wooden blocks! Don’t worry! 
I’ll find them.

Al Thank you, Detective Smart. Goodbye.

Detective Smart Goodbye! Well, well, well. 
Wooden blocks. What a funny thing to 
disappear.

Slow Detective Smart, look, look at this.
There’s a concert with big prizes ...

Detective Smart Be quiet! I’m thinking.

SCENE 3_______________________________
The kitchen

Nicky and Jerry are working. The children creep 
in and take some saucepan lids.

Detective Smart and Slow are in the office. Slow 
is reading the paper.

Jerry Look!

Nicky What?

Jerry They’ve disappeared!

Nicky What? What’s disappeared?

Jerry The saucepan lids! They’ve gone!

Nicky That’s funny! Where can they be?

Jerry I don’t know. Call Detective Smart!

Nicky Detective Smart. Hello. They’ve gone!

Detective Smart What’s gone?

Nicky Some saucepan lids.

Detective Smart Some saucepan lids. Don’t 
worry! I’ll find them.

Nicky Thank you, Detective Smart. Goodbye.

Detective Smart Goodbye! Well, well, well. 
Some saucepan lids. What a funny thing to 
disappear!

Slow Detective Smart, look, look at this. 
There’s a concert with big prizes 
tonight....

Detective Smart Be quiet! I’m thinking.
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SCENE 4________ _______________ _ _ _ _ _
The hall

Al and Pat are working. The children creep in 
and take some elastic bands.

Detective Smart and Slow are in the office. Slow 
is reading the paper.

Pat Look!

Al What?

Pat They’ve disappeared!

Al What? What’s disappeared?

Pat The elastic bands. They’ve gone!

Al That’s funny! Where can they be?

Pat I don’t know. Call Detective Smart!

Al Detective Smart. Hello. They’ve gone! 

Detective Smart What’s gone?

Al The elastic bands.

Detective Smart Elastic bands. Don’t worry!
I’ll find them.

Al Thank you, Detective Smart. Goodbye.

Detective Smart Goodbye! Well, well, well. 
What a funny thing to steal.

Slow Detective Smart, look, look at this.
There’s a concert tonight with big prizes. It says 
big prizes fo r ...

Detective Smart Be quiet! I’m thinking.

SCENES_______________________________
The kitchen

Nicky and Jerry are working. The children creep 
in and take some beans.

Detective Smart and Slow are in the office. Slow 
is reading the paper.

Nicky Look!

Jerry What?

Nicky They’ve disappeared!

Jerry What? What’s disappeared?

Nicky The beans! The beans for lunch. 
They’ve gone!

Jerry That’s funny! Where can they be?

Nicky I don’t know. Call Detective Smart!

Jerry Detective Smart. Hello. They’ve gone!

Detective Smart What’s gone?

Jerry The beans. The beans for lunch!

Detective Smart Beans. Don’t worry! I’ll find 
them.

Jerry Thank you, Detective Smart. Goodbye.

Detective Smart Goodbye! Well, well, well. 
Beans. What a funny thing to steal.

Slow Detective Smart, look, look at this. 
There’s a concert tonight with big prizes. It says 
big prizes for the most original music.

Detective Smart Be quiet! I’m thinking.

Slow But Detective—the concert

Detective Smart I’m thinking!

Slow Original music!

Detective Smart Be quiet!

Slow Goodnight sir. I’m going to the concert!

SCENE 6_______________________________
A bar with a sm all stage

On the stage are the balloons, the wooden 
blocks, the lids, yoghurt pots with beans in 
(maraccas), and a shoe box guitar. Everyone 
is there except Detective Smart.

Nicky Look, my balloons!

Al And my elastic bands!

Jerry And my lids!

Pat And my blocks!

Nicky And my beans!

All Now we understand! What a surprise!

The children come on and perform the rap. The 
audience does the actions.
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The Odd Band Rap
Making music’s 
Lots of fun 
With instruments 
For everyone.

Listen to 
The ballon beat 
Move your hands 
Move your feet.

Listen to 
The yoghurt pot 
Move your body 
On the spot.

Listen to
The rubber bands 
Stamp your feet 
Clap your hands.

Listen to
The blocks of wood 
Dance together 
That feels good.

STARLET

The floor space should be divided into 11 parts, 
including the introduction, see diagram. There is 
a film poster of an Egyptian mummy on the wall, 
or drawn on the blackboard. It says Stacy/Steve 
Star, in The Mummy.

Listen to
The saucepan lids 
We’re the odd band 
Now join in kids!

Making music’s 
Lots of fun 
Instruments for 
Everyone.

Slow And the winners are ... The Odd Band!

All Well done! Very good!

The children give back the things.

Children Thank you. It was a suprise. Here 
you are.

Slow phones Detective Smart.

Detective Smart Hello!

Slow The concert...

Detective Smart Be quiet! I’m thinking!

Characters
Stan/Stacy Starlet 
Starlet’s Mum 
Starlet’s Dad 
Bus Conductor 
Starlet’s Friend 
Film Director 
Film Star 
Passer-by
Ambulance Attendant 1 
Ambulance Attendant 2 
Nurse 
Robber

INTRODUCTION______________________

To the audience

Starlet So, you want to be a star! Well, watch 
this!
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Project Learning Micro-Teaching Rubric 
 

Your final assignment is to plan a project curriculum and choose one lesson from it to micro-teach. 

After planning the curriculum and teaching the lesson, you are expected to reflect on the process 

(250 words) and email it to your tutor. Your micro-teaching lesson will be assessed on the following 

criteria. Phrases from each box can be highlighted to determine your final grade. 

Area or Assessment  Below Passing Pass 
Lesson Planning and Aims  The lesson plan lacked detail. It 

did not give a clear idea of the 
component parts of the lesson. 
Overall, the lesson aims were 
not really achievable or 
appropriate for the age and 
level of the learners. The 
teacher did not write SMART 
aims. The lesson plan was not in 
English or had multiple spelling 
and grammar mistakes. 

The teacher put together a 
satisfactory lesson plan and a 
fairly clear outline of its 
component parts. The aims 
were generally achievable and 
appropriate for the age and 
level of the learners. The aims 
were SMART. The lesson plan 
was written in accurate 
English. 

Lesson Activities The lesson activities were not 
well executed and did not link 
together with logical staging. 
The activities were not well-
scaffolded and the materials 
lacked variety and care in their 
preparation. 

The lesson activities were well-
linked and executed, and 
showed a good progression 
between each task. The 
materials were well-prepared 
and contained variety to apply 
to different learning styles. 

Use of Classroom Aids Classroom aids such as visuals, 
realia, audio or video were not 
used effectively during the 
lesson. The teacher’s writing 
was unclear on the whiteboard. 
The whiteboard was used in a 
way that distracted from a 
learner-centred classroom. 

Use of classroom aids was 
generally effective. Writing on 
the whiteboard was printed, 
clear, and big enough to read 
from a distance. The 
whiteboard was used in a way 
to promote a learner-centred 
classroom. 

Rapport The teacher rapport and 
interaction with the learners did 
not create a relaxed classroom 
atmosphere. The teacher did 
not use the learners’ names and 
lacked awareness of their 
needs. The learners were not 
praised enough in the lesson. 

The teacher had a reasonable 
rapport with the learners and 
the atmosphere in the 
classroom was relaxed. The 
teacher used all the students’ 
names and was sensitive to 
learner needs. The teacher 
gave plenty of praise.  

Teaching English in English The teacher’s language was not 
graded or appropriate for the 
level. The learners had difficulty 
understanding instructions and 

The teacher’s language was 
well graded and appropriate. 
The teacher made good use of 
child-directed speech. The 
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the teacher failed to use 
instruction checking questions. 
The teacher used Korean in the 
class. The teacher had poor 
pronunciation of key 
components in the lesson. 

instructions were staged well, 
simplified, and checked. The 
teacher conducted the class in 
English that sounded natural 
and fluent. 

Time Management Timing was problematic 
throughout the lesson. Some 
activities took too long or 
finished too quickly. The 
teacher did not display evidence 
of managing time. 

Timing was fair throughout the 
lesson. The teacher finished 
the micro-teaching within the 
time limit. The teacher showed 
evidence of managing the 
time.  

Reflection The teacher did not effectively 
identify areas of success and 
weakness in their micro-
teaching. 

The teacher was able to 
successfully identify areas of 
success and weakness in their 
micro-teaching. 

 

Project Curriculum Checklist 
Below is a checklist that applies specifically to the project curriculum. You are expected to pass most 
of these (70%) in designing your curriculum: 

Checklist: 
 

 The topic of the project is motivating for the specified age and level of young learner. 

 The project curriculum is written in accurate English. 

 The lessons are sequenced logically, building in challenge and recycling previous lessons’ 
vocabulary and grammar points. 

 The lessons are sequenced in such a way to culminate in a final outcome task in lesson 8. 

 The lessons in the project cover a range of activity types such as drama, CLIL, arts and 
crafts, and integrated skills. 

 The project was thoroughly brainstormed through a topic web to identify the best 
activities. 

 The lessons and activities from the project are creative, original, and/or well-adapted from 
known resources. 

 The project description clearly outlines the contents and aims of the project. 

 Grammatical and functional aims of the lessons are appropriate to the age and level of 
young learner. 

 The project curriculum contains eight lessons. 
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