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Overview 
 
This course is designed to give you practical insights into using Task-based Learning in your 
conversation classes. Students will experience sample lesson and have opportunities to apply task-
based learning in micro-teaching situations. 
 
Text 
 
Course Packet 
 
Assessment 
 
30% Attendance and Participation 
20% Homework 
25% Micro-Teaching 
25% Reflective Essay 
 
Attendance [10%] & Participation [20%] (30%) 
Attendance is mandatory. Participants who arrive to class 10 minutes or more after the 
start of class will be considered late. Participants who are late 3 times will receive 1 
absence. Any participant who misses ¼ or more of all class meetings WILL receive 
an F in the course. More important than attendance is participation. I expect 
participants to be active in class discussions and to complete all oral and written 
assignments BY THE DUE DATE. If assignments are handed in late without prior 
permission from the instructor, 10% for each late day will be deducted from the 
grade. Finally, participants in this course will have several opportunities to apply the skills 
learned in lectures, discussions and workshops by engaging in various “in-class” activities 
and projects.  
 
Homework on readings (20%) 
It is essential to be prepared for each class by completing the required readings. This will 
provide you with the background knowledge on the topic and allow you to participate 
actively in the class discussion. In order to ensure that you have read the required readings 
for class, you will be expected to do a short homework assignment for the reading. This 
homework assignment involves answering the guiding reading questions presented at the 
beginning of each reading. These homework assignments are to be submitted at the 
beginning of class. Late submissions will NOT be accepted. 
 
Micro-Teaching (25%) 
Task-based learning is an approach that is often under utilized in EFL situations. To gain a better 
understanding of the method and the techniques necessary to implement successful task-based 
learning each participant will have opportunities for micro-teaching.  
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Reflective Essay (25%) 
After micro-teaching it is important that you reflect upon that experience. Participants will submit a 
reflective essay one week after completing their micro-teaching.  
 

Weekly Plan  
 
This weekly plan is a tentative plan. It will act as a guideline but  may not be followed exactly due 
to the participants’ needs, their understanding of the contents, and overall progress.  
 

Week/Date Readings In class activities/Assignments 
   
Week 1  Introduction to course 
Week 2 Task-Based Learning an 

Introduction 
Sample Lesson 1 & Processing 
 

Week 3 Basis of the Task-based 
Approach 

Discussion/lecture: about reading  
 

Week 4  Discussion/lecture: reflective 
practice and microteaching 
Workshop: On Giving Feedback 
 

Week 5  TBA 
Week 6  TBA 
Week 7  TBA 
Week 8  TBA 
Week 9  TBA 
Week 10  TBA 
Week 11  TBA 
Week 12  TBA 
Week 13  TBA 
Week 14  TBA 
Week 15  TBA 
Week 16  TBA 
  
 
 
 
 
 
 
 
 
 
 
 
 
 



 
 
 
 
 
 
 
 
 
 
 
 

Section 2 
 
 

Readings 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



 

11Task-based Learning: An Introduction 
 
 
THEORETICAL BACKGROUND 

Task-based learning (TBL), also known as task-based language learning (TBLL), task-based 
language teaching (TBLT) or task-based instruction (TBI) focuses on the use of authentic language, 
having students do meaningful tasks using the target language that have a clear connection to real 
world situations. Such tasks can include scheduling an appointment at a doctor’s office, conducting 
an interview, or making a fractured fairy tale. Assessment is primarily based on task outcome, that is, 
was the task completed successfully and not on how accurately the target language was used. This 
makes TBL an appropriate approach for developing target language fluency and student confidence. 
 
TBL was first proposed by N. Prabhu. He noticed that his students learned language just as easily 
with a non-linguistic problem as when they were analyzing the linguistic features of the target 
language. He also noticed that students were more engaged and participated in the class more 
enthusiastically. He concluded that task-based learning had significant benefits for language learning 
that were typically missing form more standard approaches. 
 
Willis argues that task-based learning does a better job of creating the appropriate conditions for 
language learning than other methods or approaches. Willis identifies the following conditions: 

1. Exposure. Learners need to be exposed to a rich but comprehensible input of real spoken and 
written language in use 

2. Use. Learners need to be given opportunities to use the language to do things such as exchange 
ideas, share opinions, complain, disagree, etc. 

3. Motivation. Learners need to have a clear reason to listen and read the target language as well as 
reasons for them to speak and write the target language. In other words learners need to process 
and the use the target language that they are exposed to through doing authentic, meaningful and 
relevant tasks. 

4. Instruction. Learners need help noticing salient features of the target language after they have had 
opportunities to the use the target language. In other words, the teacher provides students with 
opportunities to focus on form. 

 
Willis believes that the first three conditions (Exposure, Use and Motivation) are essential for 
language learning. Instruction, however, is desirable, but not an essential condition for language 
learning.  
 
 

 

 



 

There are five important characteristics to a task-based approach to language teaching:  

1. Learning to communicate through interaction in the target language (i.e. interaction is seen as a ne
cessary part of learning)  

2. The introduction of authentic texts into the learning situation 

3. The provision of opportunities for learners to focus, not only on language, but also on the learning
 process itself; for example, learners are given tasks with clear outcomes and they are asked to rep
ort on the task itself. 

4. An enhancement of the learner’s own personal experiences as important contributing elements to 
classroom learning 

5. An attempt to link classroom language learning with language activation outside the classroom 
 
 
Definition of task in task-based learning 
 
According to Willis (2007), a task is an activity “where the target language is used by the learner for 
a communicative purpose (goal) in order to achieve some outcome." Willis (1996) also assets that 
task is NOT “a label for various activities including grammar exercises, practice activities and role 
plays.” This is because many grammar exercises and practice activities are not communicative, and 
role plays, although they are communicative, they do not have a clear predictable outcome.  
 
Skehan (1996) defined task as an activity in which meaning is the primary focus. In addition the task 
must have some sort of relationship to the real world. Furthermore, task completion by the learner is 
a priority, and assessment of learning is determined by task performance in terms of task outcome. 
 
 
Types of tasks identified by Willis 
 
1. Listing 

 brainstorming 

 fact-finding 

 Outcome: Complete list or draft of a mind map 
 
2.  Ordering and sorting 

 sequencing 

 ranking 

 categorizing 

 classifying 

 Outcome: a set of information which is ordered and sorted according to specified criteria 
 
 

 

 

 



 

3.  Comparing 

 matching 

 finding similarities 

 finding differences 

Outcome: Could be that items are appropriately matched or assembled or that the similarities 
and/or differences are identified and listed 

 
4.  Problem solving 

 analyzing real situations 

 analyzing hypothetical situation 

 reasoning 

 decision making 

 Outcome: solutions to problems which can be evaluated 
5.  Sharing personal experiences 

 narrating 

 describing 

 exploring and explaining attitudes, opinions reactions 

 Outcome: largely social 
 
6.  Creative Tasks 

 brainstorming 

 fact-finding 

 ordering and sorting 

 comparing 

 problem solving 

 many others 

 Outcome: End product which can be appreciate by a wider audience 
 
 
Task-based learning framework 
 
Willis (2007) uses the following diagram (see below) to illustrate the task-based learning framework. 
Her diagram has three stages, pre-task, task cycle and language focus.  
 
In the pre-task stage, the teacher introduces the topic, elicits student prior knowledge and sets up the 
task. The teacher may also choose to model the task. Additionally, the teacher may prepare the 
students by providing them with key vocabulary or helpful expressions. This step, however, does not 
follow TBL methodology in the strictest sense, because students should be encouraged to use the 
language they are comfortable with in order to complete the task, so providing learners with 
necessary vocabulary or grammatical expressions is usually not recommended. 
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In the task-cycle stage, students are engaged in a language learning task, students then summarize 
what happened in the task and share this summary and the results of their task with their class. The 
teacher monitors and provides feedback to students at each step of the way, but because the tasks 
have clear outcomes, students are also able to assess their own progress and can often say why the 
tasks were completed successfully or unsuccessfully. Because the tasks provide students with clear 
outcome feedback, learners are able to take more responsibility in their own learning; hence TBL is 
appropriate for building fluency and confidence.  



  
In the language focus stage, the teacher draws students’ attention to some aspect of the target 
language that they used to complete the task. Teacher often chooses language that students struggled 
with or used incorrectly. It may include language forms that the students were using, problems that 
students had, and perhaps forms that need to be covered more or were not used enough. After 
students have had an opportunity to clarify their understanding of the target language, they practice 
using the clarified form.   
 
In this framework, clarification of the target language comes after students have had an opportunity 
to use the target language. In other language frameworks such as Present – Practice – Produce (PPP) 
clarification of the target language comes prior to use. In the Encounter – Internalize - Fluency (EIF) 
framework, clarification can come either prior or after use, although most examples in the Material 
Development course packet model clarification of the target language prior to use.  
 
Don’t even try to fit task-based learning into the EIF framework. It would be a very messy process, 
and there are several reasons for this. First, the TBL framework is an integrated skills framework, so 
assessment isn’t determined by the skill but by the task. Second the task cycle stage is a mixture of 
encounter, internalize and fluency. Therefore, it best to think of task-based learning as a completely 
different way of organizing and teaching a lesson. 
 
 
Sample lesson: Is it task-based learning? 
 
This is a lesson designed for adult learners. It is a multi-level class, but all the learners have had 
multiple years of previous language learning. The teacher enters the classroom and greets her 
students, and the students greet her back. She then looks at the class and says: “I have a problem.” 
The students respond to the prompt by saying things like: “What’s wrong?” “What’s the matter?” 
“What’s your problem?” The teachers says, “I need to take attendance, but I don’t have a pen?” 
Students respond by saying various things like: “Why don’t you use mine?” “Here. Use mine.” “You 
should use Jae-Seung’s” etc. 
 
The teacher uses a student’s pen and takes roll. Then the teacher asks the students: “Why did I 
borrow Jae-Seung’s pen?” Students respond: “Because you forgot your own.” Teacher says, “That’s 
right. I forgot my own pen, so not having a pen was my …..” Teacher waits for students to finish her 
sentence. Several students say: “Problem.” The teacher writes the word on the whiteboard and then 
the teacher says: “When someone has a problem what can we do?” Students say things like. “We can 
help them.” “We can give them advice.” Teacher says: “Yes, we can help them and we can give 
them advice. How do we give people advice? What do we say?” 
 
Students then give suggestions and teacher writes the target language on the white board such as: 

 You’d better… 

 Why don’t you…. 

 You should… 

 I think you should… 

 You might want to consider… 
 



Teacher then explains what the students will do next. Show them that you have two sets of cards; 
blue cards and red cards. On the blue cards are the situations on the red cards are the problems. 
Some students will get blue cards and some students will get red cards. People with the blue cards 
need to find someone with a red card. The person with the blue card will explain the situation. For 
example: ‘I am your professor and you have come to me because you have a problem.’ After the 
person with the blue card has introduced each person’s role the person with the red card begins the 
role play. A: Professor, I have a problem…After the pair has completed their role play, they should 
exchange cards and find a different person to interact with. Teacher should CCQ the directions and 
then she should pass out the materials. 
 
Students do the activity taking turns asking for and giving advice across a variety of situations and 
circumstances. The teacher monitors and takes notes regarding the language that students are using 
across the situations and circumstances. After about eight minutes, the teacher claps her hands and 
puts the students into groups of about six students. Each group has three blue cards and three red 
cards. The teacher asks the students to talk about the activity they have just finished so that they can 
report what they have learned and what questions they may have. 
 
Students work together and discuss the role play and make a list that describes the language that they 
used and a list of questions they have about the language and situations that they encountered. The 
students report and the teacher writes the students’ observations on the whiteboard such as “Is it OK 
for a students to say ‘you’d better’ to their professor when giving advice?” The teacher then makes 
her own observations. 
 
Next teacher reviews aspects of pragmatics and usage for the various way of giving advice. Teacher 
provides examples of the TL and tries to elicit the rules from students, but if the teacher is unable to 
get the students to notice the rules, she provides them with the correct answers. After students have 
had a chance to clarify the target language, the teacher gives a similar activity to the students. This 
time the students use green situation cards and pink problem cards to set up the role play. As 
students do the second activity, teacher monitors and takes notes. After about six minutes, teacher 
claps her hands and asks students about the target language they used in certain situations and why 
they chose that target language. Students answer the teacher’s consolidation questions and then the 
teacher dismisses the class.  
 
Although this lesson is staged in a similar way to task-based learning, it is NOT a task-based 
learning lesson. First of all, role-plays do not have clear outcomes, second this role-play over-
emphasized a specific function of language. For a lesson to be considered task-based learning, the 
task that students are given need to have clear and identifiable outcomes and the language that 
students use to achieve that task should be open. Even though this wasn’t task-based learning (it 
actually followed the Test-Teach-Test framework), it was still an effective lesson. It was effective 
because role-plays allow a teacher to assess students understanding of pragmatics better than more 
outcome driven tasks.   

BASIC PRINCIPLES 

1. Tasks-based learning should have functional objectives that are tied to the outcome of the task, an
d these objectives should match the communicative needs of the learners. 

2. Task-based learning should have predicted outcomes and limited processes.  



3. Task-based learning should require input from all learners.  

4. Task-based learning should accommodate learners differing learning styles. 

5. Task-based learning should allow for different modes of participation and solutions. 

6. Task-based learning should be challenging but not threatening. 

7. Task-based learning should develop implicit, procedural knowledge. Learners can best develop i
mplicit, procedural knowledge of a second language through the effort to communicate while doi
ng a purposeful task. 

TECHNIQUES 

1. Give tasks with clear individual roles.  

2. Allow learners to decide what role each member of the group will take, but make sure that everyo
ne has a role so that everyone can participate. 

3. Use authentic materials whenever possible so learners have real target language input to use as a 
model for their task completion. 

4. Use authentic task (see types of task above). 

5. Provide guiding questions to organize and structure the language analysis. 

CRITICISM 

Task-based learning has many advantages. First, it is more student-centered than traditional 
approaches, and second it allows for meaningful communication. It allow allows students to build 
their language skills around the language they need rather than following a prescribe language 
syllabus. Although the teacher may present language in the pre-task, the students are ultimately free 
to use whatever vocabulary or grammar they want. This allows the learners to use all the language 
they know and all the language they are in the process of learning and not only the target language of 
the lesson. Furthermore, as the tasks are likely to be familiar to the students such as scheduling an 
appointment, students are more likely to be engaged. When students find an activity engaging this 
will motivate them in their language learning. 
 
A major disadvantage for task-based learning is that it is not appropriate for real beginner students. 
For example it’s the first day of Turkish class, and I am the teacher. None of my students have ever 
studied Turkish before, could they successfully use task-based learning in this situation? No, because 
they have no knowledge of the target language. Others researchers, for example Carless (2003), has 
argued that the tasks themselves limit the language to which students are exposed. For example, 
because tasks need to have identifiable outcomes, certain kinds of language functions do not lend 
themselves to these kinds of task-types such as discussion or debate. Swan (2005) argued that the 
assumptions underlying TBL are problematic. For example, TBL assumes acquisition occurs during 
communication, but there is no evidence that this is the ONLY way that acquisitions take place. 
Furthermore, task-based learning my also limit teachers ability to assess and teach pragmatic aspects 
of language. Pragmatics require learners to use language in specific situations, outcome driven tasks 
tend to focus on task completion and not situational factors. Teachers, therefore, need to keep these 
things in mind when designing task-based learning lessons. 

 



PROCESS QUESTIONS 

1. What is the Task-based Language Learning? 

2. What is your general opinion of this method? 

3. What aspect of TBL might you use in your classes? 

4. What is the definition of task in TBL? 

5. When using the TBL approach, what is the teacher’s goal? 

6. Describe the teacher’s role in TBL approach? 

7. Describe the Students’ role in the TBL approach? 

8. What are the benefits of this approach? 

9. What are the challenges/disadvantages of this approach? 

10. What are some common activities or techniques used in this approach?  

11. As a teacher, have you ever used any of these activities? 

12. As a learner, have you ever been taught using any of these activities? 

13. What type of learners do you think would best respond to the TBL method?  

14. What aspects of TBL do you think would work for your students? Why? 

15. Look at the materials that your trainer has provided. Use the definition of task to decide if these 
materials are appropriate TBL task or not. 

16. Make a list of three for language topics that you might want to teach your students. Next look at 
the list of task types described above a select one or two possible tasks that your students could 
do for the topics you have brainstormed. 

MICROTEACHING 

1. Look at a popular language learning textbook, and adapt a lesson or unit to TBL. How is the 
lesson similar to the one in the textbook? How is it different? 

2. Choose one of task types listed in the first section and develop it into a full lesson plan. 

ACTIVITIES 

“22nd Century Star Search” 

Level Intermediate 

Time 15-20 minutes 

Aims To have students make a list of famous people today who will be remembered in the 
22nd Century and to be able to explain why they believe they will continue to be 
famous  

Organization Small groups 

Preparation Pictures of famous people from the mid-20th Century who are still famous today 
such as Elvis, Marilyn Monroe, etc…  

Procedure 1  Lead-in: Show pictures of Elvis and Marilyn. Have the learners discuss these 
questions in groups: Do you know these people? What are they famous for? Why 
do we still remember them today?  



 2  Set-up: Write the task sequence on WB or put it on the PPT. Explain and CCQ 
the task cycle.   

   a) List five famous people today who will be remembered in the 22nd century.  

   b) Compare your lists. Did you have any people in common?  

   c) Tell each other why you chose the people on your list.  

   d) Finally, combine your two lists, but keep it to only five people.  

 3  Report: Let groups share their lists and the reason why they believe these people 
will be famous in the 22nd Century with other groups. 

   

“Night Out” 

Level High Intermediate Adults 

Time 30 minutes 

Aims To build vocabulary related to the topic and to recycle TL for making plans (be 
going to) and describing intentions (will)  

Organization Small groups 

Preparation Pictures of some common places such as restaurant, bar, etc… and a short listening 
text of two people planning a night out.  

Procedure 1 Lead-in: Show pictures: restaurant, bar, movie theater and ask them what they see. 
Try to elicit the topic “going out” “having fun” etc… 

 2 Vocabulary Building: In groups ask Ss to brainstorm words/phrases and then 
elicit words/phrases form the groups and write them onto the board (Consider 
organizing your board into different columns places / verbs / feelings etc).  

 3 Model Task: Tell Ss they are going to listen to two people talking. Give the 
listening task: What are they talking about? Play the conversation and let groups 
discuss their answers. Elicit and write on board: Two people are planning a night 
out. Tell Ss they are going to listen again. Give Task: Where are they going to go? 
What are they going to do? Ss listen and then discuss their answers in their 
groups. Elicit and write answers on the board. Tell Ss they are going to listen for 
a third and final time. Give task: What do they say to each other to make their 
plans?  Ss listen and then discuss their answers in their groups. Elicit and write 
answers on the board.  

 4 The Task: Tell them hat they are going to plan a night out for the whole class 
with their partner. Give them a few minutes to think over place they would like to 
go. Elicit suggestions and have students rank the best place to least. When the 
best place has been determined, have students do the task. Then have the students 
switch groups so they can discuss their ideas with another pair. Students should 
take note of any similarities and differences.  

 5 Planning: Put Ss back in original pairings and have them rehearse their 
presentation for the class night out. Teacher monitors, answers questions that Ss 
have and keeps note on language points to be clarified later. 

 6 Report: Let groups share their ideas about the class night out. Each group 
presents and Ss vote on the best plan.  
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Sample Extended Reflections 
 
Name:  
Date: 10/25/06  
Moment/Issue One: Getting Ss Active and Giving Clear Instructions 
 
▶ Description 
In my last PT, Lesson 9 - "Are you sure?", I noticed many students were so confused. They 
really struggled when I asked them to practice a dialogue with two different people. They 
were supposed to exchange their cards, but that didn’t happen. Before Ss practiced the 
dialogue, I gave two candy cards to some students and two rose cards to the other 
students. I also gave Ss explanations about those two different cards. I said, "You will 
practice a dialogue on the board with two different people and your partner should have 
different cards as yours. When you finish your dialogue with a new partner, exchange your 
cards with each other as a gift. So after you finish practicing the dialogue with two different 
people, you will have absolutely two different cards as you had first.” Ss didn't seem to 
understand what I said. Then I called up one student who had two candy cards - at that 
time I had two rose cards. I explained the activity by modeling with that student. The 
student and I practiced the dialogue and after we finished it, we exchanged our cards. Then 
I added, "If you start with two roses, you will finish with two candies. Do you understand?" 
One student said, "Yes" and some student started practicing the dialogue. However Some 
Ss seemed to be still confused not knowing what to do. I noticed boys at Table C didn't 
practice the dialogue at all. So I practiced with a boy at Table C. Four girls at Table A and 
two boys at Table B finished their practice, but I noticed the cards of the two boys at Table 
B had not been changed. Each boy had two cards. - one candy card and one rose card. 
Nevertheless they said: "We finished". 
 
▶ Analysis 
There are several factors in this moment that hindered Ss learning. First of all, I did not 
clarify the task and purpose of the activity I wanted them to do. Although I modeled the 
activity with one of my better Ss, some of my lower level Ss still did not understand the task. 
I didn’t know that the task was still unclear, because I asked the CCQ: Do you understand? 
Although it produced answers, such as “Yes,” it did not really measure Ss understanding of 
the task. As Graves wrote, in order for Ss to do a task successfully they need two things: 
They need to know what to do and Ss have to have the ability to do it. I believe that my Ss 
had the ability to do the task I had planned, but not making the task and purpose of the 
activity clear to them through my instructions and my lack of CCQs to adequately check 
their understanding lead me to realize that I had run the activity before my Ss were ready. 
Since my Ss were not ready to do the task, some Ss didn’t do the task successfully and 
that can undermine their confidence. 
 
▶ Generalization 
According to what I know about Ss learning, Ss need to be active in a lesson. In order to 
get Ss involved in an activity, they need to have a reason to participate in the activity. When 
I planned this activity with cards, I intended to have Ss participate in their activity by giving 
them a specific task. That was to exchange cards. Actually this idea came from my thought 

Comment: Excellent detail. Good job 
picking a significant 3-5 minute moment 
to reflect on.  

Comment: This is generalization not 
analysis 



that Ss would not be so active to practice a dialogue with a new or unfamiliar person. So I 
would like to give Ss a reason to practice over their hesitation. But unlike my intention, 
many students were so confused and didn't even know what to do with the cards. It is 
important to have materials with high impact, and the trading cards would get the Ss 
interested. But I realized it was more difficult for low level Ss to understand without this 
being a regular activity for them. So, although Ss were given a reason to work together, 
they couldn’t understand what to do. If I had asked CCQs, Ss could have understood much 
better. Also it would have been a good chance to have Ss explain the directions to each 
other at the tables, in pairs or groups. I felt sorry for not modeling enough.  Overall, poor 
instructions caused Ss to struggle and hindered their learning, and instructions are 
crucial to having a successful lesson.  
  
▶ Action Plan 
When I plan my lesson, I will continue to get Ss active in the lesson by giving them a 
reason to work together; however, I will include at least two ways of giving instructions such 
as verbal and written instructions. I will also use: modeling and CCQs. If necessary, due to 
observed Ss behavior, I'll try to have higher level Ss explain directions to lower level Ss in 
pairs or groups. 
 
As a general rule: 
 

 Description and analysis is written in the past tense. 
 Generalization is written in the present tense.  
 Action plan is written in the future tense.  

 
Generalization represents what you believe is generally true about the learning 
teaching situation. It is in this section where you make reference to theory and past 
readings such as Kathleen Grave’s “Adapting Coursebooks.” 
 
For example you may want to consider writing something like:  
 
“I believe that my students have the ability to do the task that I have planned, but if I 
do not make the task and purpose of these activities clear, they will not be 
successful. Materials and textbooks don’t teach themselves. My role as a teacher is 
to facilitate Ss learning. To do this I should….because as Graves said….. 
 
 
 
 
 
 
 
 
 
 
 

Comment: This is analysis. 



Sample Observation Notes 
 

Practice Teaching Observation Sheet 
 

Name:                             Trainer: James                           # of Students:  8 
Time:    10:20-10:25                                                                                 lesson type/topic/skill: listening/reading 
Date:    Monday, 28 December 2009  
Lesson Plan:                                                                                 General comments: 
     turned in before lesson to be reviewed by trainer                               YES 
     detailed, clear steps and sections                                                           YES 
     clear SWBAT with observable behavior outlined                                YES 
     challenges and solutions listed                                                                YES 
Trainer Summary 
 
Worked well: 

 Rapport building with personal Qs such as what did you do this weekend 
 Schema building by asking Qs about shopping and buying, but no visuals to help Ss 
 Prior knowledge assessed, but T didn’t write words on the WB 
 Ongoing assessment used to assess Ss understanding of keywords with Kinesthetic component 
 Peer checking used 3 out of 4 times, but can we make that 4 out of 4?? 

 
Things to consider: 

 When asking guiding Qs to Ss give them time to respond. Use think—pair—share as a technique to 
give Ss the time they need. 

 Use specific CCQs to check the vocab you elicit 
 Missed opportunity for KT activity with T/F check 
 Mind maps should be used with schema activation 

 
 
 
  Teacher:            Trainer: James        Date: Monday, 28 December 2009        page number: 1 
 
Time 

I notice…                       
(teacher or student / actions or words) 

I am thinking…. 
(questions, analysis, application of theory, wonderings, 
thoughts) 

 
1020 
 
 
 
 
 
 
 
1021 
 
 
 
1023 
 
 
 
 
 
 

 
Class is arranged into two groups of 4. T has 
prepared PPT and it is projected on the TV. T 
asks Ss to pay attn and then T greets Ss and Ss 
greet T. T asks Q: what do you do last weekend? 
Ss say various thinks then T asks about shopping 
and T shows what she bought cheap 
 
 
T asks Ss what do you do when you have things 
you don’t need anymore? Ss hesitate one Ss says 
donate, but T has to give Ss ideas 
 
T shows pictures and asks Ss about what they see. 
Ss are saying various things, but T is not writing 
on the WB 
 
 
 
 

  
 Good classroom arrangement. This will promote 
pair work and promote kinesthetic activities.  
 Rapport Building  Realia  Schema building and 
intro of topic 
 
 
 
 
?? Could you have had Ss do this as a b’storming 
activity?? Think—Pair—Share is a way to increase s 
ability to answer the guiding Qs you are asking. 
 
 Prior knowledge but could you have written the 
words on the WB and could you have asked specific 
CCQs for the words. For example which is popular X 
or Y?  Could the keywords for this reading have been 
introduced through a collaborative learning activity? 
Such as a picture dictionary activity??  
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T passes out a matching activity to assess vocab. 
T models on the WB and monitors.  
 
 
Peer checking 
 
 
T has the cards and Ss are doing to come to WB 
and amtch words and meaning. T asks Is it clear 
as  CCQ. Ss stand and do 
 
T shows picture and asks Ss what do you see? Ss 
say various things such as garage, back yard, etc. 
T then writes garage sales on the Wb and does a 
mind map  
  
 
T gives Qs before Ss read and T has Ss read then 
from the PPT 
 
T goes over the Qs altogether, but was their peer 
checking??  
 
 
T has Ss read the T/F Qs on the PPT. T models by 
doing the first one again.  
 
 
 
T has Ss check Qs with each other, but doesn’t go 
over  
 
T intros the Bingo game.  In her direction she 
uses the words horizontal and vertical 
 

 Ongoing assessment.  Models activity on the WB 
 Simple clear directions Monitoring, but no CCQs 
of the task 
 
 Good for safety and comfort 
 
 
 Kinesthetic ?? But were direction clear? One Ss said 
T we don’t get it.  
 
 
 Mind maps are good for schema building but this 
needs to come prior to the pre-teaching of the 
keywords to prepare the Ss for the new words they are 
to learn 
 
 
 
 Ss have reason to read  Let Ss read Qs aloud to 
lower TTT  T is monitoring 
 
?? Safety and comfort??  
 
 
 
 Ss have reason to read  Let Ss read Qs aloud to 
lower TTT  T is monitoring  Ss have the Q set in 
front of them good for tactile and concrete learners.  
 Modeling 
 
Peer Checking, but could you have had Ss do this 
kinestheticly with X/O cards??  
 
?? Appropriate language for MS Ss?? 
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