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Introduction  

The term method is problematic. Researchers who have observed teachers in the 
classroom, such as Nunan (1987), Thornbury (1996), and Kumaravadivelu (2006), have 
noted that teachers who claim to follow a particular method rarely do so. Thus, the term 
"method" actually refers to two distinct aspects of language teaching. The word “method” 
can refer to the techniques, strategies, and procedures advocated by theorists and 
researchers, but it can also refer to what the teacher actually does in the classroom. In this 
book, the word “method” will refer to a way or procedure for presenting, practicing, and 
assessing a new language.  

In this course, I do not advocate any particular method; however, I do advocate using BEST 
PRACTICES. This is what some researchers call “the balanced approach” (Harmer, 1982), 
“enlightened eclecticism” (Brown, 1994), or “principled eclecticism” (Larsen-Freeman, 2001). 
That means we will be focusing on an overall approach to language teaching and not a 
method. An approach comprises the theoretical principles associated with successful 
language learning and teaching. A method, on the other hand, is a plan for presenting, 
practicing, and assessing a new language. Thus, an approach can involve several methods.  

There is no such thing as a bad method, but methods should be chosen for their 
effectiveness in helping rather than hindering student learning. At first, you will be 
encouraged to use and experiment with a wide variety of methods. In time, you will discover 
that some methods are more effective for your students than others. These experiences will 
become your beliefs about teaching and learning, and your beliefs form the foundation for 
your approach. Thus, an approach evolves over time because it should be based on beliefs 
and principles derived from experience.  

Between approaches and methods lie frameworks. Frameworks are conceptual structures 
that help to organize and direct a process. You will learn about several frameworks: a 
focused-output framework for teaching productive skills, a receptive-skills framework, and, 
finally, a pushed-output framework that teaches language through content and tasks. These 
frameworks will help you select the appropriate methods, techniques, and strategies to guide 
your students through the learning process. Frameworks are extremely helpful for new or 
inexperienced teachers because they offer a road map for the planning process. In time, as 
your beliefs about learning and teaching are shaped by your own experiences, you will begin 
to rely less on frameworks to organize a lesson and more on your own experiences. 

TEACHING YOUNG LEARNERS  

One of the core beliefs of this course is that creating an immersive language-learning 
environment for young learners is essential in the EFL classroom (Murali & Anmary, 2026). 
To meet children where they are academically and emotionally, one should not approach 
language as an academic subject to be memorized; instead, one should treat language as a 
functional tool for living, playing, and communicating. 

There are several reasons why immersive language learning environments are appropriate 
for young learners. First, it takes into account the critical period hypothesis and brain 
plasticity. According to the Critical Period Hypothesis, children before puberty process a 
second language using the same neural pathways responsible for native-language 
acquisition. Immersive settings leverage this window by providing rich, continuous exposure 
to the target language. This continuous input allows children to intuitively pick up native-like 
pronunciation, phonological awareness, and complex grammatical structures (Hartshorne, 



 

Tenenbaum & Pinker, 2018).  

Another important reason for an immersive second-language environment for young learners 
is that it helps them develop cognitive flexibility and strengthen executive functions. Using 
one's brain to navigate an environment conducted entirely in a foreign language forces the 
child's mind to manage, inhibit, and select the correct linguistic rules based on context. 
Research highlights that this mental process drastically strengthens the brain’s "executive 
command center". Young learners in immersion environments consistently outperform their 
monolingual peers in non-verbal cognitive tasks. They demonstrate marked advantages in 1) 
task-switching and mental agility, 2) working memory capacity, and 3) problem-solving and 
abstract pattern recognition (Nicolay & Poncelet, 2013). 

The third reason for providing young learners with an immersive environment is grounded in 
child development and second-language acquisition theory: a low "affective filter" (low 
anxiety, high self-esteem) is critical for effective learning. Young children naturally exhibit 
lower levels of self-consciousness and a minimal fear of making linguistic errors compared to 
adults. Immersive environments utilize this psychological trait by embedding language into 
standard, everyday physical activities, play-based exploration, and social routines. Because 
the target language is tied directly to multisensory experiences, such as pointing to objects, 
playing games, or singing songs, children map semantic meaning onto physical actions and 
objects. Thus, acquiring language naturally in a fun and stress-free environment.  

Finally, traditional foreign language instruction often relies on abstract explanations of 
grammar rules, translation, and drilling. These practices fail with young learners. First, 
abstract grammar rules are too complex and too far removed from a child's cognitive 
development. Translation and drilling fail to capture or hold the short attention spans of 
young learners. In contrast, immersive environments promote communication as a functional 
necessity. When a child wants to request a crayon or colored marker, ask for another piece 
of paper, or follow along with the game they are playing with their classmates, they must use 
the target language. This shift transforms language acquisition into an active, rewarding 
puzzle. The immediate social reinforcement of being understood creates intrinsic motivation 
and sustained attention, shifting language from a subject one is studying to a fun, interactive 
activity one does with one’s peers.   

 
HOW TO USE THIS WORKBOOK  

Teaching has been called an art and craft by some researchers (Eisner, 1983) and an art 
and science by others (Marzano, 2007). This means that teaching is a highly personal and 
subjective activity that requires organization. The purpose of this course is to help you 
become more familiar with the art, the craft, and the science of teaching.  

Learning is a journey. To get the most out of this journey, you will need to do the following 

things: 

¤ Notice  

¤ Understand  

¤ Experiment  
¤ Reflect/Interact  
¤ Improve  
¤ Implement  

 



 

Noticing involves becoming aware, especially of the techniques and strategies used by the 
method being studied.  

Understanding the theoretical background and basic principles will help you to know where 
in the lesson to use the method or its techniques and strategies.  

Experiment with the method by trying out the techniques and strategies in class with your 
classmates.  

Reflect/Interact: Reflect on what you did, identify what worked and what didn't, then interact 
with your peers to brainstorm solutions to the challenges you faced.  

Improve your skills by practicing the method again so that you are comfortable with its 
procedures and setup.  

Finally, implement what you have learned while teaching a lesson.  

Your trainer and this course will help you through this process. Each Workbook chapter will 
help you to become aware of the benefits and challenges of each method. Processing 
questions are given in each Workbook chapter to facilitate reflection and interaction. In the 
experience or sample lesson, common, practical activities are described that will help you 
reflect on the strategies and techniques.  
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Syllabus   
    
Course Overview   
This course is designed to help students deepen their understanding of language teaching 
methods, techniques, and principles from the past to the present, so they can develop their 
own teaching style and reflect on others' teaching styles in a meaningful and systematic 
way. As students encounter, consider, and reflect on various language teaching methods, 
they will expand and sharpen their repertoire of teaching techniques, becoming more 
knowledgeable and effective teachers.   
 
Assessment   
You are required to complete several assignments this semester. Be sure to follow 
directions carefully, ask for help when you don’t understand, and turn in each assignment 
when it is due.   
 
1. Attendance & Participation (10%)   
In most weeks, students are expected to read the assigned chapter and complete the 
workbook questions before class. There will also be videos available to watch.  Out of 
respect for your classmates and instructor, please come to every class on time, prepared,  
and ready to participate actively   
 
2. Belief Statement (10%)  
Students will reflect on their beliefs about language teaching twice during the course - once 
at the beginning and once at the end. The Belief Statement is the first of these two 
assignments.  The intent of these reflection papers is to give students the opportunity to 
see how their ideas  about language teaching methods, techniques, and principles have 
developed during the  semester   
 
3. Homework on Selected Readings (10%)   
Over the course of the semester, students will need to submit answers. Each selected 
reading comes with guiding questions. Look over the questions before you read, then 
answer them after you read. Your answers should be submitted by email.    
 
4. Lesson Plan (20%) 
You will create a lesson plan using the various methods, techniques, and activities we have 
studied to ensure effective instruction. The idea here is that you can use any of the 
methods we have studied. Use them creatively and effectively to design fun, engaging 
lessons. You will also need to identify the method that your procedures describe and the 
principle behind the procedure. 
 
5. Micro-teaching  (20%) 
This involves teaching the lesson plan to your classmates. You will have 20 minutes to 
teach, and the focus of this experience is on the quality of teaching, not quantity. That 
means you are not necessarily expected to complete the entire lesson you planned. Let the 
learners set the pace, and guide them through the lesson using the best practices you have 
studied. 
 
6. Reflection on Micro-teaching (10%)   
Use the feedback that you received from your peers and from your trainer to help you 
reflect on your Micro-Teaching experience. Answer the three questions on the back of the 
Lesson Plan and  Micro-Teaching handout.   
 
7. Final Learning Statement (20%)  
This is a rewrite of your Belief Statement. Your job is to evaluate your original answers, 
think about the feedback I gave on the original paper, and provide better answers and 
reasons for your beliefs. You will need to turn in the original Belief Statement (with my 
feedback on it) with the Final Learning Statement; BOTH TOGETHER. This is due in week 
16 on the last day of class.   
 
 



 

Belief Statement (Reflection Paper #1)   

Reflect on your experience as both a learner and/or a teacher. Think about each question below 
and formulate responses that describe your current opinions about language teaching and 
learning. Please write at least one well-developed paragraph for each question (4-5 lines or 
sentences).   

DO NOT USE RESOURCE MATERIALS or AI. I want your answers to reflect what you 
currently think or believe about each question, not what someone or an AI thinks or believes.   

The reason is that at the end of the semester, you will rewrite these answers in your Final 
Learning Statement (Reflection Paper #3). I will compare your answers because you will 
submit BOTH your Belief Statement with my feedback on it and your Final Learning Statement 
for me to read and assess. The grade for your Final Learning Statement will be partially based 
on the extent to which your beliefs about teaching and learning are supported by current 
theories.   

1. What is the teacher’s role in language learning? What are the students’ roles?   

2. What are some important characteristics/traits of the teaching / learning process?   

3. Describe what the interaction patterns should look like in a lesson plan and why.   

4. How should the feelings of students be dealt with?   

5. What is language, and how should it be viewed?   

6. What is culture, and how should it be viewed?   

7. What kind of evaluation/assessment should be used and why?   

8. How should student errors be handled?  
 



 

Weeks 1-2 
Introduction (wkbk), To the Teacher Educator (ix-xx), Introduction (Ch1)  

 
 

Introduction  

This first lesson in our YL Methodology course gets us started thinking about what teaching 
methods are and why it is useful to know about them. It introduces us to the discourse and 
vocabulary necessary for academic conversation about the complex and diverse nature of 
language teaching methods, techniques, and principles.  

Learning Objectives  

• Participants will develop an appreciation of the complex and diverse nature of language 
teaching methods, techniques, and principles.  

• Participants will develop the skills necessary to evaluate their own ideas and the ideas of 
others about language teaching methods, techniques, and principles.  

Learning Outcomes  

• Participants will be able to define key vocabulary essential for discourse on language 
teaching methods, techniques, and principles.  

• Participants will be able to use the discourse and vocabulary of language teacher education 
to describe their own experiences, beliefs, and doubts about language learning and 
teaching.   

• Participants will be able to use the discourse and vocabulary of language teacher education 
to evaluate criticisms of methods.  

  

Key Vocabulary  

• Framework (Workbook - Introduction)  
• Apprenticeship of observation (p. ix)  
• Method (p. xvi)  
• Technique (p. xvi)  
• Principle (p. xvi)  
• Conceptualization (p. xvi)  
• Operationalization (p. xvi)  
• Target language (p. xvi)  
• Thought-in-action link (p. 1)  
• Doubting game and believing game (pp. 6-7) 

 
 
 
 
 
 
 
 
 
 
 
 



 
The Work of Language Teaching  

1. What is the “apprenticeship of observation”?   

Language Teacher Learning  

2. The textbook points out that teacher education must serve two functions. What are they?   

•  

A Study of Methods  

3. The textbook on pages xi-xii outlines five reasons to study methods. What are they, in your 
own words?  

•  

•  

•  

•  

• 

 

 



Criticisms of Methods  

4. The textbook on page xii points out several criticisms of methods:   

 
 

Teachers are encouraged by  
textbook publishers and 
academics to implement 

methods whether or not they are 
appropriate  

for a given context.  
(Pennycook, 1989) 

 

Methodological labels tell us  
little about what is going  

in the classroom.  
(Katz, 1996) 

 

 

Teachers do not think  
about methods when  

planning their lessons.  
(Long, 1991) 

 
 

Teachers experience a  
certain fatigue concerning the  
constant coming and going of  

fashions in methods.  
(Rajagopalan, 2007) 

 
 

Choose one criticism and express any thoughts that you might have about it.  
 

Terminology  

5. Some of the terms below are defined in the textbook, while others are not. Do your best to 
define each of them.  

• Method  

• Technique  

• Principle  

• Framework  

• Approach  

• Target language  
 
 



Thought-in-Action Links  

The textbook points out that, “Many of your thoughts [about teaching] have been formed by 
your own experience as a language learner. [As a teacher,] it is very important for you to 
become aware of the thoughts that guide your actions in the classroom. With this awareness,  
you are able to examine why you do what you do and perhaps choose to think about or do 
things differently” (pp. 1-2).  

6. How have you learned English? Which teaching techniques have your teachers used? Do 
you know the names of the teaching methods that your teachers might have used? Which 
techniques and methods do you think worked best? Have you experienced techniques or 
methods that didn’t work at all?  

7. Read about Heather on textbook pages 2-3. What is your opinion of her experience? Can 
you relate to her experience?  

Doubting Game and Believing Game  

8. When we hear a statement like, “Repetition is the best way to learn a language,” we either 
believe it (because it matches our beliefs) or doubt it (because it doesn’t match our 
beliefs). Consider the statements below. Do you believe them or doubt them? Then add two 
statements of your own about language learning, one that you believe and one that you 
doubt.  

 

Statement Beleive Doubt 

(a) Repetition is the best way to learn a second language.   

(b) Grammatical accuracy is acquired naturally, so it doesn’t 
need to be taught. 

  

(c) Students learn best when they are first presented with a 
clear explanation of grammar rules. Then they can apply the 
rules and use them freely. 

  

(d) Motivation is the most important factor for learning a 
second language. 

  

(e) 
 

 
X 

 

(f) 
 

 
 

 
X 

 


















































