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Syllabus & 
Schedule 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



Course: Methods for Young Learners 
Instructor:  James Brawn  
Email: jbrawn67@gmail.com          

Course Description 

The goal of this course is twofold. First we will examine our beliefs and actions in a young learner 
context. Second, we will discuss various methods that are relevant in the young learner context.  The 
rationale is that an understanding and awareness of theory facilitates the development of critical, 
reflective practice; that is, it helps you develop the ability to evaluate and improve you own teaching 
practices. To accomplish this you will encounter, practice, and reflect upon a variety of language 
teaching methods, techniques and strategies and the principles and theories that underlie them.  
 
Texts 
The text for this course will be a packet of materials that you can pick up from 참글. 
 

Assessment 

10% Attendance and Participation 
10% Reading Homework 
20% Class Description and Belief Statement 
20% Method Presentation (week by week) 
20% Lesson Plan (with Method Identification & Rationale) & Micro-Teaching 
20% Final Learning Statement 
 
Attendance & Participation 
Attendance is mandatory. Participants who arrive to class 10 minutes or more after the 
start of class will be considered late. Participants who are late 3 times will receive 1 
absence. Any participant who misses ¼ or more of all class meetings WILL receive an 
F in the course. 
 
Homework on Reading 
I will also check to make sure you are doing your reading homework. You will answer 
questions about your assigned readings and I will collect and give feedback on those questions. 
 
Class Description & Belief Statement 
First set the context. 

Describe the time, the place that the lesson took place and also describe the age, level, 
number of students that you taught. Describe the intended learning objective for the 
lesson and the focus skill that is being taught. 

 
Name of teacher 
 

Place of teaching Date Age/#/Level of Ss 

Unit / Topic / Materials / Coursebook 
 

Learning Objective 

 
Next describe the lesson you taught. Try to choose a lesson that you have taught recently so it is  
fresh in your mind. See below for the template you should use: 
 
Part 1: Describe what happened at the very beginning of the lesson, the first 5-8 minutes. 

What you did 
What happened 

What the students did Your Reasons 
 

   
 
Part 2: Describe what happened in the middle part of the class. (Pick an activity from the middle of  
the lesson and describe it from it’s beginning to end) 

What you did 
What happened 

What the students did Your Reasons 
 

   
 
 
 



Part 3: Describe what happened at the end of the class the last 10 minutes 
What you did 

What happened 
What the students did Your Reasons 

 
   
 
For the following description, you do not need to use complete sentences. Feel 
free to use bullets, e.g.  

What you did 
What happened 

What the students did Your Reasons 
 

 I stood at the front of the 
class 
I turned on the computer 

and projector 
I played some instrumental 

jazz music 
 I greeted Ss in Korean 

 

   Ss arrived in a group 
 Some Ss sat down 

others were talking at 
the back of class 
   Ss greet me in Korean 
 

  To get Ss attention 
  To create a positive learning 
atmosphere 
   To generate interest in my 
class 

Please note: This example represents the first 30-45 seconds of the class and you need to 
describe the first 5-8 minutes!! 
 
As you describe your lesson, please, give as much detail as possible about what you did and what the students 
did. You must include: 

 What you did/said/wrote in order to explain and to respond to Ss. 
 What Ss did/said/wrote. 
 When English/Korean were used. 
  How the textbook/materials were used. 

 
After Describing you class, please write a paragraph for each of the following questions: 
1. What is the teacher’s role in language learning? What are the students’ roles? 
2. What are some important characteristics/traits of the teaching / learning process? 
3. Describe what the interaction patterns should look like in a lesson plan, and why? 
4. How should the feelings of students be dealt with? 
5. What is language and how should it be viewed? 
6. What is culture and how should it be viewed? 
7. What kind of evaluation/assessment should be used and why? 
8. How should student errors be handled? 
Please note: You should write a well developed paragraph for each of these questions. Each 
paragraph should more than 50 words. 
 
Individual Method Presentation 
Individually you present one of the following methods - each person will present on a different method 
 
1) Direct Method 
2) The Audio-Lingual Method 
3) Storytelling & the Natural Approach 
4) TPR & TPRS 
5) Storytelling and Dialogic Reading 
6) Commutative Language Teaching 
7) CBI and Project based learning 
8)CBI and Language Experience Approach (LEA) 
9) TBL and Project based learning 
10) Post Method Principles Eclecticism 
 
Research materials will be made available through the course website. 
 
You will have 12-15 minutes. In your presentation you need to cover the following: 

1. What are the main principles about language, teaching and learning that guides the techniques and 
strategies of the method? 

2. What are some of the key techniques and strategies that the method uses to convey, practice, and 
assess language and language learning? 

3. How might you use the method, its techniques and strategies in your own future teaching? 
(Describe an activity or specific learning sequence and explain how it uses the principles, techniques 
and strategies of the method) 

 
 
 



Lesson Plan & Rationale 
Participants will be asked to develop a 15 - 20 minute lesson that applies the theories that they 
have studied in the class. 
 
Pick a language topic from a young learner textbook. Adapt the textbook material to develop two or three 
activities that creatively use an assortment of methods/techniques/strategies that we have discussed. 
Combining aspects of several methods is expected, because there is NO PERFECT METHOD for teaching. 
Remember, your teaching will be assessed by how well your methods, techniques, and strategies help student 
learning - NOT by how well you adopt a method. 
 
Before you start, please submit a lesson plan in a simplified format: 
 

Procedures + Instructional language Method/Reason 

Step 1: Setup - have students seated in a semi-circle, pass 
around cushions, play baroque music + welcome students 
individually 

Desuggestopedia – relax 
students, put them at ease & so 

open to learning  

 
On the left hand side include the step that you will be doing and the instructional language 
On the right hand side point out which parts of your lesson correspond to the Methods 
we’ve been covering. 
 
Microteaching 
You will teach your lesson to the class – it will be an actual lesson. DO NOT explain your 
lesson, just go ahead and do the lesson as if they were your students. 
 
After you teach your lesson to your group, you will get feedback of up to 10 minutes on what 
worked well and what didn’t work so well. 
 
Criteria for Assessment 
 
1. Lesson Plan & 

Rationale  20% 
Clear staging & effectiveness of instructional language; relevant method & 
pertinent reason. 

2. Microteaching 
10% 

Graded in the following way: 
5 = Excellent 4 = Good 3 = Average 2=Below Average 1 = Poor 

1. Procedural steps are followed, good organization. 
2. Techniques/principles of Method(s) smoothly incorporated into the lesson. 
3. Sound understanding shown of activity, method, principles and technique.  
4. Activity demonstrates creative input on the part of the teacher. 
5. Activity is appropriate for targeted learners. 
6. Instructions are clear and comprehensible. 
7. Teachers voice is at an appropriate volume and sufficiently clear.   
8. Activities are between 5 and 10 minutes in length. 

 
Final Learning Statement 
You do not need to re-write your class description. You only need to re-answer the following questions: 
 
1. What is the teacher’s role in language learning? What are the students’ roles? 
2. What are some important characteristics/traits of the teaching / learning process? 
3. Describe what the interaction patterns should look like in a lesson plan, and why? 
4. How should the feelings of students be dealt with? 
5. What is language and how should it be viewed? 
6. What is culture and how should it be viewed? 
7. What kind of evaluation/assessment should be used and why? 
8. How should student errors be handled? 
 
Please, submit your original answers with my feedback along with the re-write. 

 

 

 

 



English Language Textbooks and Teaching Methods   

Weekly Schedule 

Week Schedule 
Week Content Homework 
1 Course Overview; Introduction to ELT 

Approaches and Methods for YL 
Class Description & Belief 
Statement 

2 Key Terms  
Sample Presentation GTM 
Class Description & Belief Statement Due 

 

3 Direct Method 
Student Presentation 
Discussion of Techniques & Applications 
Critical Period Hypothesis & Immersion 

Reading #1: Learning & 
Development 

4 The Audio-Lingual Method 
Student Presentation 
Discussion of Techniques & Applications esp. 
games 
Introduce/Contrast PPP/PPU Frameworks 

 

5 Storytelling & the Natural Approach 
Student Presentation 
Discussion of Techniques & Applications 
Introduce the PDP framework 

Reading #2: Child as 
Language Learner 

6 TPR & TPRS 
Student Presentation 
Discussion of Techniques & Applications 

 

7 Storytelling and Dialogic Reading 
Student Presentation 
Discussion of Techniques & Applications 

Reading #3: Working with 
Young Learners 

8 Communicative Language Teaching 
Student Presentation 
Discussion of Techniques & Applications 

Reading #4: Implications 

9 CBI and Project based learning 
Student Presentation 
Discussion of Techniques & Applications 

 

10 CBI and Language Experience Approach 
(LEA) 
Student Presentation 
Discussion of Techniques & Applications 
Introduce the EIF Framework 

Reading #5: Using Games 

11 TBL and Project based learning 
Student Presentation 
Discussion of TBL with a Focus on 
Framework that structures the teaching and 
learning process 

 

12 Post Method Principles Eclecticism 
Student Presentation 
Discussion of Techniques & Applications 

Work on rough draft of 
lesson plan 

13 Conferencing on Lesson Plan with Method 
Identification and Rationale 

 

14 Micro-teaching  
15 Micro-teaching Finalize Final Learning 

Statement 
16 Class Closure 

Final Learning Statement Due 
 

 
 



 
 
 
 

 
 

Section 2 
Readings  

&  
Homework 
Questions 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



Learning & Development – Pinter (2006) 
 (Please answer in full sentences and use your own words)  

 
 
 

1. What are constructivism, assimilation and accommodation? 
 
 
 
 
 
 
 
 
 
 
 
2. What are Piaget’s stages of development? What are some major characteristics of 

each stage? What are some criticisms of Piaget’s stages? What is important for 
teachers to remember about these descriptions and criticisms?  

 
 
 
 
 
 
 
 
 

3. According to Vygotsky how do children learn? What is the Zone of Proximal 
Development (ZDP)? What is scaffolding? 

 
 
 
 
 
 
 
 
 
 

4. Why is language used in interaction with parents and teachers important? What does 
this mean for teacher talk?  

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



























The Child as a Language Learner – Linse (2005) 
 (Please answer in full sentences and use your own words)  

 
 
 

1. What is developmentally appropriate instruction / developmentally appropriate 
practice? 

 
 
 
 
 
 
 
 
 
 
 
2. Describe the following attributes:  emotional/social development, cognitive 

development, and physical development. Think of a child you know and describe their 
emotional/social, cognitive and physical development (like on page 6 – original 
pagination)  

 
 
 
 
 
 
 
 
 

3. What is the difference between language acquisition and learning? What is 
comprehensible input? Why is it important with children? 

 
 
 
 
 
 
 
 
 
 

4. What are some ways to make language comprehensible? Give specific examples.   
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 











































Working with Young Learners – Halliwell (1992) 
 (Please answer in full sentences and use your own words)  

 
 
 

1. Summarize the six instincts, skills, or characteristics that children have when they 
enter the classroom and these instincts, skills and characteristics help them to learn 
language.   

 
 
 
 
 
 
 
 
 
 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 















Identifying Priorities & Implications – Halliwell (1992) 
 (Please answer in full sentences and use your own words)  

 
 
 

1. Why and how do we check learner understanding? How should we handle mistakes 
and errors? Why?   

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
2. How can we create language learning opportunities that use authentic language and 

real exchanges of information? What are some possible example activities?  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
3. Why is it important to teach lesson in the target language (TL)? How can we stay in 

the TL and avoid using the native language? Give examples.  
 
 
 
 
 
 
 
 
 
 
 
 
 
 























Using games in teaching English to YL – Khan (1984) 
 (Please answer in full sentences and use your own words)  

 
 
 

1. Why use games and how do they help children learner and internalize language? 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
2. Which games should we use? Why? Examples.  

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

3. What are some common criticisms of using games in the classroom? Why should we 
ignore these critics?  

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



























 
 
 
 
 
 
 
 
 
 
 
 

Section 3 
 

Resources,  
Sample Lessons  

&  
Materials 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



Let’s Talk about People! Using comparatives to ask and answer Qs 

Name: 강재승 Age/Level Students 

Low Intermediate / 2nd year middle school 

Student Learning Objective: 

By the end of the lesson SWBAT ask and answer questions using comparatives (A: Is Jane taller 

than Alice? B: Yes, Jane is taller than Alice . / No, Alice is taller than Jane.) by doing a class survey 

about famous people.  

 

Procedures Method/Reason 

Encounter 

1. Before class hang pictures of famous Korean 

celebrities on the walls (film, music, sports, and 

TV) 

 

2. Greet Ss and ask them about the pictures 

hanging on the walls (Do you know 

him/her/them? Who is he/she? Who are they? 

What do they do? What does he/she do? Do 

you like…etc..) 

 

3. Introduce the topic: “Today we are going to 

talk about people. (point to images) Today we 

are going to talk about people like these. Do you 

often talking about famous people? But fist I 

want you to meet my friends…”  

 

4. Put picture on the PPT and ask focusing Qs 

(How many people do you see?) Then ask 2-3 

guiding Qs to model the brainstorming activity. 

For example, point to one of the people (Alice) 

and with a gesture say “She is…. when Ss say 

short write in on the WB  

 

5. Ask Ss to open up their books. Tell Ss to 

make a list of words that describe people to the 

right of the picture. Ss will do this alone. (CCQ: 

 

1. Desuggestopedia – classrooms should be fun 

and interesting to create a positive learning 

environment 

 

2. DM – activate schema and establish rapport 

and create friendly atmosphere 

 

 

 

 

3. CLL – Knowing what will be studied makes a 

safer and more comfortable environment - allow 

Ss to get used to English and my voice – gives 

an overview of the topic in simple easy to 

understand language 

 

4. DM/CLL – use Qs to check that you have Ss 

attn and to elicit prior knowledge. Use gestures 

and picture to help check and convey meaning 

directly in the TL – model activity / validate Ss 

participation by writing what they say on the WB

 

 

5. CLT/DM – treat Ss as knowledgeable 

participants and check their background 

knowledge / use Qs to check comprehension of 



What are you going to do? What kind of words 

will you write? Are you working alone or with a 

partner?) 

 

6. Walk around the classroom and monitor Ss 

brainstorming, when each S has 3-6 words ask 

Ss to share their list with their partner   

 

7. Elicit words from the whole class and write 

those words on the WB. Use additional pictures 

(baby, Einstein, devil, angel, etc..) to elicit key 

words (good, bad, tall, short, young, old, smart, 

intelligent, pretty, beautiful, happy, handsome, 

cute, big) 

 

8. Ask Ss to open their books to the “who is 

who” sentences. Begin by asking focusing Qs: 

(How many friends are there? Do you know their 

names? How many name cards do I have? Can 

you guess what we are going to do?).  

 

9. Then give the directions. “Look at this page 

[hold up page and point]. Ask focusing Q: "How 

many sentences do you see?” (7) Then give 

directions: “First I want you to READ all the 

sentences…Second…[show the picture of the 4 

people]… I want you to THINK…[point to your 

head]…Third I want you to write [mime writing 

on the paper with the 4 people]. Then ask 

CCQs: "What do you to do first?" [use finger  to 

skim over  sentences] (Read) "What do you 

second?" [point to head] (think) "What do you do 

third?" [mime writing] (write). Excellent. You 

have three minutes. Begin. 

 

10. Monitor learner progress. If Ss are struggling 

directions before Ss do activity 

 

 

 

6. CLT & CoopLL – sharing info promotes safety 

and comfort and provides opportunities for peer 

teaching and learning 

 

7. CLT / DM / NA – this is part of the think-pair-

share routine that is used in CLT to build in 

repetition which is helpful to internalization / 

additional T-lead Qs to elicit additional keywords 

need for lesson / a word bank helps to make a 

lesson more comprehensible 

 

8. DM – using T-lead Qs creates a short lead-in 

for the next activity and allows T to preview 

materials by asking Qs to Ss 

 

 

 

9. DM / CLL – act out the sequence of the 

activity as you give the directions and then CCQ 

to check Ss comprehension / Give Ss a time 

limit so they are secure about their role 

 

 

 

 

 

 

 

 

 

 

10. CLT – T facilitates learner achievement by 



to figure out who is who, point to the sentence 

number 5 and say, “ This is my favorite 

sentence.” 

 

11. Have learners check their answers in pairs 

and then have volunteers put the name cards 

under the picture of the person on the screen or 

WB. Put up PPT slide and confirm. 

 

 

 

 

Internalization 

 

12. Put the pattern on the PPT slide (A is __ 

than B). Nominate one S to read the first 

sentence aloud. Then ask guiding Qs about the 

pattern: “Is Cindy A or is Alice A? Who is B?” T 

should repeat this process several times until it 

is clear that Ss recognize the pattern 

 

13. Ask Ss to write 3 sentences about the 4 

people on the PPT. Tell them to use the pattern 

on the PPT and tell them to use word from the 

word list. CCQ the directions: “How many 

sentences? Who do you write them about? 

What pattern do you use? 

 

14. Have Ss share sentences with a partner 

 

 

 

15. Ask Ss: “Do you want to play a game?” Hold 

up a stuffed animal and ask: “What is this?” 

(monkey/elephant) “Yes, we are going to play 

toss the ____ game. To play the game we will 

monitoring and providing in-time scaffolding and 

hints 

 

 

11. CLT & CoopLL / CLL & MI / NA– sharing info 

promotes safety and comfort and provides 

opportunities for peer teaching and learning / let 

Ss volunteer and let Ss choose who goes next 

for safety and comfort & integrating VKT 

activities makes the leaning more inclusive for 

learners with various sensory learning modality 

preferences / input before output and silent 

period so Ss become comfortable with new form

 

12. DM – teaching grammar inductively by 

asking guiding Qs with a focus on the pattern 

not the rules 

 

 

 

 

13. DM & NA – writing is an important skill to be 

developed from the beginning & writing provides 

additional silent period to help Ss feel 

comfortable about speaking 

 

 

 

14. CLT & CoopLL – sharing info promotes 

safety and comfort and provides opportunities 

for peer teaching and learning 

 

15. Desuggestopedia, MI & DM – games allow 

for Ss to actively use the new TL in fun and 

interesting ways, integrating Kinesthetic/Tactile 

activities makes the leaning more inclusive for 



toss the monkey. If you have the monkey, you 

need to say one of your sentences. Then you 

will toss the monkey to someone else. Are you 

ready to play? Who has the monkey?” [teacher] 

“What do I do?” [say a sentence] “Cindy is more 

beautiful than Jane. What do I do next? [toss the 

monkey] then toss the monkey to start the game 

 

16. Take the stuffed animal back and say: 

“Listen.” Then ask: “Is Jane taller than Alice?” 

Point to the pattern and point to the Ss and ask 

the Q again: “Is Jane taller than Alice?” Have 

answer in complete sentence. [Yes, Jane is 

taller than Alice.] Then ask another Q: “Is Jane 

smarter than Cindy?” Point to the pattern and 

point to the Ss and ask the Q again: “Is Jane 

smarter than Cindy?” Have answer in complete 

sentence. [No, Jane isn’t smarter then Cindy / 

No, Cindy is smarter than Jane.] 

 

17. Show the new pattern on the PPT (Q-form).  

Ask Ss to write 3 Qs about the 4 people on the 

PPT. Tell them to use the pattern on the PPT 

and tell them to use word from the word list. 

CCQ the directions: “How many Q? Who do you 

write them about? What pattern do you use? 

 

18. Have Ss share ask their Qs to their partner. 

Model the interaction with one Ss. One S asks 

the other S answers. Take turns until all Qs are 

asked.  

 

19.Draw table with 3 columns on the WB. Ask 

Ss to open their books. Ask focusing Qs to 

preview the materials: “How many column do 

you see? What is at the top of the first column? 

learners with various sensory learning modality 

preferences & the game promotes the use of 

complete sentences 

 

 

 

 

 

16. DM & NA - teaching grammar inductively by 

asking guiding Qs with a focus on the pattern 

not the rules – promote speaking in complete 

sentences – Ss should hear and comprehend a 

new pattern (Q-form) before using it themselves

 

 

 

 

 

 

 

17. DM & NA – teaching grammar inductively -

writing is an important skill to be developed from 

the beginning & writing provides additional silent 

period to help Ss feel comfortable about 

speaking 

 

 

18. DM, CLT & CoopLL – Q&A exercise to 

practice new structure, sharing info promotes 

safety and comfort and provides opportunities 

for peer teaching and learning 

 

19.  DM – teach grammar inductively ask Qs 

don’t tell - demonstrate don’t explain – get Ss to 

self correct by giving Ss choice 

 



[write what Ss say on WB] (+ er) What is at the 

top of the second column? [write what Ss say on 

WB] (-y + ier) What is at the top of the third 

column? [write what Ss say on WB] (more). Tell 

Ss that we will put the 10 word above the table 

into the correct columns. Ask Ss “Where do we 

put tall? In column one, two or three? Ask Ss to 

spell it an point to +er. Do this for happy and 

intelliegent. Make purposeful mistakes (happyer 

and more intelligenter) have the Ss correct 

these errors. Ask Qs to clarify the rules. Have do 

the remaining 7 words on their own. Monitor and 

use phonics to help them self correct. (Ex: cutter 

and cuter are they the same word or different? 

How do you write cuter?)  

 

20. Have Ss compare answers and then have 

Ss come to the WB and fill out the chart 

 

 

 

 

 

 

 

21. Put slide on PPT showing a dialog of a 

conversation I had with my daughter about K-

pop singers. Have one S come to the WB, have 

the other Ss say names of famous people, let 

the S write the names of the famous people in 

Korean on the WB. Put Ss in pairs and have 

them ask and answer Qs using the dialog. 

Model the activity: Is Shrek more handsome 

than Donkey? (tell Qs about any 2 people are 

OK – but the Qs should be interesting). Monitor 

the Ss when they seem to be asking Qs easily, 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

20. CLT & CoopLL /CLL & MI – Sharing info 

promotes safety and comfort and provides 

opportunities for peer teaching and learning / 

Having Ss write on the WB helps build 

community and ownership & integrating 

Kinesthetic/Tactile activities makes the leaning 

more inclusive for learners with various sensory 

learning modality preferences 

 

21. CLT & CLL – language and support and 

scaffolding is provided at first and then is taken 

away & Ss allowed to choose who they will talk 

about to make the TL more relevant.  

 

 

 

 

 

 

 



remove support language 

 

Fluency 

 

22, Ask Ss to open their books to the survey 

sheet. Have Ss work with their partner and have 

them choose 3-5 of the most interesting Qs that 

they asked each other. CCQ this. “Will you and 

your partner have the same Qs or different Qs? 

(same Qs).” Once each pair has 3-5 Qs, put the 

Ss into groups of 3 or 4. Have Ss take turns 

asking their group members Q and writing the 

answers down. Put the original pair back 

together and let them present their findings. 7 

people thought Jeon Jihyun was more beautiful 

than Kim Taehee. 6 people thought Kim Taehee 

was move beautiful than Jeon Jihyun.  

 

 

 

 

 

 

22. CLT – Ss do an activity with a clear 

communicative purpose – Ss demonstrate they 

can use the TL on their own to ask and answer 

their own thoughts and feelings. Ss share their 

finding with classmates to bring the lesson to a 

close.  

 

 



 5

Additional Materials: 
 Laminated pictures of famous Koreans such as singers, actors and sports stars 
 Pictures of angel, devil, Einstein and a baby 

 

Mary Jane 
Cindy Alice 
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Who is who? 

 
 

Cindy is taller than Alice. 
 

Jane is taller than Cindy. 
 

Mary is older than Alice. 
 

Jane is happier than Alice. 
 

Cindy is more intelligent than Jane. 
 

Mary is prettier than Cindy. 
 

Cindy is older than Jane.



                                      
 

 
 

Where do these go? 
 

Tall, happy, intelligent, pretty, old, interesting, beautiful, cute, big, young 
 

+er -  y + ier more 
  

 
 
 
 
 
 
 
 
 
 
 
 

 

 
Special:   Good – better;  bad – worse.  
              



                                      

Survey 
 
Write questions about famous people, ask your classmates and write their answers. 
 

Question 
 

Name & Answer Names & Answer Name & Answer Names & Answer 

 
 
 

    

 
 
 

    

 
 
 

    

 
 
 

    

 
 
 

    

  



CLT Survey 

 



Personal Information Gap Activity – “A” 
 
Fill in the blanks by: 

 listening to the questions your partner asks you and writing them down. 
 asking your partner the questions and writing their down their answers. 

 
QUESTIONS: ANSWERS: 
1)  What’s one of your favorite foods?  

2)    

3)  What’s your favorite fruit?  

4)   

5)  Can you cook?  

6)   

7)  What did you have for breakfast today?  

8)  

9)  What did you have for dinner last night?  

10)  

11)  How often do you buy food at a convenience store?  

12)   

13)  What’s the strangest thing you’ve ever eaten?  

14)    

15)  YOUR QUESTION  

 



Logic Gap 
 
 

 
 
 

Student A 

 
 
 
 
 
 



Personal Information Gap Activity – “B” 
 
Fill in the blanks by: 

 listening to the questions your partner asks you and writing them down. 
 asking your partner the questions and writing their down their answers. 

 
QUESTIONS: ANSWERS: 
1)    

2)  What’s a food you hate?  

3)    

4)  What’s your favorite snack or dessert?  

5)    

6)  What can you make?  

7)    

8)  How often do you skip breakfast?  

9)    

10)  What kind of toppings do you like on your pizza?  

11)    

12)  Do you like ethnic food?  What kinds?  

13)    

14)  YOUR QUESTION  

15)    



Logic Gap 
 

 
 
 

Student B 

 
 
 



A Sheet                                            
 

Language Points 

Giving Street Names 
It’s on Pine Street 
It’s on 2nd Avenue. 
It’s on the corner of 2nd  
and Pine.  
Giving Nearby Landmarks 
It’s across from the bank. 
It’s next to the park. 
It’s opposite the library. 
 

Ask your partner where you 
can do the following: 

buy some steaks. 
see a movie 

order some sushi 
rent a bike 

pick up a bathing suit 
get some aspirin 

purchase some software 
Fill in the name of the buildings 
that belong in the blanks: 
(1)  Ming’s Dynasty 
(2) Hungry Burger 
(3)   
(4)  Elegant Shoes 
(5)   
(6)  Starlight Videos 
(7)   
(8)  Mike’s Bowling Alley 
(9)  
(10) Monet Cafe 
(11)  
(12) Ace Music CDs 
(13)  
(14) Mark’s Supermarket 

Use this map to give your partner suggestions and directions.   (15)  
 



B Sheet                                            
 

Language Points 

Giving Street Names 
It’s on Pine Street 
It’s on 2nd Avenue. 
It’s on the corner of 2nd  
and Pine.  
Giving Nearby Landmarks 
It’s across from the bank. 
It’s next to the park. 
It’s opposite the library. 
 

Ask your partner where you 
can do the following: 

rent a DVD 
go bowling 

grab a burger 
buy some shoes 

pick up some milk 
find a music CD 

go for a cup of coffee 
Fill in the name of the buildings 
that belong in the blanks: 
(1)  Ming’s Dynasty 
(2)  
(3)  Bedwell Theater 
(4)   
(5)  Beaches Swimwear 
(6)   
(7)  Niko Bikes 
(8)   
(9) Albert’s Pharmacy 
(10)  
(11) Future Computers 
(12)  
(13) A and A meats 
(14)  

Use this map to give your partner suggestions and directions.   (15) Edo Sushi 
 



 

 

What did Dan buy for his big date? Ask your partner for 
the missing information. Then confirm the total.  

 

Getting Information:  
What did he buy at London Rolls Bakery? 
How much was it? 
How much was the total? 
How did he pay for it? 

He bought a chocolate cake and two pastries. 
It was $12.50 for the cake and $2.00 for the pastries?  
With tax, the total came to 13.25? 
He paid $20.00 cash and got $6.75 change. 
(He put it on his credit card/He wrote a check.) 

Confirming Information: 
So that’s a total of $13.25 for the cake and pastries. That’s right.  

  

  

  
 



 

What did Dan buy for his big date? Ask your partner for 
the missing information. Then confirm the total.  

 

Getting Information:  
What did he buy at London Rolls Bakery? 
How much was it? 
How much was the total? 
How did he pay for it? 

He bought a chocolate cake and two pastries. 
It was $12.50 for the cake and $2.00 for the pastries?  
With tax, the total came to 13.25? 
He paid $20.00 cash and got $6.75 change. 
(He put it on his credit card/He wrote a check.) 

Confirming Information: 
So that’s a total of $13.25 for the cake and pastries. That’s right.  

  

  

  
 
 



 
Cloze Test 1 
 
Directions: Use the words in the word bank and fill in the blanks. 
 
 
 
 
 
Some parents are ___________. They raise their children in a relaxed and flexible manner. Other parents, however, are __________.  
 
They have strong beliefs about what a child should and shouldn’t do and they follow their beliefs exactly. My parents were pretty  
 
easy-going, because they ________ me to do what I wanted. They didn’t try to ________________ my schedule or to ____________  
 
my life, because they would let me make my own decisions. For example, I had an opportunity to learn how to play an instrument, but  
 
I decided not to and my parents were OK with that. I was also the youngest so I never had to ____________ my brothers and sisters,  
 
but my brothers and sisters had to look after me. Although my parents were easy-going, they did ___________ me when I did  
 
something wrong. In fact, my father was very creative in coming up with ways to punish me.  
 
 
 
 
 
 
 
 
 

strict   easy-going   look after  control  organize  punish   allow 
 



Questionnaire 
 

Keywords: strict, easy-going, look after, control, organize, punish, allow  
 

 

When you were a child: 

a) Do you think your parents were strict or easy-going? 

b) Did they allow you to stay out late at night? 

c) When did your parents make you go to bed? 

d) Did you have to look after your brothers and sisters? 

e) When you went out did you always have to tell them where you were 

going? 

f) Did you always have to do your homework before dinner? 

g) Did your parents make you help about the house? 

h) What jobs did they make you do? 

i) Did your parents give you lots of free time or did they control and 

organize your life? 

j) When you did something wrong, who punished you and how did they 

punish you?  

 

 
 



Strictest Parents Follow-up 
Find Someone who…. 

 
 
Directions: Write six sentences using the language below. Describe what your parents 
were like when you were young. 
 

1. When I wan a child my parents made me… // When I was a child I was made to… 
2. They let me…. 
3. I was forced to… // My parents forced me to…. 
4. I was allowed to… // My parents allowed me to…. 
5. I was supposed to…. 
6. I had to…. 

 
 

Experience 
 

Friend 

1. 
 
 
 

 

2. 
 
 
 

 

3. 
 
 
 

 

4. 
 
 
 

 

5. 
 
 
 

 

6. 
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Sample Lesson: Strictest Parents 
Name:               ___________         Date:                                                   Teaching time: _50-60 min_                              
 
Age & Level of students: middle school students intermediate 
 
1. What are you teaching?  
 Key Vocabulary strict, easy-going, look after, control, organize, punish, allow 
 Language points    Simple past tense especially questions with Did… 

Describing past actions especially duties, obligations, permissible and impermissible actions 
Active and Passive voice 

 Language skills –   Speaking                                                         
 Cultural Aspects –  N/A 
 
2.  What are your Student Learning Objectives for the lesson? (These should be specific and describe observable student behaviors, which you 
will be able to see in class.) 
  
By the end of the lesson, SWBAT: 
discuss the questions from the questionnaire about what their parents are/were like and then decide “Who has/had the strictest parents?”  by 
making and presenting a poster that ranks their group members from the strictest to the least strict. 
 
3.  When/How in the lesson will I check students’ progress toward the above Learning Objectives? What behaviors/activities will show me 
whether they have mastered the material? Ss will have an opportunity to read the questionnaire and prepare a summary of their experiences 
before they begin discussing with their classmate how strict their parent were 
  
Preliminary considerations:        
a. What do your students already know in relation to today’s lesson?   
Ss have learned comparative and superlative forms. Ss have also learned the simple past tense. 
b. What aspects of the lesson do you anticipate your students might find challenging/difficult? 
Using the language that they know to carry on an extended conversation about how strict their parents are 
c. How will you avoid and/or address these problem areas in your lesson?   
Ss will be given a model before they start the task. Ss will have more than one chance to describe how strict their parents were to their peers and 
will multiple opportunities to hear their peers describe how strict their parents were, so repetition and peer learning will be used to help the Ss 
become more fluent and competent.   
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Steps  Stages  Time  Procedure  Interaction  Activity purpose 
1   

 
 
 
 

PT 

10  •Optional: Show picture of some families, and ask Ss: “What do you see?” Elicit the words 
“family, children and parents.” 
•Write the questions: “What are/were your parents like?” on the board. 
•Model the opening discussion by answering the question: “My parents were pretty easy‐
going unless I was bad. If I was bad, then they were very strict. My father was very 
creative with some of the ways he punished me.” 
•CCQ your model: When were my parents strict? Who punished me? 
•Ask Ss in groups of three/four to take turns describing their parents. 

•Elicit some answers from the groups such as perfectionist, generous, hard‐working, 
etc… and write them on the board. Then introduce the topic of today’s lesson: “Whose 
parents were the strictest?” 

 
T‐S 
 
 
 
T 
 
 

T‐S 

 
•Activate Schema and Intro the topic 
•Model the language I want Ss to use 
•Check that Ss understand the model 
•Validate Ss participation by writing words that 
describe their parents on the board 
 

 

2   
 
 
 
 
 

PT 

5  •Put the following vocab on the board: strict, easy‐going, look after, control, organize, 
punish, allow 
•Ask Ss to discuss what the words mean (Ss can do this in the L1 or the L2, but decide 
which is most appropriate for your Ss) 
•After Ss have had an opportunity to discuss the words ask the following CCQs: “If your 
parents are strict do they let you do what you want, or do you do what they say?” “Does 
look after mean take care of or find?” “Does easy‐going mean stressed out or relaxed?” 
Does allow mean you can do something or that you can’t?” My daughter’s room is very 
messy. My son’s room is very clean. Which room is organized son’s or daughter’s? Which is 
a better punishment, giving candy or making the student write sentences on the board? 
Which person is controlling the car the driver or the passenger?” 
•Pass out the cloze exercise and let the Ss fill in the blanks. Ss do alone first and Ss should 
use the words in the word bank. CCQ: Alone or with your partner? What words do you 
use?  
•Let Ss check answers with each other then read and check. Ask Ss to circle the answers 
they get wrong 
•Common problem is control and organize – Ask Ss: Does a schedule have moving parts? 
You control things that can move, but you organize things that don’t. Give examples  
Ask: Why we can control and organize a life? We control the person, but we organize the 
abstract thing. 

 
T‐S 
 

Ss‐Ss 
 
 

T‐S 
 

 
 

 
 
S 
 

S‐S 
 
 

T‐S 

 
•Prepare Ss for the lesson by giving Ss 
keywords 
•Allow Ss time to discover the meaning and to 
teach and learn from each other 
•Check Ss understanding of the new words by 
using CCQs and give lower level Ss another 
opportunity to learn/guess the meaning 
•Use Cloze activity to assess Ss understanding 
and to clarify similar words (control/organize) 
 

3   
 

TC 

20  •Pass out the questionnaire, and go over the questions. Some questions you may want to 
model an answer, for example: When did you parents make you go to bed? “My parents 
didn’t have a bedtime for me, but I couldn’t stay up later than they did. My parents 
usually went to bed after the news at 11:30 pm.” 
•Ask Ss: Is this strict or easy‐going? Why? 
•Set‐up the task: In groups of four or five you are going to use the questionnaire as a guide 
to find out Whose parents were the strictest. •You may ask and answer Qs that are not on 
the questionnaire, but the questionnaire will give you examples to Qs to ask and answer if 
you can’t think of any yourself.   

 
 

T‐S 
 
 
 
 
 

Ss‐Ss 

 
•Model a possible answers and have Ss decide 
if my parents were strict or easy‐going, to give 
Ss a clear idea of what they should be working 
towards 
•Give Ss a task with an outcome that requires 
Ss to discuss and use language to complete 
•Task provides Ss with a reason to ask and 
answer Qs to and to ask follow‐up Qs to gain 
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•One person needs to run the discussion, another person needs to take notes and a third 
person will need to be the spokesperson. Please choose your roles before you begin.  
•With 5 minutes remaining in the discussion tell Ss that they should prepare to make their 
report. Whose parents were the strictest and why and whose parents were the most easy‐
going and why? 
 

more information from classmates 

4   
TC 

5  •Have Ss present their finding and see if the class can decide whose parents were the most 
strict and most easy going. 
•Close the discussion by summarizing what the Ss have said. 

 
S‐Ss 

•Provided Ss with clear outcome feedback 
•Completion of task helps Ss with confidence 
•Validate what Ss have done by summarizing 
their finding and giving your stamp of approval 

5   
 
LF 

10  Language Focus 
NB: Make decisions based on what you observed during the task cycle. Two options are 
described below. 
 
Option 1 – Verb Tense Review 
•Ask the Ss: “The Qs you asked each other today, did they happen in the future, now or 
the past?” Ss should answer, “Past.” 
•Elicit and example sentence by asking: “Can you give me an example of question you 
asked each other today?” and write the sentence on the board; for example: Did you have 
to look after your brothers and sisters? Underline the aspect of the verb that you want Ss 
to focus on. 
•Elicit and additional example sentence by asking: How can we change this question if we 
want to ask a person about something they are doing now?  Underline the aspect of the 
verb that you want Ss to focus on. For example: Are you looking after your brothers and 
sisters? 
•Elicit and additional example sentence by asking: How can we change this question if we 
want to ask a person about something they will do in the future?   Underline the aspect of 
the verb that you want Ss to focus on. Will you have to look after your brothers and sisters? 
•Elicit and additional example sentence by asking: How can we change this question if we 
want to ask a person about something they do on a daily basis?  Underline the aspect of 
the verb that you want Ss to focus on. Do you have to look after your brothers and sisters 
everyday? 
Leave the example sentences on the board and set up the game: Ss will flip a coin and 
move their marker. Each square on the board has a question topic, before Ss ask their Q 
they need to pick a time card: past, now, future, daily and ask one of their group members 
the question based on the time card.  
Option 2 ‐ Using Active or Passive Voice to describe duties and obligations 
•Ss look at sample sentences and answer the Q: How are these sentences similar and how 
are they different? 
• Guide Ss to notice that passive voice is often used if the speaker want to focus on 
him/her self and suggest the situation is unfair whereas active voice is used to describe the 
from the parents point of view and suggesting the parents were treating the him/her fairly. 
 

 
 

T‐S 
 

S‐S 

 
NB: The reason for this section will depend on 
what is actually the language focus, see below 
 
In general 
To clarify the TL that the Ss had problems with 
To give Ss opportunities to notice salient 
features of the TL 
To allow Ss to practice these features in a 
controlled way that helps Ss to build accuracy 
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Language Focus: Option 1 Grammar (Building Fluency) 
 
Clarification of past and present verb forms. Ss do matching game with flashcards  
 

GO WENT COME CAME HAVE HAD 
DO DID IS WAS AM WAS 

ARE WERE LOOK AFTER LOOKED AFTER PUNISH PUNISHED 
ALLOW ALLOWED MAKE MADE TELL TOLD 

EAT ATE ASK ASKED   
 
 
Go over the four kinds of Qs that you want your Ss to be able to ask and when they would ask them: 

 Are you doing your homework? Is she doing her homework? 
 Do you do your homework every day? Do you usually do your homework before or after dinner? Does he usually do his 

homework? 
 Did you do your homework?  
 Will you do your homework? 

These Q forms could be practices in 
 game board 
 using time cards (Now, Daily, Past, Future) 
 Poker Game with these Qs assign one time to each suit. 
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Language Focus - Option 2 
 
Show this slide: 

Helpful Expressions
• When I was a child, I 

was made to take out 
the garbage. 

• I was forced to look 
after my brothers and 
sisters.

• I was allowed to 
spend the night at my 
friend’s house. 

• When I was a child, 
my parents made me 
take out the garbage. 

• My parents forced me 
to look after my 
brothers and sisters.

• My parents allowed 
me to spend the night 
at my friend’s house. 

How are these sentences the same?
How are they different?

 

Have Ss complete these sentences: 

Complete these sentences
1. When I was a child my parents made me …. // 

When I was a child I was made to…
2. They let me ….
3. I was forced to …. // My parents forced me 

to…
4. I was allowed to …. // My parents allowed me 

to…
5. I was supposed to … // I wasn’t supposed 

to…
6. I had to…

 
 
Based on the completed sentences have Ss do a “Find Someone Who…” activity if time allows.  
 
 
Description: Your friend’s name: 
1. 
2. 

 

 
Instructions:   

1.) Please write out SIX sentences describes you and your parents. 
2.) Interview your friends to find out if they have similar experiences 
3.) If your friend has had that experience, you can write their name in the chart. 
4.) You need to find 6 different people who have a similar experience.  
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